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FOREWORD 


The National Seminar on Work Experience was organised by the 
NCERT at Trivandrum in collaboration with Mitra Niketan, Trivandrum 
during December 9-11, 1991. The seminar was attended by high level 
officials/representatives from States and Union Territories, the 
concerned experts from various fields and the NCERT faculty who 
deliberated upon the significant issues and problems of implemen¬ 
tation of work experience programme in schools after taking stock 
of the present position In the participating States. 

This report includes papers on the general theme and sub-themes, 
status reports received from the States, proceedings of the Seminar 
and its recommendations. It is hoped that this will be a useful 
piece of literature for all those interested in work experience 
and its implementation. At this juncture when the Eighth Five Year 
Plan has just been launched and is being implemented, this critical 
appraisal of the programme would throw light on the future plan 
of action, 

I am grateful to Prof. A.K. Mishra, Head, Department of 
Vocationalisation of Education and his colleagues for organising 
the seminar. Dr. A.P. Verma, who was the Programme Co-ordinator 
of the seminar has compiled and edited the manuscript of this report, 
I am also thankful to all those who participated in the seminar 
for their contribution. 



New Delhi 
July 1992 




PREFACE 


Department of Vocationalization of education periodically 
reviews and nakes critical appraisal of implementation of 'Hoxk 
Experience pro rau^me in the country by conducting national seminar 
The present national seminar was organized in collaboration with 
iViitraniketan, Vellanad irivandrum from Dec. 9-11, 1991. 

The general theme of the seminar was : Vocationalization for 
All - Concept and Implementation, The sub-themes were (i) Characte 
Building and Inculcation of Values Through work Experience Activi¬ 
ties, (ii) Teaching Procedures and Teacher Training and (iii) V'iork 
Experience and Community Participation. The seminar aimed to 
‘^i) assess the present status of the programme and share the expe¬ 
rience amongst participating states/UTs, (ii) discuss major con- 
temj^brary issues on the basis of lead papers and (iii) formulate 
new approaches for future. 

The report of the national seminar on work experience has 
been organized in three parts, 

V 

The first p-irt relates to the proceedings of the seminar and 
gives the recommendations .of the seminar. All the papers - theme 
papers and other papers are presented in part II of the report. 

In part III of the report, the inaugural address and, the reports 
from the States have been placed'. There are two appendices givinc 
the list of participants and the’agenda of the seminar. 




( ii ) 


I believe that this document will serve as a useful 
reference material. 

I am grateful to all the participants of the seminar 
for their xicii contribution, 

1 place on record my appreciation for the untiring 
efforts in planning and conducting the seminar put in by 
Dr. h,?* Verma, rioader in Technology and Programme Coordinator 
of the National Seminar. I air. thankful to Dr. Verma for com¬ 
piling and editing the manuscript of the report and bringing 
it to the present form. 1 ac;«nowled>.,e tne cooperation received 
from the staff of iViitraniketan. l also acknowledge the coope¬ 
ration received from my colleaguesy Dr. /.s,'--lopalan, F.A., NCtrvT 
and his staff. 


Urun K. Mishra) 

Dean (Academic), Professor & Head 
Departmont of Vocationalization 
of Education, N.C.H.R.T. 

Now Delhi-110016 
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States Boports Troiu 


17.1 *^d.hra Pradush ‘ 

17.2 Jsuomu and Kaslmlr 

17.3 Kerala 

17*4 Madhya Pradesh 
17 .? ^feharashtra 
17.0 Wost Bengal 
17.7 Uttar Pradesh 


Appendices 

Appendices I- List of Ihrtlclpants 
Appendices II-Agcsnda of the Sonlnar 



Introouction 


Procejcin 


I- of the 6 erai n^r 


Wuuiv,..du. v.ounc..J of c:.uC:'.T;.'.onal Aecoarch snd Iraininc perio¬ 
dically 0 sf'!' fi-’t oGiiinar on ..ork iixperience and Vocatio- 

nalir!-ation of .'oc:;cion, Thi pre'^ent iJrtional heminar wag orya- 
nised by NCu/J in coila joraticn v.'ith miti.mike tan, Vellanad, 
Trivandrum. It was consideL-ec appropriate to organise this pro- 
Oraniire in Ivdtraniketan wliich is in rural sotting and which is 
deeply involve'.., in \,vork ev:<uc?.tLGn and is conducting several inno¬ 
vative experiments in education and rural development. Thus, the 
experience of fv.itraniketan -a'^s of direct relevant to the concept 
of work experience. 

The general theme of the Seminar was; Vocationallzation for 
all - concept and implementation. The title essentially implied 
inclusion of work md, vocational elements in general education at 
all levels of school e;.'.uc'’tion. Particular attention was given 
to vocational experience, The objectives of the Seminar were 

(a) to review the progress of the work experience programiiie in the 
States an-w to share the exp'. riences amongst the participating 
States/UTs anef exchange i'.oas, (b) to discuss major contemporary 
issues on the basis of load papers and (c) formulating new 'approa¬ 
ches for future. 
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Participa nts 

The Nation! ojni.-i - '.is ..•ctmooc; oy tvyenty six participants! 
rcprosi'.'^t'n Iv- ,luv.-y inclu^L., offiP&rs of the boarust 

of si-'ConU.ry ' c'.'c u.. tion SccuL^rit-s of sectors of hducr,. 

tion aed utnux uilit. is oi ot tu bov-rno'nts, principals, Profe- 
5Sors> ii<--S(„;jrcn Teachers, xeachcr educators, experts 

froiii volunt-ry organlzjt.i.ons, nno -.c^tiCf.'ic staff from liogional 
Colleges of iicucr ci jn. In aC'ditior! to the a;Ove, five faculty 
mombors of the uep.-,rti.iont of v’uc''tionaliz--tion of hducation of 
NCbnT, also iiorticipr't.?i' ir the seminar. There were experts who 
were invited in inwiviuual capacity to the seminar to present load 
papers or the sub-thortes of the semin r and share their views and 
experiences. The list of p"rticipants is placed at Appendix-I. 
The Hgtrnc’a of rhe oCininor is pli'ct., at .'.ppenclix-II. 


Dotnils of Ses si ons 
Session-l 

H.u. the bov. rnor of Ktrala, Shrl b. fiachaiyo was to inauguraf 
the h’atior.al owminar, .lov.'cvex, it vas lear.it that H.E. Governor r 

Kex-..la was up because ot soff'O 'banah' in Iriv'andrum. Thus, 

opening sossien of -the soi.an-r began with silent proy^r. Shri ri 
Vishwannthan, iJiicct^r, j',.itxnnik>. ...-■n w^.lcurn.:.L, the participants. E 
X'^tii'Xkt.o th:L oif, assuci.■ tleu with I.L 1 ...K 1 was nearly two clocadcs o£- 
he point .0 out tir t w. have t.,.. dcvci.p a v;o.rk culture, value syst^ 
anu dev^'lop selr confi. .„ncc- and s..Af inspect in the students whiefc 
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is tht rolo of oduc'tion. ilc j ointo-', out, citinr the example of 
J.i, an, til ;t if vjo think v-o onn achiovc a lot, we can rise to the 
occasion .-.nui orovt, uur v;oith. iV s.du that the problems should be 
fncol l>g c.i >iii-ny.s .n- difficulties snould he uvercemo not some 


aay out tcJ.. , . 


iur. :..ishrL--, U-on (;icad.c.;uc) ana prof, and dead, Oepart- 

ipcnt of Voc-itionaliz jti’jn of naucntion, hdanT then welcomed the 

participants ana expl'in-.o that the MohiJ ocevonisos such national 

seminars perioclicaliv. It vrs c.ecid* d tu hold this procjramiuc at 

Mitranikatan so th d tii.^ p.Tticipants could also visit various 

centres of mitr'-ni-cotao arivl jbsorve ths:> infrastructural facilities 

here, rio explain..d th,'’t the theme hero vvas ’Vocationalization for 

All'. He .aaii." th't -'C-d,.-ii!ic nd pr. ctice learning should take place 

all along the- eJucetion."i.l lou-i.^r. He furth-r stated that the last 

Ueview uommitt^e under th. chairmanship of ;.charya Raranniuythy has 

used 3 "Cure voc-ti:;rd” for all students and has not favoured 

streaminy cat larjv.i iv.c:nuery stage uf e-uucation. He fo;lt that 

■ conceptur'.ll’. tn re W's rr probl. e. -at the- elementary level. However, 

vsfhat v^e u'.- not h is vue ..ti.>nolizatian for, all at the +2 level, 

for 

.and thoreforv , .■ modulu or a cumpunt-nc of 'ct-ro vocational'/classes 

, XI and aII liiay he thought of am., designoo for the academic stream 
students, 
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Then thcjrc seif intr-..L’ctiu i by .-'Ch pnrticipnnt. Dr. a| 
Vi. rrna bri-'-fly n-; "rL b. cii^jr-und .f thj seniinr- r. no explaiil 

th.it thu 1 '-.L .i t;. ‘i .iuin''.i: 'Voc,atiunaliznti jn for’ 

/-Jl - e !'... nt’t.i .'n' ani eno sub tix'nius wore viz., 

5 

(l) Ch-,r"'*+ ' ' xnc-ic-'ti'.n -^f '/aluos through Work tixp 

rienco . .ctiviti. 3; (;.■'} i.- ‘Ching rrococ’.ui'.. s .ani.’ Teacher Training rf 
(3) Nvik ux; ■^■rACnct. o.m Cex..iUnity i.articip.^tion. rio acquainted fc 
p.articip. nts with thf; sc.n..c!ul«. of present-!tion of state reports ^ 

f 

theme papers otc. This was followed by presentation of state rtp 
by repru acnteti^'cs'.of -^hv.- sbatws. ;U1 the state reports are plec 
in part III cf thi- report. The status reports of the following 
st^ti.'s wv;re presunto'..; 

- i-.n ihrfi Pra'.'osh 

- Sihar 

- Jnru, u on ■ .v-’shinir 
“■ iv^rala 

- i'... 1 t'l y.a P rn cl o s h 

- *rashtra 

- i.L’nipur 

“• i-ion.jnl 

Th., Ji4\.ct -r uduc tion bp c-'UlJ not attend the seminar, 
iiowi^vcr, till, si-.'itus ri,purt h ,s bi.ori r..cciv. d fronrUP Govt, whicii 
is pl' Cxo in part II A tn. report. ; 



So ssion II 

In t is sc^-ssiorij th>.- f jc--ti-in-lii,-'tion for All - 

Eack'^jr.'■nnv. nn . issues' ' 0 / ^run k. Mishrc,, berifi (ACadornic} .'-.nel 
Prof, nrrJ '■•'i ^ i^r. r..p, VoDiip, u rdcr, OVt wns pras&ntod 

and c iscuss- .. i-.i- ,■ . • .u ic ;J..:CcJ in p. rt il of the report. Thera 

w'.s keen :Lntej.. S ‘- s'i'..v.'n. b’- the p .rticij ;■ nts in the discussion tlr t 
follow^',! the presentation. In this the i'h.a of proviciincj a 

core conipvjnont of vocition.viizrtion for all has been presented and 
it h s Ovon nrouot th' 3uc:i a c^rc cannot be vocation specific and 
would Cvjn^^ris>.- of ci-^so skills wiiich Vi/oulv. cut across various voca¬ 
tions ano prepare an in. ivioual for an cccup-ticne.l role in general 
imiiiedintelv or .'ft-r snne tri^ininc ur after a much later stage. The 
c .'ncept of Cure conii, .'n..nt ,.f v-c tionnlir.r-t j on for all was explained 
in yreat detail by i-r;-!'. i.'dshrn. 

Session-Ill 

This sossion v,;-r .-v.t.r: t. the sub theme on Character Building 

end Inculc';ti...t: or A'u-s t.;i ujh ';;crk Experience Activities. Director, 
iwiitr-'nik. :'n, Piiri /ish’Mr.-1,inn while giving his address said that 

Mitr-nikctrn ve-’s . sooi.'.l 1 p .I't .ry to tiy out developments in edu- 
citi^n -’n:-, ij.-;i.iifi.j nn., tri,.j to briiio out the best in e.ach child, 
lie pointM.. ,L't dr j.i tho soil is not con-.nial even the best Sv-td 
will not jc.oiir'to, .jimil rly, the comiuunity, the environment in 
school .ano hoi:ie must L, -• n j c.'ntributc tc tfie oevelopment of 

tho c.iilo. .!•' 3r.i.d tho c..ncept of rinj for your neighbour will 
not come by r.i..;re indictrin ti^n. This ..,oes not becotn.a a part of 
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c,no's 'o-in j unjcss stu .i.Tits s~». tiiis , lv, srcuni-' thu-:. :jnu try f, 
tu iribibv.' th*. s; n.. 'j ' .'<j the -f Gurukal.i nncl told 

thnt o.^. h-*'; c nfoss'.d. tlK..- ^jt the id' .■> ::r .:Gsiclonti,il school 
from 4.0 i . ■. sr'.i''- th t f .-rn.>1 systc h ' riM.'.o inform,?! -^ncl gnve, 

tiie 1-^ -f --uru v.-I; Jiv in thv.- Iv'’jl of nshrara surroundo-d t’ 

w>."-'os ."■n, jj, n tural surr un^.-'i _,s. iio s'^i: the students ivexe sor,,, 
to yet ‘'dhiksii,-:'*' w.iicn vv.s osso-ntiolly --n exposure to the Cwifu.iUai; 

Shri VisHwanoth-n ?,,!.! th-,t .yonc coordination between bond 
heart nno h »no. v.'as t.. be Vel. Fu3 th.. ..more, v/elfnre, educ;it 
and dove L-rfiv, at end the ni ture "‘r: inrertwinoci. Ho sai*'! that wo- 
must preporo .^ur chil ?.cr' f^r t-raorraw '-nc. .ay after, i-lo said W. 
..or-; hxi orience/v oc.: ti nol i-ducdtic-n wac the heart and soul of iw 
He saiu tir't th'- c ^nfic cnc'. ,?nc'. ce-'.p*. fc--ncy which is a function of 
comrrit .lent and t ohie "it i ;n sirouic be- devo ,pv.o. in a person by doir.^ 

ohri 'J. Guru rccr’Il'-d G^noiniji’.>5 c.nc.'pt of ..-'ducation throuc 
work, lixs"* hH'd en'-ir 'na ;,nt. w s-'-ir tirt voluntary 'ujLncy, NChiiT 
and Gou rn:.ont A Indi^ siv. ul faro; Ko said that thoro r 

shiW-'l,’. i". , xi 1 wr'-t.'ry --ct^vitios at the lo.'..cjr primary stage, expt 
ririiant'tI'on '..it.', z .’Is, t. Ci.ni'.u-'s ■•’ni- n/’to-ri-'ls at the Uiojaer pri¬ 
st a yo "irv' \ rh - 1'tic, 't tr. soc,n:’ ry st.ige. f 

but. *-.i','bh ■/- t.i ,i -.1 irostni.,. li r a; c r on this sub tho-me, 
i.o, oh.ir cto'i Mjxllin >n ; inculo Li .n ■;>i y,?,iues through work Lf 
rio nee /-iCtiviti- s - ...n v.L'!jorvav,i^i, in J'w-hir havodaya Vidyalaya.' 
ihiis pap' is ':l,'ev., in ; art Ij. .I:' the roroort. ^ 
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Lu::j.r.r; iTi- disc missions, t'nc j''•rtici;..-’ni:s sh;j'iv.:d keen ints-icpt. 


It was poin.- 

d ut 

T i' ! \ 

. ecu. ncs mu-t (i 

. ' : arn tc keep things at 

thtir 

pi 

an . 

. > r o. nc,' tn>_cS . 

’^ii) should do tho job 

currcctlj , a. 

tak(„- 

; >1 i. 

.0 jn th-'t, (iii) 

ai.^/v:: toi.ardis excellence, 


(iv) f-'irn -,3 in c ‘ ''.tition, ^v) 1 :>xri ti) take chall.-nr'os, 

(vi) 1 .TM t ' v'Vja';.' and (vii) devel^.,. proper attitude t^.v-.'^rd'- 
fnilures. 

Session-IV 
Inau g ura l Sess ion 

fl.t, Shri U. iiQch.iiy- caoic to »iitrnr.ik>'tan on 10.12.91 to 
inaugurate thf. nutlanal aednar :n:' cxiioriencc organizod by 

NCnllT, New Delhi and ivdirauiicetan^ vcll"n:.i froin Decembur 9-11, 1991. 
Pr-jf. S, i.iGnon wclcorn«:'. chc ucs'c rrox K-mlc. 

br. iiiunk i\. .viishra, Levan (,-».c .-ie .;ic) ,vnc! Prof, and Head, DVH, 

NdiitiT, N^w Delhi spoke about the- p.c .-e. He said that prograiai.ie 
of iViitraniketan, which was in rural iec tii.n, was of dii’oct relevance 
te C'>nC‘-pt r.f w-xk oxp„riencv.. *ie- cxpl'.in>c; that National Stiilnar of 
tnis ty, was a periodic •’ctivity of HC.-hT - cnee in every two years. 
He said th t h’ s..i-Ct..d n thcra.- - "Vecr.tionnlization for All” 
wliic!; is '.f c_,nsis.'.. rablc, reli-vance to education today. Ho also 
st~ti.d that th^.re are sub th-.-Lincs for diffeec-nt sessions. Nine states 
and expcits invit'^ J in inJivieual canocity ore attending the seminar. 
He said that w-rk -xr ^-ri^ncc/vh^C’.tior.al i-ducation has stood the test 
of time, uandhiji vAant.:', w,>rk and e.duc' tien and life tu be integra¬ 
ted. Frv-m j^othari Ccrti ission to n-'raamuxthy Committee, all feel throt 



Work h..s ' v-j u_ 
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ii: 'sc:'i. :..l systc-iii f .r V^'i'sonality ucvelDi;'!,ir.nt ^ 

of th., chil. . ;rk. t\\ t ii-r;'!->'aont,‘tiv.n was nut cs 

succi-ssf'-'1 s ■J'O Wu'olv. lik- it be n-j n.iis seminar is delibera-si 

} 

tin^ .n tills . n.. v^ill ;Ui o us -lu t?lc- furtnor ; ction. 

bir'-c. o '.t iviit oriiiikv.t?i t i:. i ■ t l' thi,' 'jovv. rnor nn>l th-'nked 
him fur C-mini:^ t - ...itinnilo. I'ln fi..r this function. soif, ,oito.-~ 
nikutan is ‘un uxj orifaunt hr..’ iii't its r.. ots vyill grow strcngi.r, 

ilo salt: th't th. V lent rv svcti.r on.’, -jov rrnTient may in partnership, 
dwv'.lop ru jro.i'w's nn>' c.nlrlbulu f.;r >.ouc-tion ano training, jcdntly, 
tie saio thot ..ho prusunC'. .f i-i.u. Shri i.-chciyn is a great source 
cf inSi ir tis'u. le then invit..-. hii.i t' -'.c liver the inaugural aeic’rcjij 

H,*;. ojVvrn.r -f t\Ui''l,h, Shii 1, .itach'dyn said that the 
upnJliiji's c. neep t ei e.'uc 11,’n sn^ulv o. .jiven top priority. Ho 
s'ib ebj' ctive siiuuli. bo to prjvi','.u osuc-'tion for living. He advised 
th'.t innwi/ativi. strntogics bo trioc. t- inokt education more efficient. 
1.-10 sail.- tn.'t iiiest gf tno is,.s nt ci?y probloms could be solved by ^ 
r. str.ictorinu .-due ;ti-n rn.. ..iikinu it relevant to society. He- said 
th"t hi, i'eit as if be -.' s in Sh ,ntinik..tan. The dovornor rhi,;-! 
inoUijLir-1. '■h'., s. ■ jn r ■ itn a f.-elin,. -f .onuinc ; ri' C, ^ copy of 

till, Li .t ■ c 


Sh L' i y . 0. 


c'i i-s 1 ’t ir. p .t III of the report. 

. i.h.-th. f...!.icitation aditress. tic also 


rofe-rroe. i i,n.. r. lu ■ f t ca.rs -'nd sri'' th.at they must e'xplnin ^ 
th'’t without ucin ■ r in .lot Jevi-i, ■. h 

finalJy, vjtc uf tn-r.. s i.os p.roi-'JsLO by Prof. Vedinnni Manual. 
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Session-V 


ThisS scssi'^n v/:s ay l.hri !'.u. v^hauuhary, Principnl, 

na-utn's uf L'.'uc-lian, triz/ur, J.5. urewgl, presented 

lus pripuL' on ’’T .’■'C ill! i r: i.,,'s nn- TL,-,ch-'.r Trninlny in work 
experience, !!■,. disci’secP th^, chon^inp c.ncvpt jf work experience 

gnd ^Jst L-alt wit, the n. ■ reaches nn'.’. ;'ivc..c'urus in tenching of 
work 'v--xporionce nnJ in t is ho P.iscussoo the integrated approach 
to the tcaci'incj of v.o. Prof, oivwri also .iscussecl the we c 'urses 
related t... vocational subjv.cts. .i presentoa different inethodo~ 
logies relevant t;. the tcecoinp .f '.it, i-.e then-highlighted the 
aspect of xoochcr trailing for ..n, -both in respect, of pre-service 
and in-s'-rvicc 'irograu!,. s, LV , apor has b^en placed in port II 
of the rc'/ort. 


Other i.■).^pors o(i tois subject wore prosentc-d by lur. ivinhadevinf 
Shri N.k. Chaudhari. Thi-sv ;wpors ore also presented in port II 
of the report. 

3hri C..^. ...isra placed oefore the house the usefulness of wH 

procTa..ii.'.e, mo stressoc' thu m.oG for a \/ell designed teacher edu- 
cati.in pp^grai,; lo, no sugy..sWd innovative progra ifaos like simu¬ 
lation, skill uovolupinont thr-jugh games, vio.eos etc. 
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5 t-sslon->Vl 

In this sw-ssiun x-ij ''•■j-ticip-^nts ^cciuaint'ic' themselves with f 

/ 

various ..ctivitii.s -f .»iit'::.nikt'tan. ihc j:.-rticipahts divided thent-i 
selves inx.' t\,- itjroij, i ^r- > -wi-nt tc. the v ,ri.jUs soctions/departinents; 
of MitranikCt?n. iiie ■ t j.ci, r.n us had c.n wppurtunity to visit (i)'I' 

t-rintiri, -'n. * oM'.s..1 ^ onit, (ii) drishi Vigyan Konu.ra, ;-{ur'l Tech-* 
nology dentil, v-.ri'Ais cxaft ccntj:i-s (t,->110x10 j, v,/aaving , agarbathi 

«t6«) 

the activities in j.iitranik', tar un,.,-r various units have 
devcXopcc’ ■'s traininj cum pi'e'-.action centres.^ Mushroom culture, 
sericulture, 'jrr.i.vnt making etc, -'xo uth>.r sections tried out I 
recently, i.^’.rk.-tln;, outl-ts h--v€ -ilsu boon .provided. 


Sail Cv.-nsc-rv''.tijn, -atcr conservation, agro forestry manageiietit 
hive trnnsfornK-'C the ontiro area nrouna mitraniketan. 

Mitranikotnn h's sivv.rai prcvjramiacs involving community e,g, 
literacy ^..ro s, upgroUatiun of local cows and organising 

milk prwUuc-rs uiarketing sjcivty, etc. 

Thu u-s c.-’diishiiiont .i centre for hducation, nese-arch and Inno¬ 
vations in 1 is -'is'j significant. They are working on various 
ivS. -arcii ,fK.. '’(.v'u] epiiiunt ;>reeiv-ms. 


The V irious cuntxu-s nnu 
established s a p.-rt uf th^' 
grated uuvclei; fnent to a,'. ■Ji:t 
an a:- repri. te rn-nnex. 


oxeonsivjfi units of Mitraniketan arc 
holistic appreach to total and inte- 
t •.chnclo'jy science and education in 
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Sessio n-VII (L.;ta n^.jht s- 33 : .n 3.30 p-. t. 10.00 pm) 

Since t-i-L'- ’v'j'3 'c'j ij ...'.‘rcviosod s'lci timo .■?,vailablc' was ■ 

short it, s Oil, .'ii..<.L'siy ''^ 4 rK^J hoi’, the spi-cial s»-iSsion for 
w.iic.v th- f''Ci.'. 3 L.i'^ 5 ^•.'■2'. r.'.y yrovit-c.- by i.iitraniic..tan. 

pr'jf. ■ Cu'--■ e-', i:: !■ ...t. pros^niod his paper on the sub 

theme ef Iv-'c;:..- he c; -Li -.•lU la.-^cher iraininc. This paper is 

,.'laceC in part ii of the royort. 

Th«ire -.as a very livi-ly discussion cn -'hrious aspects of the 
sub theme, b^- verra qiw sti^ns were raised which were answered by 
"the authors ox the p pors ^jaesencoc. ear"^ i^ r. 


Session-'/III 


This session v/'s discuss h»ork experience and Community 


participation' (sub th'.viio 3). ur. oinha, Director of f-jihar 

was repuestoi.', t.; 1 e in thv' ch ir« Taper on tducationj _.xpe— 

ricnci ani Cv.'iiiiTiunity c rticit-'tivo \tJ\s 1 resented by Dr. S.S. Kalbag 
of Vi'^yen .hshrnsT, Tun... ihe ..'-'rj-r is pre jOnted in part II of the 
report. i. '-ni'-’ th-t £: vvps te be. thought of os an integral part 
of cduc.-\tijn. r-ii i. iscuised the c> 3 ncopt of cere skills from the 
outsioe WO..L-. L;. be yi'rr. teth: student s'. thAt ho can act in a. 


v''ri'^‘ty .'f sitL'.,ati:n. Troifi his 
he visualis OU <■", i.-c' ’.ti s!ciil--d o; 
speciali'^o.tlen co.ie .ov. built. 


cyp.. rionc'-, nr. Ko.lbag .said, that 
pro-ach ■- ■' necessary base cn which 

It -j'- s er: Uained by hiru that edu¬ 


cation loust give ability to visu.-aiso anv:. 
tical work. or. .salb'-g su jgoste-c thet c 


this is helped by pra.c- 
rtain projects could be 
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takon up throug i which truj c-ii. .unity benefits gn'.. in. such cases the 
cuimnunity shall/will ^ *‘'-g t' shor. i-ho cost. For this if the quality 
h.'s to b.- 1: dnt^in.b '.nc th-. stu-ents have to practice skills under 
su{:>.xvisi-a i instruct;rs. Such projv.cts s-ill huilu up assets, 
nurture th' '....oir ^n:' 'ivt th'. c nfidc-nce that even in rural situa¬ 


tion thoy c:v .n.ko things th' l ..ork at low cost, ut fairly low 
cost, s.rvicos con bv i r'..vi-.ou. Or. .oaib.,.j also suggested training 
of out of school youth in r.iulti skills .nno using them'as Instruc¬ 


tors for certain projects, in this context he mentioned: (1) 
Drinking ..ator tanks and thoir su; , ly linos, (2) Roofing for school, 
(3) jjuilding oiomt hsjus-s (yeouesic uomos), (4) Folding ladders, 

(5) roultry eng^s •■.nc (6) i'Oultry sh^ c: one rnsny more. 


j.'irs. Ir^bh'>/;-iti T'O, I-’rincip l, ig/3, ;'x'.xSontcd hor thoughts 
un thv sub thc-iTiv. Tho pap;!- is pl'-c.,- in part II of the report. 

Sho gav^ h.r rich cxpcrionck.. of working ',,ith the community and how 
sht hclpi^u t, brin^ tht c.ncopt of h.-.alth :'nc clean habits to rural/ 
tr^i-b.al chil. i'cn. i^rs. .a.'.o oxplaino'd tho various sources from where 
she cculo it help, bhc said that she h'ld involved children of 


cl‘'Ssos v'll to IX in S'-vcral proyiaaiiimes for benefit of others, 
in Uollor-', ..rs. u'j s^id, sht propagates the concept of kitchen 
■j.arden md sUj.pii '. s... o tj th. community. In Karnataka, she 
s.aiii th..t ';/i t ' L.i. -lui, ' .f th. collector she could rehabilitate 
dk-Out uii*. nunk,.r«--■ b.^at'i;_,is ' ('>ovcasi). 
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/i cri Iriipo.‘.t,nnc..; .'-‘•stc a. t('ri'‘ls in uay to day life 

vfiS prcscnti'.', by i.iS. v. yrisi-vn.^i\'n Ls^vi Oi ju'. 3ha h~.d also brought 
a nui'iibor of ox'ni'-'its m-' c th - vi?s't^ m-ic rials which were clis- 

pley^in Lli- ioiiiinar r'.’orA, l uis ■ ipc,v i^ pj. 'cec. iri part ±1 of tho 
report. 

,,ltacuqh i.rs. najni Niun'r who h-. fir-ciously accepted to r .rti- 
cipr.to in the aei.iinrr but coel^w. not attt ncl ..uo to health reasons 
sent her paper on 'v<ork hxpcri-'ncc anu o'-.iiuriunity csrticipf'.tiun’. 

It was discussf. d. in concorn^d. jrcup wliil. fraiTiing the re commie nd a- 
tions. T'iis paper is place.' in part 11 of the .coport. 

Group ii'vork 

It was cecidod to divito th^ pcrtici;>:.nrs in four groups in 
order to consioor the sU'jjesticns r coivci from the nc'use and also 
tc draft the recoi.’-eno ^tions, First considirod the ^xneral 

theme, "Voc-'tionalizr.ticn .'or •■.11 - o..nc>,pt ^nd Implementation". 

The S' cond group C'jnsi^s ioc. th: sub th.-i..-' I on Character Building 
and Inculcation of Values through ork experience activities while 
the thiro gr<;'.ip c-.^nsioered sub theme II on Teaching Procedures and 
Teacher Training. The fourth 'grcuo considorod the sub theme III 
on i.'ork experience ■-'nd C .mm.unity participation. 


Gession-IX 

In this final session br. o.b. Kalbag was requested to be in 
the chair, 'i’h^ recomr- noatlons finalised during the group work 
were presenteu by th^ .,r-u,_ leaders Dr. (ivirs.) Heeru Saluja, 



J- 


prtSv-ntcu tHt. vJj. i.*- 

fjrosv'ntt.the. jv'w.'t i '-h • 


first croUi . .aS. Prabhavathy aao 
.cx'j:> -.1 Cliar-.cttr Building and Incul- 


c:ti'.n cf v/aj.u s thri.-ugh 


c Livixi-s. 


i-Tuf 

chiny i re' 


Ih- ro;.c ;t f '^r the group on Tea- 
rining. Th. report of group III on 


fiC nn^' c Li iiiitiLit 1 j. I 


'^'ticip'ii-u '.>~s [>rcsont'.Q by ivirso i-'roR!al>iti 


bnch r..‘Co'ni.'eni atj on . 
ratod u; on anu finnll 


'-s pr^oonlt-d t-j h'.^u o, carefully 
y :'>.'.cpt-c un.'.niiiivjuslv oftor suitable 


delibe- 

ainmondnients. 


In the closing session, some p.'-rtici;-ants gave their impressions 
about th^' pr-gra..: c-. xn th one a veto uf thanks was proposed by 
ur« -‘■•r* Vor-a, u.'ix, rwXiitT. 


ri e CO am^nd s t i o n s 


1. Th rc iiiust Uw su.T.e vocational ccucition in the form of jiL or 
any otner xoroi for all students till the end of tho +2 stage. 

2. 'Loro' voc.ariunr.l course, .C'-.rprisin- of non-occupation spe¬ 
cific jv:n'..ric Vv.cational skills, which cut across various 
vc'catijnal sp.cializ'itions, s.'u'Uld b-. compulsory for all stu¬ 
dents, ■tio -rP. st'j , j. -gardlfss of strOram. 


3. Suclx a cours'- C'.ro 'o.C'’tionril skills should be carefully 


ul sigOv-'t. , 


inj in viavj the present situation and existing 


rualitiv., s. 
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4. Tills course shoulci be out -,s ? jjilot projoct, covering 

schools -ft both rur?.! --n/ ur'.'on -j.*. s in all the o'cates/UTs 
of the country .vic?<ir, im^ is. uont .tion and should bo pro- 

p„;:ly . v-lu-'toJ, .bt^foro 1 r-.r sc'-i- "i -innco intC'rv^.ntion. 

5* about t. L.j Gh' i;lJ be a’loc'^t^>. to the- study of this 

c jurso. 


6. The skills list; an-- cuivic.^ium requir--';ent of teachers onu 
their troinino "'n. uthjr infr'-structurc should be worked out 
through a s . ri-s of w-'.rksh^.ps. 

7. The try-.ut of thu couisos luust bo preceded by the training of 
teachers t- bo inv..lv.-L lu the creation uf infrastructural 
facilities. 

8. Building of character and inculcation of values in the student! 
through v.ork -;cporii..nc,, -ictivitios in Sit couiitunity oepend upoi 

teachers. oni/ 1-;-'Cti'-ro with vision perception will be able 
to cro"t;. Cv.,. r^n:..l 'ru stimulGting environment for the stu- 
‘-.ents to buiJ .. -.sir:. 1- ch-racts. r in.- inculcate values. 

In the e;.;ist:l.‘i''- ''-itu tion it W'.>uld be necessary to oevclo 
the rri.- p'-rc ftl.n in the teachers by training them in an 
institution h vinq -i.quntc infrastructure and stimulating 
enviranKiont for :v-.',ut 3 to 4 weeks. 

9. Th^ wcr-'. .jf■ the teachers should b*. r..cognized and suitably 
rewarded. 
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10. In cvluoitintj -ctivi’clts gonarclly psychomotpr skills nre 

i 

s 1 c* xs1 not tnlcGn irito considG**' 

}• 

1'. i^':r inculc tion of vnlUGs .'.n''-- character builoing, sca[ 

yf ch.' iiv-'i't. -'t .;■> .s nality tr.''i-:.s relevant to the particuW 
-L. r, i.ul^ ,-je ^ivon weightaQo. The overall objectives) 
s:i>jui-. '‘1 t thfc stuli. nts in tnc-ir behaviour exhibit fairn;:. 
in th>-ir d. --■lings. 

11. Case stuui, s should o un- artaken to bring out success storiu 

12. N--' cfnerging :r';ns should find a place in the teacher eduenti; 
curricuiurrij vlepon ing upon the nce-.-s of the society and avail- 

1 

bilit' of ros'-urcv.s. , 


13. The ratio of theory and .■r-ctice in 15-20^ time recommended 
for vtE ,jr'j X' si'fou.u be 40:60. 

14. In iLiditiofi to ■ch.-. motaocis of demonstration and practice 
■adoiate-J at ur<; .at, ,^roj.,ct niethoc is suggc-stc'd in view of 


15. 

16 . 


17 . 


its od.uc'tioraai signific.:nc-o. 

- a ns .i; '/ ~a- ^eli-Grec -uring internship in teaching. 

^ ■tI” oxv-n, continuous evaluation (both 

ii.r.-i'ti'/. ..n^. sum.;,:,tivo) sh.^uld be conducted. However, 

f in: 1 vai u.~tion inay bN- d.jr.o on seven point scale, which 
can aiC'- ■ ■. c nv.-xtod into Marks it need be. 

..c snoulv- X jff-. cce , s .a cunpulsory subject at the primary 
a.ru SvC'n'-'iry stages. 
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18. LLTniriunity Involvtoi^nt sivjfiJ l-c Cv inpulsory feature of 
-.11 worl< stuv./ ;.:rc9r.";inriris. 

19. personality traits si.iit.-'olc for ontic; r.^noursiiip ontj intor- 
fncino /.'icn Coian'.Ui'iit/ sh'^ulc. b'^- stressed. 

20. The P<?.bal of or. lolbr.j has shown the feasibility of 

the '-.c as recou ented by h’otirlT. T!iis aiooei should bt extended 
to more schools. 
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V 0 catlonalization fo,.i._AJ._Is_sue_s 


By; 

Arun K. ivdshra 

Dean (Academic) and prof, and,-Head 
and 

Dr. A.P. \/erma 
ivC-ader 

Department of Vocationaiization, 
of hducation, 

National Council of Educational 
Research and Training, 

Sri Aurobindo wiarg 
New Delhi-110016 


A m?jor c nc ■■rn of all the educationists, thinkers and philo¬ 
sophers has beer, t- provide that education which will lead to a 
total ptrsonalitv '..evelo' ..gnt of the child, inculcate the dignity 
of labour, rcl-jtt hrnJ wit.i hone, and heart, provide certain life 
oricntvu skills to the studcrt, ir.akfc.the student more employable 
and trainable on ^no hand ano avoid mad rush to the universities 
on tne other, in oi\. .r to aci.iove this an alternative track of 
c-ducaoior. nt c +2 in th*-. form of vocational education has 

been introduce^, bcsl-cs chs cademic stream. The focus, therefore, 
h^s bc't,.. to —.’.'.rify the- job i-'Otentialitits through district voca-' 
ticn.'l bui.'.yss s>-l'ct vocational cours'.'S and institutes, develop 
cjinpottncy Q so. aurricul't, oevolop instructional materials, and ; 

other such ,js l^.acii-;r factors, stuoent factors and infra¬ 
structural facilities. ' ' 


( 
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Presently, nearly three lakh students are enrolled in the 
higher secondary vocational courses in different parts of the 
country. About one hundred fifty vocational courses have been ’ 
introduced in more than five thousand higher secondary institutes 
in twenty one states and union territories. An elaborate manage¬ 
ment system is gradually taking shape but the teacher preparation 
through pre and in-service training programmes leaves much to be 
desired. 

45 a matter of principle the course selection has to be done 
on the basis of district vocational surveys but the progress so far 
has beeA' satisfactory irr only a few states. 

The labour market for vocational education graduates as well 
as the employers' expectation for entry level positions have not 
been adequately addressed i to, wiore occupation specific training 
demand greater link with ■me local employers and skill development 
is not always the sufficient condition for employability. Entre¬ 
preneurial development is an important component of the total 
vocational eurriculum and tha area potentialities would suggest 
those occupational profiles in which entrepreneurial opportunities 
lie. The model per se is collaborative, strongly dependent on 
industry/employment sector for practical training but in most 
situations education - industry linkages have remained unexplored 
and rather poorly defined, Oppor'cunities for on-the-job training 
for vocational' students have been identified as a major weakness 
in curriculum implementation, ^ 
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Thi, i.iyioAKnt’ti-iv -u- voc'.tionsl e-'-Iuc 'tion proc,'ro awe in the 
jenorsi school sys'cc,, j.i'C'.'’- j v^^ri-ty of .eiands such ns provic*in'| 
iiu'iojs f ncij s, '.uildiny of 1oratories and worksnt.c;s,j 

instruetior.ci’ Oi.t*. .'- l.'.j sci ooi—in U3‘-xo liniCv-j-'s> providing teachi.] 

! 

an, *■ j..-l.^jvo.s and othors hich require a lot of t 

painstakiiTj . ..'nij.st.r.-ti'’i„ .ifort^ due to tl'iis there is consiJ'..o-3Li 
ape.th,- in the .-i/sooi t'i th^ concept and po'ctice of vooationalizatif- 

ccmniitt'c„ o S'-t u., un --r the chaimianship of .-icharya 
rtama.rurthy for r*.-viv.w of Ny-ii 1986. The committee deliberated exten¬ 
sively on the ‘work, and -niuc tion relationships ana the constitu- 
tional right to work- ..ail.. 11 k constitution can provide the poli-^ 

E 

tic'l right to ’.'orU an. th. ec-.nomy has t(' create opportunities foi 


wort wn*.. i;n,.ic" r;t 


thi 


. 0. J. tu , . Lh' 


■I..T thu' euuct'ticiial system to empower 
ji. opport'.'nitios to develop capabili- 


tios tu Wi„r'; with In tin- soc i.o-v.cpno..-ic context and to inculcate 
an attitude f'.-r ' ’.ici; tion .f work for its own sake. In view of 
the coLUutt---c ■' cor: c....i..-o!''.c m; or vo’cc-.tioi-alization has to be a per'/ 
C'f the t.uj. ricuium ■: .ii.- i-is i', in view of the fact that a larg? 
section of '• . " - ■ ■'r'rcororly in t!ie rural sector and aIIlon^ 

do; riv. iivt c, ti. n. v.:catianalizi Lion at +2 staue will mesr 
A'j voi tion -J i:» 't^v-i. in r fuct as Many c’r-j; out one do not reach 
the +d ,,1.' w :t .'11. Ihe intention is thiit nil including the most \ 

i 

cenoo',icaiiy oift-.',; sin-uld bo involved ii. a basic minimum of voca- - 
tijnal or i-ie-voc.'itionnl ccu.rsos pt the secondary stage as a part 
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of a process of holistic jevelopwental education. Furthermore, 
in the case of those who complete class VllI and do not go into 
the secondary stage of fon.ial education, facilities should be 
provided for acquisition of vocational skills through other means 
(non-fori'iial - dcdular ai/roach), 

Althougn the contents of the core component of' vocationali- 
zation for all have not been spelled but by the committee it can 
be logically arguud that such o core cannot be vocation specific 
because all stuoents would not follow any specific vocation and 
many may not go for an occupational life immediately after secon¬ 
dary or higher secundary education. So the core can be interpreted 

to comprise those skills which would cut across various vocations 

an individual for an occupational role in general, 
and prepare/immediately or after some more training or after a much 

later stage. 

'nhile considering the job oriented courses at the +2 stage, it 
will be pertinent to consider the experiences and studies in other 
countries. Tracer studies conductc-o in USA showed that those trained 
for a particular vocation do not stick to that vocation and change 
over to othk-r r^as. lliis points out to the need to prepare students 
who have certain core skills and are more trainable. 

The rapidly changing technologies provide another sot of consi¬ 
derations for a generic vocational preparation. Robotics, automat.ion, 
expert systems, artificial intelligence comiMunications explosion, 
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large scale cuiiput^r lie, tion, synexyCtic nilnageMerit, Beside® 

I * 

such advanctnenLs hrv.. rat fr.>.zei.'in tirre and arc dynamic in nature! 

t>l c .-d special de.* 'nus for skill requirements. In such a ! 
highly tucanL^lo-jV oriL;nt>,d . oriv. on>; could not predict v«;ith any | 

I 

degree of ..l .ui, cy .’S •.'> t the skill requirement would bo after,) 

say, ton yi -rs or so, i is cuso points out to the direction whore 
a package of core skills be giver to all students in order to make 
them more trainable and consequently .r.ort employable, in diverse 
situations. 


There arc a numbor of well documented studies on the s^ject 

of en^loycrs expectations fr.'in educational sectors. In New York, ^ 

I 

a survey ccnduct^'d by Labour ..nrket Information Network during 
1978-81 highlighted th’t the emplcytrs preferred on electrical or 
electronic core ov>.,r a nunibi r of narrow applications such as 
Advanced Business i.’.ac'nine's, Interconnect telephones and major 
Ai^plianccs rtejr'ir. It was idt that with such a core, a low level 


departure could le-'d tu such occupations as typewriter repairer or l 

i 

computer innintainer. h Japanese survey indicated that the school 
cannot be " '-r as an appropriate provider of any thing looking, 
like training. In Britain the ei,ployi;rs strongly recommendod voca¬ 


tional elements within thv. school curriculum but not in the form 

of specific vocational course for entry into particular occupations 
but a general vr-itional approach across the whole of school life, 



; 23 : 


ThEi industry in uritnin prt,’fi.-rs to mma^e the provision of training 
itself and sees the j'b of scnool as providing n foundation on which 
further training c: n be b;. scd. 

in developing countries the inforiuntion on eniploycrs' opinion 
is not well eucumentecl. Yet .ne availablG inform-'tion allows no 
othef conclusion than tiioss fron the developed countries '.jhich'point 

towards the role of scncols in producing trainaole rather than 
trained manpower for specific occupations. 

Curricular Framework 

In the modern world based on science and technology where rapid 
developments change the skill demands for emerging areas of technology, 
no educational curriculum should’ be oesigned without taking intp 
account the abpve into consideration. In this context it is per¬ 
tinent to indu e occupation free components or non occupation 
specific components which have a bearing on easy adaptation to 
changes in technology and the changing demands of the work place. 

This can be achieved by integrating general,vocational preparation 
at all stages of education. 

Till the beginning of lower sec.^oary stage, work may play an 
important role as a medium for education along with other components 
such as Language, i.otheiriatics, Science, Social Studies, Health and 
i-'hysical nducation and .-.rt uduc'tion. hork experience should be 

rexevant to the emerg.ing neeos. Manipulative skills should be given 
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tircfertinc^i. Attnchrr.>.-nt to woricsitcs for the 'Jevt-Jopment of skills 
should do considered, in cr--or to brin^ school closer to comiNunfty 
the proyrniii.iK- should, Lo oxturKod through cominunity services. . ijork 
uxi--iio;ie., ..onent should Cvnstitut'. 15-20^ of time in curriculua. 


At ^ i I 1 i'—t ■ i j / f ^ ‘S t C *j li > ulsory st.Tge there s!iould be a distiil 

subject fioiJ fer vocption.-il/xvchnulogicnl orient.ition which Icocis^i 
the '-.-vclup.iicht of c:.rt.::in coriruon vocational skills such as key¬ 
boarding, oata iTinnipul-'tion, problem solving, decision making, undes 

I 

standing inform?tion end oth».r technological system, knowledge of i 
econOitiics at work, nri'licu mathematics and science, career planning, 

and other transferable skills useful fci any wark or employment f 

! 

situation. Suen ■* c.urst. t'-py t-ven be co.!ipulsory for all secondary j 

i 

stu ents, '1..' -x^. .n, iif y th.su idv-as, namely the o'cvolopnient cf 
’cure’ or ’bro.'d n g-.u' I'.Tr'l v.^catJ .jnal cerputencics, specimen ' 
CO.ipctcncV lift is 'givea iii /-.nn' x.I. .'*.n oxample of ho'.. such compe¬ 
tency h'S bi. on dvV.i'.pji. in Ua/. is shown in .hnnox.—II. This would ' 
provide the knov.i^c e b^Sv fey r.i.n-occupntiun specific vocational 


fc.,flur-ti'.r .r. wnich 
level jccuprti ns 


oTio c.juld build further academic base for higher’ 
(thr.u a univ.-rsity' level education) or an iinmo-( 


diatu v(Ca 

apprePit iOv. 

In ttu. 1 1 . 
nent C'.iul.; 


t'Lnil special iz a ti - I through enttrpriz:. based training,' 
s.iip .jt i.ui.. p; .ciaiizoii vocational trraining institutions.; 

5 

.. t u cuiricuj r structure, the work oxporionco/SUPw compej 
be ttb x-ju.yiUy ri.vanipeci .■■’nc' about 15-20 per cent time giw! 


to tnis course. | 

I 


I 



In this form of vocationnlization docs not involve precise 
pre-employroent training^ there would be no need for assessing the 
manpower needs or establishing linkages with the job market for 
post-graduation absorption or for pro-graduation support for insl- 
tructlon as in case of the streaming UiOdel, 

It is desired to conclude by roinforciny some of tho ideas in 
support of this option, the strength of which lies in being operable 
alone or in conjunction with the present stream of vocational courses 
The changes in technology, to a greater or lesser extent, are affec¬ 
ting all areas of work and employment. As a consequence a precise 
forec.nsting of educational apd training requirements becomes diffi¬ 
cult. The changing tcehnolog;|,cal scene demands adaptability, eontiw 
nuous learning and acquiring skills throughout ones life. If trends 
in developed countries are any indicators, the jobs ireqiiirlrig dn** 
•killed and senllskilled workforce would gradually shrink, the demand 
for higher levels of education would increase, employment in the 
service sector would further increase, there would be a shift from 
occupational to skill groupings, i.e., the skills would cyt afitosil 
the occupational groups, older jobs would gradually disappear and 
newer jobs would emerge faster. The wider applications of 
electronics would cause fewer manual jobs to be available and would 
necessitate more of such skills as critical thinking and greater 
amenability to team work. It is also likely that more jobs would 

be available in smaller enterpxizes rather than large corporate 

bodlet. 
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This wuulo further vlempncl-Hi'jhcr levels of intor-fiersonal, 
SDcinl finu ttchnicri skills tc^ethtr with creativity, initiative 
.r.::bility. It is, tn^reforu, a major concern t.c develop 

vocational cUacition in the c.,nt».Kt of nigh unemployihent, low wage 
eiiployfflent c. .jortunities and •■ncertain future employment prospects. 
It is important to make initial training so breiau based as to allow 
future trainability in enterprize and enhance adaptability of the 
youth to the uncertain job market. 
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Annexurb-I 


cx:;*.vlw of ’core* fjenerai vocational competencies; 

Positive attitU'Je to work 

- solving skills 

- Learning to learn 

Cooperation 

- Initiative 

- Information Accessing 

Communication skills 

Example of 'Broad based' skills: 

Computer Literr.cy and key board skills 
Drawing ano graphics 

- Local crt-fts 

- vjood work ana netal work 
Electricity 

Local Industry/Agriculture 
Community awareness 

Facilitative/Adapting developed technologies to 
appropriate local labour/mechanical mixes 

- Service sector skills (Business/secretarial) 
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Annex u re-Il 

of Coro C'jfiipoti;ncit-s for U.'^.a. 

COii- cc. ;■ t nrii^s for ovc-ry hi^h school ^;raouate of a VE programme 
in US/-. (Statfc of %oa/ fork). 

1, Porr,onal Covtloriiuunt 
POiSonal Skills 
o'.lf Concept 
Ptrsonal ni:r'''-arancc’ 
doa1th 

Use of Leisure Time 
.adaptability 
Loci''.if'.', j..akino 
roLiec, Solving 
Intorpcrsocal relations 
Social stills 

part Icip’i ..ion enr. int>. raction with groups and organizations 
i.enUc-rship 

wareer v'.wnr rn ns/..r'jloration 

Goal settino/Lr-.rccr -.nn educational plan 

■J0; ^ app.i.—c (..io., 

1:1 r'tcnLiijri including 'work habits 
Jcb ..4.L^J.^,'Ssio^ and change 
cmplcy^r nnd C.r-iiicy-e relations 

r*'’^\ j. r 

Cc rn'i,.iir co.nccpts 
. vli .-i'’PL J i-tc.lacy 
L'P.pl Lit .Piicy 
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3, Information skills 
Verbal communication 
Mon verbal communication 
Lis'CL-ning communication 
written communication 
CompULuuion communication 
Information retrieval 
Dictating communication skills 
Keyboarding skills 

Use of Information Systems 

4, Resource /vlanagement 
ivioney 

Time Natural Resource 
Human Resource 
tonsumer skills 

5, Technology 

- Concepts of Technology 
^ Developing Technology 

- Application of current and emerging technologies 

- Use of basic tool 

- V/ork related health and safety 

- Personal safety* 
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Character Buildiny and Inculcation of 
Values through Work Experience Activities - 
An Observation in Jawahcir Navodaya Vidyalayas 


By; 

Smt. Prabhavathy Rao 
Principal 

J.N.V. 

A •P • 


Introduction 

A study of the value oriented education is conceived as a 
global view of the educational phenomena in bringing fresh insights 
into many aspects of the educational process. It is seen that this 
process covers areas of learning which go beyond the purely inte¬ 
llectual sphere into all dimensions of being and encompasses all 
dimensions of learning. For the individual seeking to develop atti¬ 
tudes and capacities which will enable him both to cope successfully 
with the challenges confronting him throughout his life and to 
participate constructively in the larger process of development, 

ul^-,'c,-isi'^ns attained greater importance in the role of learning 
in Navodayas. 

The vuiy objective of Navodayas is novel, the teaching and 
lo.irnin is activity based. It sustains routine mental laziness 

and lack of inngination. ^he special dimension that covers the 
importation of knowledge for developing personality by involving 
tho tody, the e.uotions, and the aesthetic faculties. Jawahar 
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Navodaya ' s mission - raison d'e'tre is not to transmit ready made 
knowledge but to enable each person to develop his potential and 
to loy hold of all the dimensions of his being. Thus excathedral 
lectures, set tasks and ccnvijntional lessons have gradually been 
replaced by i.r o,; vv^r^, discussion and the exchange of expe¬ 

rience. iviost significantly the teacher is encouraging the child 
to seek question and utilise personal experience and documentation. 

School Comdex 

The school is an index of values. A value oriented physical 
environment could have the following characteristics: 

1. Cleanliness 

This means cleanliness of the.entire school complex, the 
grounds, buildings, floors, classrooms furniture, books, the 
childrens' persons clothes, the staff room, kitchen and dining hall, 

2. Orderliness 

Orderliness or organisation of materials, systematic arrange¬ 
ment of things/books/apparatus in classrooms, library, laboratory 
office, sports room, store room etc. 

3. A Feelino of Bi-autv 

The classroom and school environment must inculcate a sense 


of appreciation for beauty. Contribution from the children is 
.'essential in order to create this value. 



Hospoct for Plants a nd / ..niingils 

Childii^n love th^ ijisnts nnd c.nim,:;.ls rnd will h,5vc’ a chance 

t /**. ' ■?" ^ 

The Teacher and The Taugh t 

Child is th- pivot of education - NavoUayas have child centred 
education. In the work experience classrooms the teacher makes 
observations of the messages sent to the child,. 

The school puxs up magnificient show, dance, displays on the 
school day. It is a foast for the eyes. vJhat we observe is what 
has it Clone for the child's life, and to the development of his body 
in a practical way. 


Intended Messages 


Hidden Messages 


Physical exercisers '.s 
important in l3fc. 


1. physical exercise has no meaningful 
relationship with life, 

2. It is only a show 

3. Prestige is more important than 
real improvement of health. 


The chiiv.-c-n present difj.eront activities to exhibit their 
taiunts. 


J_he In tended jfes ~sncje 

1. /Ill ^ th\: chil(!i»,'n inust 
devuiop' tHoir t-alont 

?. Team spirit 'inu 
cooperation 


-Hi dden iViessaq^ ' 

1. V;e are in show business 

2. The* grand shows mean that the 
name and prestige of the insti¬ 
tution more important than mine. 

3. I arn a thing to be used for show* 
I am an insignificant part at a 
whole. 


; 33 : 


Thus Navod:jy?i milcos an cbseLvatior. of hicGon fH':'ssagc-s and 
changes its strategies to tailor the airs sages to fit in the 
planning, Iho schools arc conc'i:rned and pervaded by Ganduian 
philosophy of self reliance, mutual helpfulness, co-operative 
.action, ccr, living and -welfare of nil. 

Th e C reative Child 

Navodayas are playing a vitaJ role in identifying the creative, 
child, ihe precious lot to contribute towards the progress of man¬ 
kind. The parameters sot to icentify the creative child - The 
creative child - tries to be original in his thinking action or 
behaviour likes questionning, disagreeing, arguing, defforing, sees 
new relations between ideas. Tries to give as many answers as ■ 
possible to broaden questions put by the teacher. 

Creative Child ana t he Values 

The creative child through his self crortion he outgrows his 
immediate environment and Gsc?p>os r preceterminod destiny - his 
existence b-rcomes a histcricnl contin.Uum that has moaning ^nd 
purpose. Thereby we d-vclop tiiinkcrs, workers, the artists talent 
in every child. This creativity is observed in all his activities, 
washing, cleaning, dj-Cssing, arranging t dngs, beautification of 
campus, gardening, art and other -vverk experience activities. These 
activities help not only to assimil'te knowledge but to take 
possession of himself and of that part of universe within his reach. 
An adequate exposure is given to the chtld to experience the work. 
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Nobody bt-com^s a skillisd * ^Uvistrian by waxc.iiri^ horb'j rrcLs> nor ,1 
pianist by cj^>in3 to conc-v/Lts. Boin.j a sportsifinn, musician or 

tocbnirir-'n rv;s'jir<^s quolific'tions which oxpross a mod;, of bfing, 
chcvr’ctwriscd by tho acquisition of n vp.riety of abilities and 
compi.’tenci - I:: . -quirinj the ab.ilitiss svery in divid ual o beys 

in his Lch *vi j'ui sysi-'-ii; of values. It is he himsolf wlic !■: the 
principal ajint of his doveloptncnt if only because outsioe aid can 
only be tcn.porory ^na intori.dltent. For the largest p.art of his 
learning^ he is rcducoc’ to his own resources. Nobody can think fee: 
or grow for hiiii. 


Communication, Len ruin q Situ. • tion 

In a wori< situ^.tion a cro -itive child is given -n botique prin¬ 
ting in his i-jork experi»--ncf. class. Ho expells himself from the 
author!tariah nn^, licy.n-tis.'.i of the teacher, between the dogmatic 
teocher and the creative cnilu there exists a dialectic m ovement 


that cannot be in ^erruj-toe which ere tos serious^ d^gmao e to both . 

Si'n iiues. borLome-iis--kitkeo aard s ays a F a tal malady . 
The individuality is rooted out. Thus the cr>-ative child in a work 
expericnci.. ■.i j. i,v..!,iv's -itner a passive Jistener or tries to dis¬ 

turb the class oy uivi rting the attention of the teacher. The 
teacher rh.'njes I-.is strategy by vvorhing along with the child. 


iriOrk vtorld 


In IJavoday's th„-:c 
uxperionc- like, condlv. 


ar*- iija.ny vnrie jate..; activities under work 
making, carpentry, soap sculpture, making 
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plaster cards, chalk piece, Carpet weaving, making decorative 

articles, gardenirig, which demand an amal^jamation of skills, 

*iere the Navodayas do not confine comfortably for traditional 

i 

thinking but child ',5 diverse potentialities are provjramified. This 
fulfillroent results from a synthesis between what is generticaliy 
prQgtammed end the entirely of activities this child undertakes. 
Etunave wolf an eminent biologist said “Man is Programmed to Learn“. 
The child reflects his potentialities through his work. It is what 
he is. The teacher acts only as a catalyst to bring out his poten¬ 
tialities. There are number of activities identified for the routine 
life - washing mending ironing arranging, book keeping etc. 

programming Values 

The observations recorded in the process of work in the workshop 
reveals the following. The child is supplied with, a target, the 
source material, the implements to design a product. The child 
manipulates the materials. The child painter or the child engineer 
translates and nourish their poetic inspiration through the manipu¬ 
lation of materials - Canvas, Paint, Soap, Plaster, Lime, with the 
help of tools, brush chisel, or haimoer. In this context the role 
Of the tool and the importance of the way it is handled seems clea:r 
for the child. They become more evident in industrial production. 

In Navodayas the vocational courses are introduced at +2, It 
a need based course. It prepares citizens to fit in an organ!-' 
^tional society with heirarchical structures, arranged to combine 
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the work of different specialists, into a systein set up to obtain 
objectives, independent of th;- individual aims of its members. Hence 
the children are made inquisitive, critical and capable of under¬ 
standing possible choices and their implications* The pedagogy 
cares more for progress t h an for growth . The vocational education 
•plannefd is 't o make the child perfect but not productive ; The 
Navodaya have taken care to include creative component to the work 
experience. As Noveas said the child is motivated to fall in love 
with vocation. It can be delicious or it can be a torment of frus¬ 
tration, The vocational education in Navodayas is to itribibe social 
and moral values such as production is for peaceful co-existence and 
happiness for the man, but not for destruction.. This vocational 
education makes thf; child inquisitive, capable of understanding 
possible choices and their implications. 


The Work bxpe rience for a Corpor a l htan 

The children are trained in diama, dance, singing, sports, and 
other rhythmic r.jovehients of the body. The expression corporalraan is 
undoubtedly a tautolo gical one and is intended to remind: us that 
r.^n with hi" -''ti iTcctu*!, volitional emotional and other faculties 
is .1 corporal reality. 

This realisation helps us to control defective perception 

insufficient control uv:r their body and* difficulties in kQfipijng 
their balances while standing, ^he observations-have gone deep- 
to know the coranunication of .3 child’s body with the world. The 
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peripheral nppearences emotion, excitement, anxiety, destruction 
and other bodily drives are treated, Tho observations reflected 
an c^o v.orld relation and the self relation of the ego. The 
corporal person is the spatio temporal dimension of the ego. The 
main ins pirit ion., of pe daqoq icp 1 js c^hpols^^ of libe r atio n of Neill , 
preire. Holt etc.,_evaded by;_ brilliant educationists is incor porated 
fhs system of observati o n . The hilarous activities of the chilcJren 

are modernized by influencing the cortex of the child which regulates 
the activity; the neurons are systemised to obey and to confirm; the 
brain for plan and pro'.jramme (Vvorking Brain Luria 1973). 

Thereby the motor activity of the child is regularised by 
rhythmic work experience activities. The child begins the process 
of self discovery, self reflection, self understanding and self 
regulation, There is a correlation between physical sports activity 
and retardation of aggression, ^he correlation between amotion and 
singing and dancing. The teacher tries to regulate the qualitative 
libidinal relationship of a child with other persons. These corporal 
activities are schematised with reference to time span life. As - 
Gagigal point,; out tlio substantial vaccuvr. between the corporal 
development and the development of personality is filled pedago- 
gically to make the body a domain of *being and not of having *. ‘ 



: 38 : 


^ork i::.xp^rienc e axp ress.ions,_thrgu 9 h^Jjum^ ^ Creativit y 

Art, drnwing, pa-’nting, soap sculptures various forms of writing 
Coastitutu the human cre.itivity of work experience activities. Thow 
eACompasses the intellect emotion ano the imagination, when the chilj^ 
drawft, what '• h-'s le arned mry bo or may not be useful for him in tli| 

future but he is perfoiming an action that is fully justified for I 

I 

himst'if the. ch?ld fully and authentically. The child fully enjoys I 
the way he hid livevl through his drawing, expressed himself, achievts 
his aim, overcome or tried to overcome limitations, lived, suffered 
and enjoyed. The chila ii'nolped by the teacher to express his new 

dcsirc-s for self expression, I 

• « 

Tc .'ssess the values cf work experience in human creativity art 
plays a vital role sincv. it is j.eljtod to man. It has embellished 

{ 

production, ptrsonaliscu coiic.unication, intensified human relation- | 
ships, v.rt is conce.rncci aoout the cultural --'sp'. cts of the human edu-“ 
cation, growth of spiritual life, mans o;r.otions, his imagination, I 
nis attitude tovjaxds values. Since the art expressions arc neglectfl 
in schools as Leopold Flaa says in his 'L' homrae et la conscience I 
tragigufe” there nr - blin': patches or vague terrains in the present | 
d^V educe.* ion. The visual -rts linked with production and manual 
activities were stable values. They invited contemplation leadinS 
to peace of mind (Ihc Dionysian and Appolonlan arts). | 


paid 

and 


The Navodayas have not treated art ns a ritual. Attention is 
to this new idea 'ldeen_^.^utx' which expects not only knowledge! 
sensibility, but also some activity even an effort. Encounter*! 



viith new artistic works c.eii.-^aC a constant reappraisal of value 

judgement. Tht.' valu>- tlu; cnil:^ r^c-'ivtd is hi- will say ”1 don't 
like that", but nc.v..r". This is bad"^ Hw will b^comu ivcwptive 
and accoiiitiiocating to’A<?.rc.ls th.. works of others. As ri..rbort Roads 
says that if roo much confidence- is placed in intellectual powi-r 
while the powers of imagination are neglected then bad will triumph. 

As the child starts drawing he acquires the following values. It 

- helps to 'sec.- whole* to apprehend facts and phenomenon. 

- inspires the faculty of expression through symbols and the 
ability to interpret these' symbols. 

- permits dialogue and communication. It give his mind 'a museum 
of imagination*. 

- develops sensibility to things and to life, 

- develops ability to adopt rapidly to new situations. 

- develops orginality characterising divergent thinking. 

develops a capacity for abstraction which enables a person to 
proceed from a general impression of things to the determination 
of details. ■ - 

- assemblc’s several elomonts to form a new whole in order to 
give them a new meaning. 

- gives sensibility and self-awareness. 

The work experience identified two fold end-self identifi¬ 
cation together with the promotion of easy sincere communicability 
with others, ^he work related to his instincts and life within 
the institutions of school, family, develops morality. ^ , 
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In this situations of vvoric world tie t eache r is c-xpc ctud 

to bo a fi -.xaif.;,!.? rather than a mouel . Then values can be taught 
through v/oric to abas^. anxiety, insecurity, borcdoir. and violence. 
To attain t;i - stete of benevolence Lonfuscious and Jessus have 

expressed j<JLjoT Be bOrU^J ANtw**» 
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Teaching Procedures and Teach"r Training in Work Experience 

By: 

Dr. J.3. Grewal 

rtogional College of Education 

Bhopal-462013 

1, Changing Concept of v.ork Experience 

The concept of work Experience (wE) as a school subject has 
undergone several changes over the years. In Basic education System 
teaching-learning was to centre around craft at lower levels and 
some kind of inter-relationship between the subjects wa;s to be 
attempted while teaching rather than toacning these subjects in 
an isolated in<annor. rtlongwith the study of crafts, technical 
stream was introduced as one of the diversified courses at the 
higher secondary stage, as recomcnended by the Secondary Education 
Commission in 1953. But not many schools could introduce a variety 
of diversified subjects as was exp^ctec under this system. The 
Education Commission (1964-66) was the first to give us the concept 
of 'work experience' in place of the study of crafts and suggested 
a list of science and tecnnoiogy base-d \TOrk-cxpcrience activities 
from lower primary to higher secondary stage, we waited for nearly 
10 years when a document titled " The Curriculum for the Ten Year 
School " (NCLRT, 1976) was brought out. This curriculum framework 
suggested a certain time allocation for the UE subject ranging 
from 15^ (classes I-II); 10% (classes III-V); 5% (classes VI-VIII)} 
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and again 5^ fcr classes IX-'X. The 10-year curriculum was 
itself revi(-wed soon ’ft', r its impleruentation in 1978 by the 
Ishwarbai Pitcl Committee, Tnis committee viewed nH as an activity 

of Socially Useful Productive ».ork (SUp-,.). The NChKT brought out 

another doc.ent in 1976 titled "Highe r Secondary Education and 

Vocationalization" which was also reviewed toy Adiseshaiah 
Conroltteo in 1978 and the report published under "Learning to Do - 
Towards a Learning md kvorking Society", This committee recommended 
of time allocation to SUP.* even for the students of vocational 
stream. The NPE-1986 suggested streaming of courses of +2 stage 
into academic and vocational courses, 'Vocational education is 
supposed to proceed in a continuum, starting with work experience 
(at primary and upper primary stages), pre-vocational work expe¬ 
rience (at secondary) and finally ending into vocational stream at 
the senior seconoary stage, 

C^e of the objectivts of the .'.E/SUPv, components in the secon¬ 
dary school curriculum is to introduce this area as "pre-vocational 
stage" and to initiate th« students to the world of work. The 
NPb-1986 h.is suggested the rutention of original nomenclature of 

'work experience' in place of SUPw r.nd has accorded it a signi¬ 
ficant place in school oduention ms is e’-idont from the "National 
Curriculum for hlemontary and Secondary education - A Framework" 
(Hevised version, 1988). The curriculum framework is based on the 
policy statement contained in NPt;-1986 where v,E be given 20% of 
the total duration of school hours at the primary stage and a 
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'fjlini Tool Kit' hp.s been dcvelopfc’ recently for its leaching under 
the 'Operation 31eckboard' (N^crtT, 1991). However, a review of 
the i\Ft-1956, done in 1990 by Acharya aamamurthi Cominittoe took the 
position that there shoulc not be any separate vocational courses 
at +2 stage. Vocational education may be incorpoiated/introduced 

by suitably integrating activities at the various stages of school 
education. Despite the several weaknossos/problems of implementation 
and changes suggested in the policy, continues as a school subject. 
It is in tnis context that '-'e have to revitalize the teaching of vvE 
by the teachers. For this they arc to be adequately equipped with 
teaching and evaluation procedures. 

2, Te ac hin g of rtork Experience; Approaches and Procedures 

In the post-graduate Basic Training Colleges/oTIs work expe¬ 
rience was taught as craft subject and was entrusted to the craft 
teachors instructors. Later with the introduction of "10+2" curri¬ 
culum in 1976, ;iE has become one such curricular area where every 
teacher is expected to participate. However, it was also suggested 
that services of personnel trained in specific trades, particularly 
at the secondary stajo, vnll also be useful for c..nducting produc¬ 
tion-oriented activities. But teachers might think of organising 
Kitb activities relating to their subject. These activities also help 

students in 'learning by doing'. The craft teachers, who were 
recruited after the introduction of diversified courses, were 
required to teach wE vyith newer orientation. They were trained 
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through v rious progrp.mmys organised by the state, regional and 
national le^.^i agencijs» It was also fc-lt that since t=!ll teachers 
will be- rtquiri'd to handle courses, they should follow "subject- 
centred" approach by bringing the theory of the concerned subjects 
into practice (c.g., science, coiranerce streams). Let us have an 
iuea of this approach further. 

2. t Integrated ftoproach i n Teachi ng of .vL 

Bhandarkar (1978), on the basis of his interviews with science , 
teachers from lo. yr primary to lower secondary he found that they | 
had to cover I'lrgo units of syllabi at ev-.'ry stage.. Therefore, they 

I 

could conduct work experience activities by 'technical means' like 
handling of basic materials (plastic, pliable, liquid etc.) and basic 
tools (for raoasuring, marking, holding, cutting, bending, joining). 
Advantage of this approach is that these activities provide an insigt'i 
into the understanding of science and its application. Further, 1 
improvisation of apparatus, teaching and learning aids is also made | 
possible. For example, Hosh.anyabad Science Teaching Project (HSTP)| 
started during the seventies, has raacle an attempt in this direction I 
by breaking >,.iu isoiation thrit "hypotheses are not taught but tests,|. 
li-ws are not l-.arnt but discovered". The HSTP, therefore, follows 
activity-basyd approach vwhich is also stressed in livE, 

2,2 i>fi_J,L0UEg CfS. ftelated to Voca tional Sub7gct.ci 

The C3St, whiit- developing courses of studies in the context of 
NPi£-.1986, suggested two types of ..E activities, one relating to skill 
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development and tht other relating to cormrunity services inbuilt 
flexibilities. The ,.h courses, that Viiero suggested in the light 
of this policy, centred around agriculture, home science, tech¬ 
nology, fine arts, comr.ierce and other vocational areas. A school 
chooses the ...j; courses according to the availability of infra¬ 
structure. For example, the demonstration multipurpose School (D<viS), 
attached to the Bhopal i-ieyional Colieje of education, offers vvE 
courses like electricity, fine arts, rausic, gardening, wood/metal 
work and home science. In tnis particular setting special teachers 
are available. But such is not the case with the majority of other 
secondary schools who follow the curriculum of the State Boards of 
Secondary Education. To make another example, a school affiliated 
to the M.P. Board offers courses in gardening, first aid, motor 
mechanic, commercial art and music (Guitar), Instructional work 
is mostly done by the subject teachers and also assessment is done 
internally* 

^•3 Teaching Procedures 

Perusal of literature indicates that like any other activity- 
based subject, ,.'H can be taught as a practical/workshop subject 
through the sequence of demonstration followed by practice. The 
following methods are perhaps relevant for teaching 'wEj 

(i) Lecture—cuitir-Talk Method; A lecture or brief talk is given 
before the demonstration where participation of the learners 
is not possible because of the large size of -the class. 
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The inforniation to be put over can be sorted out before hand, 
participation i.i the form of questions may be possible when 
sufficient information is pc'ssed on to the students* 

(ii) Demons' ration; it is one- of the important methods which goes 
through the stag^.s .if stimulation, assimilation and applientio! 
at the end. Damonstration method is followed where skills 
are to be developed through independent work on a job marked 
by repetition. Use of mV aids, particularly computer, can be 
made for demonstrating a skill, 

(iii) Bxercise/ P arfo rmance/Pra ctice ; This approach is essential 
for the development of skills, iwicroteaching approach - a 
teacher training technique - may be perhaps relevant in this 
regard. Students can do the various exercises in their own 
time. 

(iv) Project Method; It is most suited to our conditions where 
facilities are limited and group work is assigned. A number 
of stU' c-nts can bo given a project, where they can apply the 
theoretical knowledge. Project reports can be written by 
the stuc-onts in their own original style by using the same 

set of observetion/data. In the DIhTs, the project approacJi) 
rather tiian assigning individual tasks, may be tried out, 

, ^y^A^3tio n; Assessment of the .■£ can be done better by 
awarding grades, prefarably on a 5 or 7 point scale. The 




development and the other relating to comi;unity services inbuilt 
flexibilities. The .;h courses, thr-t vjero suggested in the light 
of this policy, centred around agriculture, home science, tech¬ 
nology, fine arts, comr^erce and other vocational areas. A school 
chooses the .u course.s siccoiding to the availability of infra¬ 
structure. For exaniplo, the uemonstration Multipurpose School (DjviS), 
attached to the Bhopal liegional College of cducaition, offers uE 
courses like electi'icity, fine arts, music, gardening, wood/metal 
work and home science. In this particular setting special teachers 
are available. But such is not the case with the majority of other 
secondary schools who follow the curriculum of the State Boards of 
Secondary Education. To make another exa*fiple, a school affiliated 
to the M.P. Board offers courses in gardening, first aid, motor 
mechanic, commercial art and music (Guitar). Instructional work 
is mostly done by the subject teachers and also assessment is done 
internally. 

2,3 Teaching Procedures 

Perusal of literature indicates that like any other activity- 
based subject, can be teught as a practical/workshop subject 
through the sequence of cemonstration followed by practice. The 
following methods are perhaps relevant for teaching nE; 

(i) Lecture-cum-Talk Method: A lecture or brief talk is given 
before the demonstration where participation of the learners 
is not possible because of the large size of the class. 
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grades,can be converted into marks, if need be. It is also 
suggested that both formative and summative evaluation pro¬ 
cedures are relevant for viE, Criterion referenced testing 
may oe used where niastory of skills (e.g., typewriting, 

3. Teacher Training for iivo rk Experience 

Several approaches have been thought about and tried since 

1976 both in the pre—service and inservice programmes. 

(a) P re-service Training Activities 

3.1 v<E as Se cond Teaching Subject 

The RCb, Bhopal introduced in 1976, on experimental basis, 

UE as a second teaching subject related to physical and biological 
science subjects in its One Year B.Eci. (Science) Course, This 
course got off to a gooc start, but the employers wanted the second 
academic subject of teaching oy the teachers for employment purposes. 
Now the NCTE-1990 frnmewerk hes suggested w£ as ‘stage relevant' 
specialization for the elementary teacher education institutions and 
as additional spedaliz?tion for the B.hd., (One Year) courses con¬ 
ducted by S. of Education, Perhaps subject 

developed by tho liCh, Bhopal in 1976 can be introduced as additional 
special paper in the B.Ed. course. 

3.2 'v<h in the Subject B e lated Areas 

The Regional College of Education, Bhopal offers training 

in gh to the trainees of One-Year B.Ed. courses (science, language, 
commerce, elementary education), depending upon their areas of study), 
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For Science Group ; work, electronicsj photo-jiraphy 

and gardening. 

For t orcMerce Gro up; Stenography and TypewritjLng, Operation of 
PCs etc. 


For Lanaur-uo. G roup t tic-ok craft, Conunercial ^rt, Typewriting etc, 

For hleirient n ry e ducation : ii/ietal/v'vood work, Book Binding, Opera¬ 
tion of PCs. activities suggested in the Performance Package of 
OB Handbook published by the NuEflT (1991) may be consulted by tlif 
teacher educators. Linkage of nt activities with other subjects 
is important aspect is important aspect of post-internship perioc 
The DIETs/Colleges of education may organise subject-wise exhibi- 
tinna of the teaching aids prepared and used by the trainees, j 
have successfully tried this practice by holding exhibitions of 
teaching ai.,.s of science, coniinerce, geography and subjects taught 

at primary stage. Later these materials are distributed to the 
schools. 


3.3 M£iu4>£RS£Lenc€ in_Fo ur-Year Integrated Coij^.^ pc 

These courses provide unique opportunity to the trainees to 

acquire ..t skills while undergo lhq science and language courses, 

For sometime, v/e at Bhopal reduced the duration of teaching v.h froii 

two to one year which affected the quality of skills to be acquired. 

Now we aix again increasing the duration by spreading the WE courses 

over a period of 2-3 years. have also replaced areas like 

Book Craft and Paper iuache with need based courses like computer 
training, ^ 



; 49 : 


3.4 WE as Stage Helevant/y^dditional Specialization 

As stated earlier, the NOTE (1990) curriculum framework has 
provided for a very realistic way of training the teachers in IjE 
area. vjL, in tnis approach document, has been considered as rele¬ 
vant to the needs of olomontary education, therefore, v-iE and Art 
Education, which are relevant to the needs of primary schools, are 
suggested with time allocation of 5%. At the secondary stage a 
teacher trainee can offer ,i'E as an elective subject with 10% time 
allocation. 

(b) Inservice Training Activities 

« 

3.5 Training Vtorkshops 

A series of programmes have been organised at the Regional and 
State levels by the itCts/SCERTs and other agencies in specific areas, 
both for the teachers and teacher educators in commerce, agriculture 
and technology. Later, with the establishment of tT cells in the 
States/RCEs, areas like photography, radio scripts and computer 
education have come up. 

3• 6 Induction Programme for DIET Staff 

The Department of Teacher Education of NCERT, in collaboration 
with the RCE/SCERT staff, has developed some training modules in wE 
for the training of DIET staff. These modules will be used for the 
induction bf DIET staff. Other areas where the modular approach has 
been followed in CJOE and £T. 



3,7 Meedwbasgu Cou i£^ 

At lOiirocla, in waharoshtra State the College of Education 
organised inscrvice training for teachers on demand by the former 

' I , ' 

trainees. 

4. Problem 

thd following problems are ideotified; 

evaluation pxoceduxea. fox v^E are atill to be 
devised. Grading System in place of marking system is 
suggested, 

(ii} There is a lack of use of local specific materials, both 
in the schools and training institution^ VnE is sometimej 
not related to the local eondltionfe. For example, Burhanpi 
in m.p, has a large number of handloom^, but weaving is m 
an area of mE in its schools and teacher-training institu¬ 
tions. 

(iii) - Inservicfe training in wE/Vocoitionalization is not serving 
the desired purpose because of the change of staff due to 
postings. This leads to wastage. Some positive steps aP 
now being taken in this regard by following non*-transfer 
policy in case of OB school teachers* 

(iv) In some cases, there is over-training as well. Son© 

teacher educators are deputed for training in many areaSt 
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(v) There is lack of rosoarch/survey studies pertaining to 
teacher training and organisational structure of /nE 
instruction in schools. 

(vi) Involvement of local craftsmen ana community is not to 
the desired extent. 

It is our experience that the courses in vjE shoula be. designed/^ 
changed according to the needs of learners. Now courses in compu¬ 
ters, educational technology, electronics and steno-typing are the 
most preferred ones. Teacher education institutions should revise 
and update these courses from time to time. For example, even child 
care and providing nutrition to the children at a nearby nursery 
school can be treated as an ictivity area of y>E, The assessment of 
WE skills may bo done on continuous basis, both internally and 
externally. 
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Teaching Procedure and Teacher Traihing 
of ,rfOr!c jLxperience Programine 


Byj 

ivir. iviahadevaiv General Secretary 
tCerala \;ork bxperience 
Teachers Association, 
trnakulam-6823t5 

The new concept of work axperience was introduced in our 
-schools as a result of implementation of Kothari Gommission Report 
1968, Previously the craft education was introduced after the 
failure of basic education schools. The success of educational 
enterprise depends upon-the joint efforts of Government, teachers, 
parents and students. There are two ways for implementing the Work 
Experience Programrae, either by taking the workshops to the schools 
or by taking the schools to the workshops, w’e have to adopt both 
the ways for effective implementation, generally there shall be a 
workshop in each school for teaching various subjects under Work 
Experience Programme. For better training we have to take the 
students to various workshops or production centre of any activitie 

The procedure of teachi.ig work experience differs from other 
subjects since viiE viewed as purposive and meaningful mannual work 
organised as integral part of the teaching process ana resulting 
in either goods or services useful to the community. The valua¬ 
tion creteria also differs from other subjects. 
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One or two tcachJiS specialized in locally suitable activity 
under ViE proyrataie jrc to b~ rppointod in all schools as the pivot 
of iiivlc.Tic nt::tion of the scheme in schools. 

The availobility of opucationnl facilities, raw aiaterials, 
local resouvc-s, tr'.r,s;.ootin^, facilities and marketability of ; 

finished goods etc. are to be considered for selecting the activityj 

rtll the teachers in the school aire tu bt given orientation and in- ! 

■ i 

service training for various activities and are to be put to use ; 
for teaching work experience, without causing overwork to them, 
posting of additional ti.achcrs in schools counting the periods of 
work experi-nce- is the only remedy to reduce the work load of 
trained teachers. The* spuciol teachers appointed will be in charge 
of the workshops, equipments, raw materials and the products. 

There shall be a school vvork experience committee in each 
school under the lendors‘iip of the he id of the institution, the 
teacher in charge of the v^orkshop as convenient and all the tea¬ 
chers 0 5 members. The corniTiitteo have to be meet ct the beginning 
of each ncadomic year to chrlk out yearly plan and monthly plan of 
work cxp^.ri^..^<_ aetlvities ef the schools. Then the committee has 
to meet in tho beginning of each month to scrutinize the progress 
of previous month and to discuss the problem in the road of imple¬ 
mentation. 

In the case of evaluation a work book is to be maintained 
by the teachers concerned to record the merits ?nd demerits of 
the stuuents, Ihe studt-nts aro to be graded on the basis of th0ii 
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ability to do v\;or!''w intcllimentally, neatly and oarnestly in time. 
Special attention shall bo given to the students in lower grade. 

The Govornraent of ivest Den.jal is conducting both internal and exter¬ 
nal examination for work experience and the performance is recorded 
with the School Leaving rtificato. This can be adopted by the res' 

of the States for effective implementation of the proyrammo, as the 
community and the o-fficials are giving more importance for examina¬ 
tion, generally the subjects without examination are neglected. Due 
weightage is to be given for admission to the technical, industrial 
institutions for their performance in the wt activities in schools. 
The national banks and other financial institutions are to come for¬ 
ward to help the people with better records in work experience to 
have self employment for their life. The '•earn while you learn” 
progra.iine is to be developed in each state as in the case of Kerala, 
leading the students for self employment after the completion of 
their academic period. Spot c-mpetition and exhibition under work 

experience is to be conducted in school level, district level, state] 

I 

level and national level for better encouragement of the students 
and the people, so that a national awareness can be created for 
better development of work experience programme in the nation. 

The 'diets' shall impart orientation and in-service training 
in the district level and the teacher education centre for work 
experience at the state level is to be conducted by the state insti¬ 
tute of education. A national institutes for the training of teache: 



educators of work experience is ts be established by thy Governmenij 
of India to aw-^rc n national connection -and policy in the matter. 

Thu ri: load of the 'diets' can bo reduced provided necessary 
chanyc is raadu in the curriculum of training institutions of both 
prinvjry mu s^cmdnry school Lc-achers, giving due important to the- 

' f, ^ I ‘ ' 

I 

tek experience in the syllabus. 

The utilization of trained teachers in work experience acti^ 
vities is a very important factor for the effective implementation 
of the programme. Necessary funds for purchase of raw materials, 
equipments, rolling capital and teaching materials arc to be previfii 
by the institute of education in each state. 

t\ now India self sufficient in agricultural, industrial, tech^ 

nical dc-volopmont can b^- built by the vocationalization of educatioi 
in higher secondary sta.jO on the basis of effective implementation 
of work experienced piogramine in primary and secondary schools of 
our nation. 
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Teaching I'r octjdur o a nd Teacher Trainincf 


By; 

P, Sudorshan Kao 
Professor & Head 
Vocationalization Deporttnont 
S>C »h .iS.. T. 

Hyderabau-500001 


Introduction 

Work Experience conceived under NPE 1986 as work oriented 
educational activity contributing towards the total development 
of the learner's personality, which inclucfcs development of the 
child as an efficient v^orker with a sense cf commitment to the 
society and personal fulfilment. It (wE) contributes to the 
inculcation of dignity of labour and. the development of stamina 
for the hard work. 

Work Experience should be predominantly manual and the manual 
work is performed intelligently and not Mechanically, the learner 
should know why and where for every process. This problem solving 
approach enriches the educaticnnl component of tho programme. The 
manual work becomes ineaningful, when it is related to the basic 
needs of the learner, viz., food, shelter, clothing, health and 
recreation, community v.ork and social service. It is necessary 

that this manual activity should result in some material product 
ox involve the learner in seme form of service to the community. 
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Vocati-'.nalizatici cf .rcucation V.s been accorded a very high 
priority in the ' 1'<8c. no introduction of systermtic well 

planned and ri^^ourous: y i.r.p lemon tod proc/rammes cf vocational edu¬ 
cation n s -^-_n rocognisoo a<r crucial in the proposed educational 
rcorijanisati "H. . n -. ’"^alization is a distinct stream, intetxS 

to prepare st'.’.' ,-nts for iucntifiod vocations in several ^rcis of 
activity. Iho main objective of the scheme is to provide diversi¬ 
fication of educational opportunities so as to enhance individual 
employability, reduce thv mismatch b_ tween the demand and supply of 
skilled manpowc-r and tc provide diversification of educational oppa 
tuni’llcs so as to enhance individual employability, reduce the nd»- 
match between the demand and supply cf skilled manpower and to pto- 
vioe alternative for those prosecuting higher education. 

Under the prograi nie of action, NPfc has sug.jested that the wort 
experience should provided at school level. At the Primary Stag 
of education it should be an integral part of curriculum. At the 
middle stage the work Experience programme should aim at developing 
confi-oncir and psychomotor skills to enter into the world of Vjork 
dir.ctly or through certain occupational skills. The 'work Expe¬ 
rience Proyrui.'xes at the lower seconoary stage cailea pre-vocation*', 
are viewed, as a linea r expansi on of that fo r the m i ddle stage . 

The activities at lo\:/er secondary stage (j.X and X classes) are 
Pro-Vocational and are also expected to enable the stuuents to opt 
for vocational progranunes at the Higlier .hecondary stage (+2 stage) 
with better appreciation ano understanding. All the activities 



jnvisaQ®^ from I to XII class level sl’ould have an integrated 
approach fox the effective functioning of ,.E/Vocationalization 
progratnuies at various levels and Institutions of Teritiary level 
education. The passouts of various programiiies should have an 
Opportunity for vertical and horizontal mobility. The integrated 
approach of the vj£/Vocational education programmes would form the 
base on which it would be possible to develop further productive 
skills and requisite knowledge, attitudes and values. The success ' 
of vocationalization programme is based on the strong foundation of 
V(£ programmes at school level. 

Hence, the programme of vi/ork Experience are expected to ensure 
thf modest preparation of students before they leave the school, to 
tnable them to choose the occupation. The drop outs and the school 
leavers under these programmes will have sufficient skills and will 
eater to the needs of 90% unorganised sector. Such Work Experience/ 
Pre«vocatlonal courses are to be handled by teachers with specific 
skills and competence. 

Teachers for Work Experience 

The Work Experience programmes comprises of varied elements, 
suceis of Work £xpe:pience programme depends on the quality of ins¬ 
truction in^arted by the teacher. Since this area of education is 
related to development of proper attitude towards manual work and 
development of skills and to acquire some amount of pre-vocational 
Orientation to be able to become more ^ervicabls to himself, his 
family, and society, there is a special responsibility on the 
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Uork Lxp«rience teacher to achieve these objectives, rie has to be j 
not only the expert in his line of specialisation but also should 
have a broader frame of mind in terms of knowledge and understandinj 
It will not b(? possible for any individual teacher to handle this 
subject in 1+ is expected that all teachers should work as 

ijork txperience teachers, a large number of activities may require 
specialised personnel, ihe involvement of all teachers in this, 
programme would logically imply their proper orientation and trai¬ 
ning in this area. 

At the primary school and middle school stages, the work 
Experience activities are varied and pertain to the six areas and 
related to the basi^ needs of the learner. Involvement of all 
subject teachers with their expertise in their subjects with suffi¬ 
cient orientation and training can do justification in implementatii 
of wb prograinne. But at the secondary stage, the nature of activi¬ 
ties remain the same as proposed for lower classes. Only their 
complexity will increase by adding more specific diversions with a 
definite prevocational focus and on-the-job work. The teachers at 
this stage must be specially trained and qualified in that appio- 
priate field. It necessitates specialised teachers to be appointed 
specially for the purpose either on part-time or whole time basis, 

Teaching Procedure 


All successful teaching requires the use of sound metl>ods, 
A successful wE/Pre-vocational education teacher must know hiow 
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learning in a productive situation takes place. The teachers should 
knows 

1 . The subject and contents, importance 

2, Objectives and skills involved 

3. Jeacning method and activities 

4. Tools and equipment and raw material 

5, Conclusions 

6, Evaluation 

He must have the ability to pass his knowledge and skills to 
learners through suitable teaching methods. Method consists of those 
activities through which teaching becomes effective. 

In conducting WB/Pre-vocational/vocational subject activities, 
a teacher has to bear in mind that process is more important them 
the product and skill development is the major goal. He has to, 
remember certain crucial factors which will make him ensure progress 
and success in his task. These factors may be; 

(a) lechniques of performing activities in the related VJE subject 
to be the primary point of attack, 

(b) Demonstration should be an important function before asking 
the student to perform the work, 

(c) Division of students in groups according to natureof practical 
. activities, size of the class.and facilities available, plays 

important role in increasing effectiveness. 
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(d) Teacher co-operative attitude and reward or praise to studentj 
^ood performance is a pins poj.nt to motivate student's for 
better perforrrmnee. 

(e) Testing is an integral p.'rt of teaching and it should be conti 
nuouo , ,>. 0 !. os« The teacher hns to ensure that students take 
interest in the -h subject, in both theory and prncticals, 
niaintain regularity and follovi; safety measures. 

For successful impleifiuntation of b<b/pre-vocational subjects, 
the selection of the teaching method should be governed by the 
following general criteria; 


(a) The methoo should be considered in terms of the objectives/ 
aims of toachi g. 

(b) The interest and enthusiasm to learn shills should be aroused 
and maintained in xhe students. 

(c) The method should be dynamic and not static. 

(d) Use of Audio Visual Aids should invariably be made while 
teaching. 


(e) 


bevicf n of 
sh‘.'t.'t, time 
teaching. 


’c .icnstration, short term drills, techniques check 
orills, motivation devices should foiii'i a port of 


(f) The skills should bo developed in ■? correlated and integrated 
uiannor and unaerslanding, 

(g) The metnod should stimulate the desire for further study and 
exploration. 
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There are two asp.cts of tf,aching each and every subject of 
study. One is skill '<riO tn.; other is non-skill. A gooa nE teacher 
must understand that skill building is different from learning a 
non skill subject, because of differences between methods of teaching. 
The skill >>"^■'-''-7 -r' .E is roostly concerned with the development of 
C'lrrec: techniques, i.c, correct ways of performing the skill vvith 
accuracy and speed. But in non-skill subject like languages and 
social studies, it is required to d-.-v. lop knowledge, understandings 
and attitudes. The wE programmes are mainly skill in nature. As 
such every nnh teacher must understand the principles of skill building. 

Howev. r, the review shows that none of the methods of teaching 
is perfect. It is always advisable to use any method which the tea- 
chor thinks is best suited for teaching a particular group of students 
under particular conditions, 

Tc- acher Education and Training 
What is Trainin g? 

Training is an organised procedure, which brings about a semi 
permanent change in behaviour, for a definite purpoce. The three 
areas involved are skills, kno\dedge and attitudes (some times incluces 
social skills). But for all practical purposes train, ng is aimed at 
specific, job based obji'ctives rather than broader society based aims 
of education. 



; 64 : 


Benefits of S yst Li>.>t ic„T_.:.'anin£ 

If a systci.-i- tic tivi-iinij in ,l is given to the teacher he can 
inculc=it'- ::crc sKi-'-is .-ii.iongst the students and turn nuudacr of child¬ 
ren into good citizen and c-.erivo nmny benefits, such as; 

(a) i.i-v-tirg manpou.er nC" ds 

(b) ilcducod learning time 

(c) Improvcu performance 

(d) Reduced vvnstage 

(e) Less abs-^ntceism 

(f) Ft-'wer ecciuents 

(g) Reduced labour turnover 

(h) benefits to employees 

Industries are production centres, wheri. the workor/employees 
needs skills to turnout good production and r.ake the vjhole system 

an econojuical one, t<iso employers see for trained and skilled per- j 

1 

sons rather than giving training, vrf^icn is a high investment. Whether, 

i 

wage emplcynient or self Gmpioym«;nt, skilled practitioners with up-to- 
date training techniguos to produce the results that ore anticipated 
is tho need "f the cay. This can be achieved only when the teacher 

is given gooa training and skills in wE. 

Organisa t ion of Inservico Tr ainin g Programme to 
Vt ork Experience Toochi^rs ■ “ 

Training programmes need special attention and sustained and 

well organised decisive efforts with regard to their planning, orga* 

nisation and successful cunclusion. In order to realise the desii®® 



objectives it is aovisails to have a well thought out plan of action 
for selection and ciepa'-i. + iLn ov teachers for training, assessment of 
- ■^■'^'iping note's 7 lu^ntification of training institutions, budge— 
tcsr/ planning and f''ni-ncjal arrangeiient, execution of training pro- 
^raiTiiie ane . «. o cion. 

One of the wcaknossea in organising training programijies is the 
identification of the right parsons for a specialised training p-ro- 
If persenss. n'jitcd to the area of training are well iaen- 
'.vfied, selected and trained, the objectives are fulfilled to the 
na.dir.i-'ni extent. Since the programme of training wE teachers is to 
t’ artvir.icod in different \<£ activities/subjects in the various 
,ir:' 2 s. ::t is im.-erativo on the part of the organisers of the training 
pro;:rafir.o tc' icantify the teacher who belongs to the subject area in 
'.i'ic'ii th? training is being organised. It is desirable to have a 
c.■i/r'cv.'.’-nsivo profile of ..ii teachers of each activity/subject. It 
iilpr in identifying right type of teachers for subject/activity 
training prograf-mes and on the other hand helps in identifying 
training notes. The training needs can be analysed from the personal 
'profiles of the teachc r and from the analysis the training programme 
.'i-iv he onanised relevant to tne needs. 

Ks the training in ;«E needs special attention, it is not 
•nssible to organise ail the activities at one place. Difftsrent ■ 
institutions have to be identified depending on the activity for 
‘-^'aining. For identifying the institutions it is desirable to have 
inventory of such institutions, area’wise and activity-vjise, which 
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engaged in the type of work for which training hns to be . 

“j-rangeo, 

The criteria for the selection of institution for arianging trai 
ning to the teachers shoule be - 

1. Availability of professional experts for training. 

2. Mvaiisbility of infrastructural facilities like labora¬ 
tory/workshops, classroom etc. 

3. iiVailability of Audio Visual equipment and other teachinc 

aids. ' ^ 

4. Availability of library facilities. 

5. Convenience to the institutioh for arraning training. 

6. Financial implications. 

7. Boarding and lodging facilities, if necessary. 


A Teach er Deployment and Training 

According to the phylosophy of Work Experience, all teachers; 
are to teach and supervise Essential Activities and one or two 
Elective Activities. This would require general orientation in ths 
IvE/Prc-vocational aubject for all teachers and skill training fot j 
some in elective activities with the help of experts actually 
engaged in the job. it would be necessary in the beginning to firt 
out the existing expertise and interest of teachers for various ii 
activities, which would not only help in the selection of the lisl 
of Work Experience activities but also in arranging teacher trsW 
in these activities for which all other resources exist except 
acher experts. For these activities, artafigementd would have 
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be made for teactertraining witn the help of local erafttmen/profe* 
ssional experts. In discourse of time every teacher should acquire 
co^apctiincc in teaching atleast two w£ activities, one of which 
requires greater specialisation. 

Besides, it may be necessary to deploy experts from the commu¬ 
nity for teaching-updating some activities of modern typo on a part 
time basis. Aegular teacher should be entrusted with the task of 
planning, co-ordinating and monitoring the Work Experience programme 
in ■’■he school. 

Functions 

Every teacher must be trained to fulfill the following 
functions: 

1, Selecting, Planning and Organising Activities. 

2, Exploring of Community/Local resources. 

3, Providing .tools and raw materials, 

4, Teaching, demonstrating and instructing* 

5, Motivating, supervising and guiding, 

6, Evaluating outcomes. 

7, Maintaining records* 

B. Storing/Maintaining tools and equipment, 

9. Displaying and sale of products. 



Functions 
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Tns ics 

Selection 

(i) Identifying work arecTs according 

to teacher's intarest, expertise, 
local needs - cssontial rctivi+lii 
nnd elective, activities. 

(ii) Discovering resources in school. 

(iii) Icentifying students interest in 
janrticular «jE activity. 

i-'lat.nitin 

(iv) Distributing work experience 

activities - stagewise (primary, 
middle, secondary). 

(v) Utilizing available periods in 
school time table to the best 
advantage. 

(vi) Utilizing facilities available ir 
school/out side school. 

Organising 

(vii) Dividing students to various acti' 
vities according to tholr age, 
InUtest and apptitude* 

(viii) Seeking co-operation ftom other 
subject teachers* 

(ix) Inviting local experts for better 
practical skill. 


t. SGltcUn^^, Planning 
and Organising .acti¬ 
vities; 
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(x) Or.janising field trips in nearby ongoing 
developmental activities. 

(xi) Organising competition, display and 
exhibitions. 

(:di) Awarding some products of useful nature 
to students for outstanding performance 


fixploting of 
CoMuniiy/ 
local Resources: 


(i) Surveying community/Local resources in 
co-operation with students. 

(ii) hnlisting agencies ready to help work 
experie^'ce programme in school. 

(iii) Establishing rapport with probable 
potential agencies. 

(iv) Preparing list of experts available 
in locality. 


Providing fools (i) Advance planning and procurement of 

* and Raw Materials tools and raw material according to 

needs of approved work area. 

(ii) Storing and maintenance of tools and 
preservation of raw material. 

(iii) Ensuring availability of tools and raw 
material at work site. 


4, Teaching, Demons¬ 
trating and 
Instivcting 


Teaching 

(i) Giving importance and providing theo 
retical knowledge of work activity* 

(ii) Establishing co-ordination between 
mental and physical activity* 



; 70 : 


Demon s t rating 

(iii) Stepvvist '’eiponstrating a work activity 
bt-fora the students. 

(iv) .-.Jlowina n few students to try out the 
inethoct of ...emonstrated. 

Instructing 

(v) Clarifying points/difficultias raiaod 
by students. 

(vi) rtllowing students to handle tools and 
use raw material. 


5, 4rtOtivating, 

Supervising and 
Guiding; 


ii..otivatina 

(i) listablishing relationship of work 
activity with home and local needs, 

(ii) emphasizing the importance of work ncti 
vity in ciay-to-day life. 

Su pervising 

(iii) Inspecting students at actual work 
activity situations. 

(iv) juocating the wrong proctices adopted 
by stuaents in handling tools and us< 
of raw mate-rial. 

(v) ensuring [.roper development of skill 
and attitude. 

Guiding 

(vi) Guiding students for taking up sifflil 
activitivss at home. 
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(vii) Guiding stueents for safe nnd proper 
use of equipment. 

(viii) Giving proper guidance for acquisition 
of more knowledge on sources of infor¬ 
mation, ' availability of materials 
connected with, work items. . 

4, fivaXuating Outcoipes <i) Assessing day-to-day work relating to 

process., product, services by the 
teachers. 

(ii) flaking students maintain a work dairy 
under teacher's regular signatures. 

(iii) ‘••aking it incumbent on each student 

to demonstrate his skill in doing some 
part of work related to work activity 
at the time of final exam. 

(iv) £xhibiting the products manufactured 
or commodities produced by a student 
through his project followed by oral 
exam. 

(v) Getting a picture of personality 
trails of each student. 

7|l idaintaining Records (i) i<>€eping attendance of stunent in the 
(for student' s. work) particular work-item. 

(ii) hiain^ining cumulative progress charts 
of every student, 

(’iii) Grading of stuaents according to their 
performance at suitable internals, 

(iv) Maintaining Annual Assessment records 
of the class. 



8i Storin9/i'.K*iintflining 

tools and equipnwnt 


9. Displaying and 
Sale of products: 


(v) preparing students profile chart of 
his progress in diffv;rent ^,E, acti¬ 
vities. 

(i) ustting a safe place for storing tool*/ 
eguipinG'nts. 

(ii) Wiaintaining of stock registers with 
proper entries. 

(iii) periodically verifying tools and equip, 
ments by other terachers. 

(iv) heplacing lost/wornout tools and equip. 
' ■ ments. 

(v) writing off tools and equipments after 
expiry of estima.ted servicablo life, 

(i) Displayin g finished products of viiE wit 
namts of students in a museum room, 

(ii) Fixing a "Shle Day" at the end of 
session to dispose off saleable 
products. 

(iii) Inviting parents, local dignitorics 
and educational officers. 

(iv) arranging disposal of unsold articles 
in local market. 

(v) Distributing sale proceeds (after 
deducting cost of material) to 
stuuents. 
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■t;tflqe»wise Teacher Training in iitork ^xp&ricnce 

Teacher-Training Programme in ,/ork. Experience may be effectively 
designed by giving due consideration on one- 'hand to the objectives of 
work experience at the particular stage of schooling, nature of the 
pupils, pref'^^rred methods of teaching and the identified function/ 
tasks of the v'llorlc Experience Teacher and on the other to the princi¬ 
ples and methods of training, . . 

Teaeho-r Training at Primary Stage 

The contents of i/i/ork Experiences at the primary level have three 
componentsi Awareness of environmental studies and application, experj 
mentation with materials, tools and techniques, and work practice. 
Through these contents the young chil.ren will enjoy participation 
in a large number of activities at school, c.t home and in the commu¬ 
nity rather "tiian being engaged in bookish education alone. Therefore 
emphasis should be laid, in the teacher training programme, on the 
development of good health, environmental sanitation and beautifica¬ 
tion practices through activities. The preferred methods of tea¬ 
ching work experience at the primary level arej 

To fulfill the above objectives the teacher training should 
firstly emphasize training of the ^ork Experience Teachers in the 
use of "Observation” and "Enquiry” ‘methods of teaching, secondly in 
experimentation with materials,' tools and techniques proper, thirdly 
they should bo trained in the use of "Problem-solving Approach", 
which lays stress on awareness of problems, arriving at the solution 
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of problems, planning analysis and detailed preparation. Thus 
teachers of work experience at the primary level should be oriented 
in thc^our methods of teaching (1) Observation, (2) Enquiry, 

(3) Exporiinentation, (4) problem Solving. An approach to such 
orientation rn?"/ be outlined as follows: 


li. Observation Aiethod 

Ihe iWQXid of worje should be ejtplored in productive manual work 
and sorvice situationsi Organizing observation activities involve* 
several fuiWti^-A and tasks of the v/ork experience teacher (enume¬ 
rated earlier) are: 

(t) rteiating, planning and organizing aetivites, 

(2) bmpioying of commUnity/local resources* 

(3) motivating, supervizing and guiding, 

(4) evaluating outcomes. 

(5) Maintaining records. 

The tt;achcr should be trained in selection and planning the 
proper activities suitable for observation method from his school 
subject. He should be trained in motivation, supervising and guiiJir 
the pupils in using appropriate techniques of observation. For thjj 
purpose he should also bo well conversant with the procedure, mate¬ 
rials required, and other facts pertaining to the selected activity 
service. He should know how tb arouse the curiosity of the pupils 
to undertake an observation activity, to quick their thinking and 
observation towards the critical aspects of the activity/service, 
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to help the pupils in foriuUletinj the: questions, and' to supervise 
thoir performance! throughout the exercisG. For evaluating the 
pupils .performance in the 'Observation activities’ the teacher 
should be trained in preparing' observational schedules and in assig¬ 
ning appropr'.'t. ^rad-s to th :■ various components of the observa¬ 
tional activities undertaken by the pupils e.g. Theme of obser¬ 
vation, nelevance, and specificity of questions raise,. accuracy and 
adequacy of observations, recording of observation,^ ability to work 
ingroups, reporting skills-etc. 

In addition to training in evalu.-ition the wo-r-k experience 
teachers should be oriented in 'iviaintainihg Records * relating to 

observation techniques! (,a) Devising Appropriate Obst-rvation Sheet 
for use by the pupils, (b) Devising and using pupils profile for 
recording pupil progress in knowledge, abilities, habits, attitudes 
etc. 

Experimentati o n with Materials , Tools and Techniciues 

The teacher of work Experience should be familiar with the 
mpterial and skills involved in various work practices like handlini 
of clay, paper, cardboard, handling of simple gardening and agri¬ 
cultural tools, safe handling of knife, needle, sci^^sors etc., 
handling of various types of cleaning and working materialB, skill 
of preparing meals, acquaintance and skill in the use of colours 
(dry, vMater, oil) for making drawing, scenery', charts etc., making 
garlands and bouquets ttc. work Experience activities under the 
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.-•I'ovc involv-ci tlu f:jllO’"Vin j' .t^ach. r functions for vvnich 
.■ap*"'ropri.--ti: tr.-'ininj should nrcvidcd - (1) scl?ct:.ntjj pl^-’nnin' 
and 00 ^ activities, (2) exploring of community/iocni resoun 

(3) provicin.-j tools -incl rriw rnrtorials, (4) storin^j and maintaining 
tools ■'no i-. ui, nc.nt unocr funf^tion 3 and 4 require the teachers n-i. 
to have knov.'l- d.je of the tools and matcilals .required for th>.s^: 
activiti.-s list«.ci, he should also bo trained in proper selection 
the tools and nr-tcri>Is, which .;rc of no-cost or low-cost. Hg sn; 
bo traiaod in the use of the tools for the particular activity nnd 
also for their ra-aintenence. The work hxperionce teacher should b-. 

I 

trained te pv.rforia tho various activities so :s to giv,. theorLticai 
content while Uoinj the pr ctic.^l w-^rk. 


Inuuiry ivuthod 

Inquiry trainint! con be used offc.ctively by the teach-^rs of 
r.urk Lxp'.rieneo. Use of this methoe involves tht. follovi/ine func¬ 
tions: (1) belcctinq, planninc; and or.janizing activities, (2) iioti- 
V. X-Lons, suporvicin.^-'nd guiding, \3) e.vaiuatinr; outcoirres, (4) kain- 
L-^inincj Xs-coi' s. They shojld be trained in the effectiv'e implurntr- 
lation of l.l, rnou_ry r!i..tr.od which comprisos of fivo steps: (1) t-f* 
countt.r uitri cii^ ijrjhlern, (2) Data Qatherinq (exploration), (3) D** 
latnorinj (»-X]rinu nt tio;iJ^ (4) Forinuloting ran explanation, and 
(b) ..nnlysis of tlx., in.uiry process. He should learn to motivate 
the students on.-! t:j presont prupleu; in challcnqinj manner for 
j-nquiry. ik- s^ioulci explain the rules or proccaur<.'S of in-.,uiry. 
rh; n he s’lecl... h- xrain.J in helping the pupils select relevant 
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inforioation from memory through providing clues and reinforcement. 

He should also know how to help pupils isolate relevant factors 
(variaDlos), to formulate hypothesc-s and to test them. Further 
he should know how to guide the pupil arrive at a viable explanation 
or solution to the problem enunciated. Finally the work experience 
teacher should also be trained in helping the pupils to examine the 
strength and weaknesses In the inquiry process adopted by them. 

Teacher Training at Upper Primary Stage 

At the upper primary stage the content will comprise of two 
parts Essential Activities and Elective Activities. The component 
of work practice in elective programme should be given 5 051^ weightage. 
The learning and mastery of skills become more important than at the 
lower primary stage. 

Work practice at the upper primary level would involve the main 

production of some items prepared earlier under experimentation and 

also the performance of some services which can be assessed in terms 

of some rc'ou'"n in cash or kind, ^he need for giving more intensive 

skill component to the wt programme at the upper primary stage emerge 

out of the concern for the large number of chil'^ren who drop-out/opt 

out of the educational system after 8 years of general education and 

seek absorption in the Woiid of Work and services in the community. 

In view of this emphasis and need for skill development, wE teachers 

should be adequately trained in imparting work related skills to the 

pupils. The teaching method for imparting skills is "Demonstration 
and practice method." 
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This .DCthc'C of t.-\Tcruric^ involves Iht fun.^tions of - (l) provi. 
dinj tools ond r..w msttricixs» (^) Tcachinri, de"ionstr"«tiny md ins- 
tructino, (3) MOtiv ting, supervising one’, guiding, (4) ovaJu^iting 
outcome, (5) oispleying and s?'le of nroduc-s. For the effective 
use of t :is raiithod ijork oxp..'rience tt -'chors should be trained in 
cn-cryincj out the folluwiny t’si.s, ^o'vjnce [.lonning nnc procuremont 
of tools and c materials ■‘ccording to noei s of approvi.d work are;?, 
their storing and iTiaintcnance', providing thooretical kno-'«lv-.dge, est,> 
bxishing coorulnn tion betv/oen mcntol end ’physical activity, stepwiss 
deuonstration before student, clarif'iiny students difficulties, iaip-^ 

ting stu^.ents nt actual w^-rk, locritino wrung practic.-s of the stuiert 
ensuring proper sKill ci-.vvlupev-.-nt, assessing work relctinvj to procc-sS) 
product, service by the teachers. 

To fulfil] the aouv*. objectiv.s eT traininj the n'ork hxporience 
tcschers in the method of Oemonstr-ation, the following ap roach in?,y 
b_ ■'.dopted. 


Irnjning in the effective use of the 'Domonstration and practio 
method woiUd involve training for proper planning and organization, 
and use of visual in'to rial, discussions, question and answer techni* 
ques to back up the >.emonstration. Since a smooth performance durif^; 
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dGinonstrstion incxtvSSsJs corn iooriLG on both siuos of tho- lOcirninQ 

relcitionship sufficient emphasis should be laid on adequate prior 
rehT-^rsal of the skill, often to a pre-detorminc-d spotd and quality 
stanaard. The uomonstration should as far -s possible use the actual 
equipment i.- the xual-.v^rk place i.c., on-the-job training, if skills 
are to bo taught, th^^ teacher must .bo trained with the actual equip- 
nient in real classroom situations, i-ilternately, realistic and accu¬ 
rate reconstructions of the working environment are desirable. 

Besides the above the teachers must be given sufficient training in 
coaching skills to help the pupils during the practice sessions, 

A typical skill-type session based upon the demonstration and 
practice technique might look like this: 

Commencement 

Check {positioning of trainei^s, everything ready). 

Demonstrate silently at veual speed for task. 

Demonstrate the task again, tnis time with verbal explanation, one 
stage at a time. 

Discussion, question and answer, clarification. 

Demonstratior. oy trainees individually with trainer correcting 
faults. 

Ir ainees dispersing to practice 

The Work hxperiencG teachers need to be trained in preparing 
the strategy for instruction, vhich consists of three important 
facets of their tasks; the written work necessary for presenting 
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the session 

Lrntivjn nil'' 
instrocx < o 


the r;.-1, rinJ-S en.. oqui !nini.s he 'JS'.d 
^.r'cticx. ;i..o 1 u-!i:'ie any visral •■.) 'i.r. 
n--vc'..ri-'j,l backup the session sue-- - s 


durinj 

f •'.n.-J ly .,„y 
outs ac 


Hunco vjortc tixp'-rionoe tc'chcrs cneul ’ Sjrr'ine'L' in i/ritinu tlv 
tu.ichin-j .■'jj,, L • i/es ill b h ■vieor-'l ijrins to f3Ci.; i t.: t.- .''ttairiM’nt 
of the Silane tv. s of rriiunco ro luiron in thi. stuik.n-cs, ;^,'c r i 


thoy shoul^j ho traincJ in planning foi tho traj.nin^ session con^rj 
sinq of divisions ^ Coiiir.itfnceiOLnt, Core, and Conclusion. 


The conuqe-ncoiTie-nt pfv.so should }vivo the objictives of arousin' 
interest, settinc' the sec-ne for the .usin subject matt 'r, motivr.tir 
tihc stuur.nts. 


ihe Coro is the m-.in pi3:t. Th-- t^c?.ch^rs should be trained tc 
structure t'lis pojt on the basis of principles of Iv-arninr^ procus: 
ch-usin'j the np-'rop.riate .!.e-the-.‘. He shouiel be trained in deciclin: 
the dejre-e of iuipoitancc tv be attached tc the infornu'tion or ski] 
Further he shoule. be trained in soquoncing or ordering the instru: 

i^n,! ni. t r^ J.s for use-. He shoul,! rlso loom hci'n to .irousc the 
interest ana enlist the active piurticipotien ef tho student. 

Conclusiun 

ihe rn ,j^,r purue-iv' cf this session is to checkthatthe objec¬ 
ts it./e bien TChiovo... The tc-ichors of .^ork Experianco should 
be trained in evnluit^ng tho i-upils -chievernents. 
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Sla ^e 

The content of work experience nt the high school stage, just 
as at the upper primary st-u_.;e, cofiiprises two parts i.o., essential 
activities, in which children will be expected to conduct work study 
more systcaetieally and an elective prbgraiuifie of productive- work and 
service which would result in some remuneration in cash or kind. 

The nature of essential '.ctivities remaining the srime as proposed 
for classes VI-VIII, only their complexities increase by adding more 
dimensions with a definite free vocational focus on the job work. 

In elective programme work prv=^ctice could be taken up in the form of 
projects with sequential activities relating to vocations in the pro¬ 
ductions or service sector. 

Therefore the teachers of Work Experience at high school stage 
who are handling free vocational courses either inservice or pre- 
service, should be given training on the following guidelines; 

1. The pre-vocational courses are to be administered mostly in the 
form of actual, practical work with minimum essential theore¬ 
tical instructions. 

2. The subjects/activities selected should be of continuation of 
the- upper primary stage as far as possible; So that the equip- 
ment/material available in the school or locally available mate¬ 
rial can be put to use. 
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3. 


EmphTsis bi'. 

solvin>j by tnt, pu. ils 


thj i'’cntific.ition of ;.ro-.'lems 


ptcfc;j 


4, The r. o.’Js of th_- c'^siinunity sheul.j og rnobilisod-'g far as 
()OssiblG» aril-' tnc f .sellers niusc bu train ;d tj Gnsuro maximum 
utilia•it--a ef cht- .-'vailr )le limitod huinan anJ m^itarinl res 

5, Visit tv. tho vork sites relevant to the courses, in the comciu- 

niti should form an integral form of the teaching learning 
method. 


6 . 


7. 


Thu local or—anisratiens like Panchayats, wahila ivanaals, Yout: 
Clubs ttc. should be apnr-achod if ne-cess-ary for the suaply^r 
ni.Tterial, Qquipmt;nt, sale of finished g'. oos. 


Skillcu crafts jin and professional personnel 
nity should be invited. 


in the local cur: 


8 . 


9. 


Institutions to h-ave the ossentir?.! thrcshole: facilities for 
CunJucting the pre-vucational (ccurses) activities/subjects. 


Ihc fj-iiish‘jO products/services 

CooTinercial accept^^bi’ ity. 


shoulc have salea ahci 


T'.‘ SLitisfy "Uhv. aOuve objectives 
rlence tu-ichues of hich sehOvDl luvel 


end guidelines, the v.ork '.x;--- 
should bo trained in the variv 


t h u v>» s 


of tt.aching outline 


and uiscuss above as best suited to tfii 


PTticular v/oi .;/ac tivity 


selected under the 


essential anc c-lcctivc 


progra.ru'nes. 
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^Anriusions and Suggestions 

In view of the =realis,'’tion of the l;aport?nce of work experience 
as reflected in NPh-1986 and of the immense necessity to catur the 
noeas of the unorganised sector for the skilled workers to keep them 
indirect prouuction for the r rospority of the national economy, it 
is necessary that due importance be giv».n for training the toachors 
of work experience, so as to mould the students to become suitable 
for wsge/self employment. 

The following suggestions are put for devising a suitable trai¬ 
ning programme for the work experience teacher (pre-service/lnseivice) 
to achieve the above objectives. 

Teacher Training Programme (Primary) 

(a) In-service 

Duration 12 weeks intensive training. 

(b) Pre-servi ce 

(i) 9 months Post-Higher Secondary full time certificate 

in work tixperience. 

(ii) In case of Teacher Training Courses duo weightago 
should be given to work experience subject on par 
with other methodology subjects. 

Secondary Level 
(a) In-servi ce 

24 weeks incentive training (split into two spells) in any 
opo pro-vocational course. 
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(b) Pre-suxvici; 

(i) 40 w-Us .iintkn CvUrsc for under.jrr/Juatt: (restructure- 
c ■ursOA'ii'jh^r S.ondnr, (Voc'itional) - Diploi,i,i 
HI iLitificit'. h'jlC'jrs. 


fii) 2 ycirs fiiil tiiiie ‘crnninij in any cnu pre-vocatiuriai 
course after c^r.cuation. 


licfresher cj:jjrs£s 

Saitible rtfrcshcr CwUrses of 10 oays duration iu:y be ol> 

nised for all the- inservicc work experience teachers tc acquaint 
theiu with the triuciern utvelop'.acnts ana trenLS in the tools and 
techniques etc., of their rospoctiyo fields. 
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Teaching P r ocedure gn c Tc-ach er_TrainiriQ 


By: 

N.K. Chaudhari 

ViOmen *5 College of Education 
6!il?“jalgaon 


Introduction 

In a free and oemocratic society there cannot exist a dichotomy 

between the head ano hand. In pre independent period the educetion 
was aimed at only niaking clerical personnel for satisfying the nesd< 
of the British bureaucracy. But after independence the Indian Edu¬ 
cationists beging to think in a different way. This new thinking 
was reflected in the various reports. on> Education after 1948. The 
most important among these is thu Education Report under the Chair¬ 
manship of Dr. Kcthari. The cuiandssion has stressed the need of rela* 
tion botwe-en Educ.ntiun and Productivity. It observed "The link beti 
ween education and productivity car bo forced through the developme 
of the following pro jj..-iiTuTjos which should ^^-ccive high priority in 
the pl.ans ot ooucrtional reconstruction. 

1. Scicnc. 's 0 b'sic c-nij.^nent of oduc.ation ana culture. 

2. vVork Experit.-nco as nn integral pvort of yenor-al od.ucoticn. 

3. Vocationalizatlon of Educc-tion especially at the secondary 
level, 

4. Improvement of scientific -and ts'chnological education and 

research at the university stag's with special emphasis on 
agriculture and allied sciences.. ■ 
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..ork txperionec, if orcp^^riy int<.‘. 3 rat.c’ with jononl e<juc.-?tinn 
c.?n help t’.j r'iso the productivity of tho n-ition ^nd to servo i?s 3 n 
instrua.nt .f ^;C!jnciiiic clmnvi in tho Indi.-'n Soci.-ty. But tod.^y the 
yuif bctvvccn tho oc*uc:itoci tind tho uneduc-ited, b..twoen tho intcin. 
ountsi.' an'-, to. in.-.ss-s is quite deploriL'ic. Tho ,/orld of work :.nd 
th>, world of olito is sujq.'Csed to bo quite different. 

If i.ork oxporience- programme is carried out in schools in 
proper ,jay these defjiciencies can be reinoveci and in real sense 
education can becorno -an instrucient of change. For carrying out 
the w.t. .prugraii'iine in proper manner the toachi,rs must h'.ve know- 
Ivd'jC rnd skills in various V..E. prograui.es. They must be well 
V rsed with the tc.aching i rocedure of work lixporienco. 


Prese nt Pos ition o f ’.vo rk :ie ncG rr.ginin q 

The NCTl h.as sug.^-. s L-.'’ to inclu o Work bxporionco in teacher 
uducati:n px.j(jT.". h',. st of t.'.c universities has included vv.E, 

ns cciH'iulsory c.;mpon nt of Teacher cduc.ation px-'Ogramne. But thLre 
is no ox'.Men.-Lion f.^r th.-- subject. Internal marks arc- allotted to 
each stu(-r+- r '--i- p. --f ■'ri.-nee. But there- seems to be little 
realihility .an'. v".lidity to those marks. Hence the W.E. pronrcainme 
is not sori'-jusly t ikor by the stu-dents and oven by ttocher educa¬ 
tors. 


T nininu of lo.ach'-rs Jn 'wo rk experience 

The philo'so^jny of 4 ,.l. treats u.b. as an integral peart of 
general eouc.ation. Th..re is thvjref-.'ro gr^-rter need to intr-aduce 
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the pro.gxamtnes of *a.H. in systerratic rannntr in colleges of edu¬ 
cation by revising and rovitilizing the present syllabus. Inclusion 
of in the syllabus of college of education both in theory and 
practice, therefore, becomes very essential, work efficiency should 
become part tencning-learning process. Unless the teacher removes 
the dicnotoniy b tween theoretical learning and work and 

forms suitable attituc.e towards work, the programme of w.fci. in schools 
will not get any fruit. 

Need to change the Curriculum of College of Lducatio-n 

In view of tho changing curriculum of Secondary Education many 
universities in India has induced !.;£ as one of the subject in the 
syllabus of colleges of education. But there is a great difference 
in content and implementation of the programme- of ViiH. In secondary- 
education honest efforts have been made to associate education with 
work and real life situations. This needs to be reflected in teacher 
training programmes terfake it more meaningful to the teacher educa¬ 
tor- and student teachers. The secondary schools expect every secon¬ 
dary teacher to know the basic concepts of work experience. The pla¬ 
nning and oci v-xon or the 'a'E programme will be fruitful only 

when the student teacher concerned is properly oriented. 

Lroposed SyMah us in work Experience for Colleges of Education 

It will not bo possible for secondary training colleges to 

provide training in all the programmes during the course of one 
year, a core programme involving common skills from the clusters 
of Work experience needs to be considered. 
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It i$ th^.roforfc 2 , necessary to propose a common core programiae 
for all the student teachers under training in colleges of educatic^i 

ProKOsed LIn bus in 'xork ti xpe r ience .for Colleges of Hducatinn 
It is divicleJ int^ f jur parts: 

1t Objoctives 

2. General topics in theory in work Experience 

3. Practical Work 

4. List of equipments 

1 • Objectives of »>E in Colleges of education 

(a) To remove dichotomy between cultural and vocational education 
so as to remove social distinction based on differing educa¬ 
tional opportunities. 

(b) To reduce the existing emphasis on bock learning and to relate 
the academic knowledge to socially oriented productive work. 

(c) To familiarize student-teachers with tools, processes and 
materials of modern technology and to impart skills in using 
them for productive activities. 

(^) To oevclop among student-teachers answareriess of the direct 
relationship between modern production artd disciplines of 
fvinths and Science. 
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To Bnablfcj student—ttochor to diivolo^.' hcinits of work planning^ 

work-study^ procision, persistence 9 onterprizG nnd innovation 
which ■ i'- basic for tho maintonanco of officiency and progress 
in all’W^alks of. life, . ■ . ' . \ 

(f) To' provice'^apportunitits' for st.u-.ent-tc-achcr to-discover their, 
aptitudes and interests through a wide vrarlety of jobs sciehtiii'' 
fically planned ^’nd executed so ns to enable them to relate 
occupational exploration for sec^'ndary school youth. 

(g) To acquaint the student-teachers with the syllabus of work 
experience of schools. 

(h) To develop tho- abilities amongst student-teachers to evolve 
and redesign procjrnmiie of work experience for the schools 
depending upon the needs of the locality where the school is 
situated. 

(i) To develop among student teadnersthe capacity for character 
building .and inculcation of values thro.ugh 'wfi activities, 

... 

2* Theory of Y jork b,xoeriejTC_e ... 

Theory portion consists of various topics connected with the 
concept of work Experience and i[nplC'f!iGnt.'’tion of the Vvork hxperienci 
programmes in secondary schools. It also emphasizes methodology to 
be Used while iuiplomenting practical aspects of the programme. The 
•syllabus further acquaints the teachers with the syllabus of the 
sec'^ndary schools. The objectives of the progre can be obtained 
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thrcui'.i fruitful c;i.-doi 3 Ucs betvjio.n fcuucotion.'.:! institutions and 
industries thus builuincj an important avenue for voc diuhalization 
uf 3 eC-»n-'-;ry education. The theory portion further eii.phasizes 
pro^ra mos is pirt of general uc'vc^'tion programmes and gives 
guidance- lei- v..valuation of the progr-amjiie. 

3. Pm cticral Work 

The pi-ocjramnie envisages an integrated course in Agricultural, 
Technical and Homt Scic-nce Clusters for all the students, about 70 
periods of 45 minutes duration are t_ be provic.'od for the total 
programrae. f':ir as possible 3 continuous periods are to bo givtn 
to do full justice to -nch job. rigricuitural t.h is proposed to 
bo compulsory doth for Auj-al and Urban coIIgqls to equip the- te.> 
ch^-rs with productive approacli to mouorn agriculture. 

Thu pr'.'juct method should be np^plioo to the v-rious units 
included in the prograriV.ie to emphasize sclf-lc-mine. It is desi¬ 
rable to orient t^aCher-educators in programmes before starting 
the pro',r'-;m:^u especially during the first week of the academic yerar 
or at any suitable time. 

Irn;I'-.rn ont- t i, n of the Proarnmtao 

1» Till (.xioting duration i.-f the periods can be modified and a 

sj.iccial thtoxy period con be included in the weekly time-table 
of the collojcs of education. Thus 25 porieds can bo niiacle 
available for theory work during the year. 
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2. Student teachers aro divided into groups for v.'E programmes. 
Double periods for practical worlc may be utilized in the 

' y.cckly time-tsbla. 

3. The practical pr'--immcs c.-«n also be organized on Sundays and 
holidays ".'i;en !:hcj equiprr nt of the co-operating schools can be 
available. 

4. The practical programmes can also be arranged during the pro¬ 
grammes of the co-operating schools. 

5. The periods in the second-term after the lessens are finished 
can be utilized for developing skills of the students in tech¬ 
nical cluster. Tho agricultural programmes can be arranged 
during the first-term when the period is quite suitable for 
the work. 

6. Assistance of Krishi Vidyapith, I.T.T.'s, and Extension Centres 
of Agriculture Department can be secured through fruitful dia¬ 
logues be+ween the authorities and members of tho colleges. 

7 . The co-oporation of the local experts in the fields will be 
helpful for the guidance in carrying out the- programnies. 

8. A short orientation programme in the theoretical background 
of and world of work may be organised for the teaching 
staff of Colleges of Education. 
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9. The.' thcoretic.-l p.;rt in the syHtOi of .inh viorld of 

i;tny bo linked ivith suixnble from the vorious suhj,.cts 

,ln tl^j (-xistxnj syllabuses of the Colleges of Educrtion. 


10. Ihe ?tuc‘^-nt-t. och' rs in th.; tr.-iining colleges will only y...t 
a ijonorol trniriing in .a rk hxp-'ricnc .-1 It is not possible t; 
offer training in all the ,.'ork experience programmes tu the. 
B.hd. ••students. .-Itnco, it is rocomM-icndod that the stude-nt- 
teachers after cotn, lotion uf the course may select particulsr 
two training progratnr'.es, cno from Technical Cluster and the 
other from Agricultural Cluster, roQuired by the schools they 
joxn. 'Ihe traini'y may be arranged by the Department 
Vacations or at tni. beginning of the academic year. 


aCjuipmont nf.'^.Jinenco 

self-'sufficie-nt unit for erjonizing an indepeneicnt [jrognirn 
in ,;ork t-xpcriencc will cost about :is.20,000/- subject to fluctua¬ 
tions in rates. 

ii.n ini-Hi-penoent and well furnished workshop of 7 x iO sg. ntrs. 
will fac’’i-' ’t th , C'.„f the .-.erk experience progrcainme in th 
C 'llviges uf tiuc-tion. 

In thv. Ixginninci^ due to somo financial difficulties, it may 
rijt b^, ! 'Kisibl'. f r "'ll thi; Cellegcs of bducrtion to have all tht 
equipment, :x Guit"!ble werkshop and. -a ,ii'. co or farm-land for the 
1 roper iraplemefieriti',*n ef pxacticals in wE prograrnnK-s. For technic: 
schools, g..Vi'rninL‘nt tv.chni.^al Ct-ntres and Industrial Iraining 
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institutes may be s.^reached fu-r co-operntion v^/horever possible* 

To start with, th<_' ope.i -’■roa in the- campus of tho college may tie 
. usC'.’ fer Oijricultural pru^rciin-i'-s. whoxover possible the co—operatic! 
of local f‘''.rin<-.’rs can be obtained. Scnools v\/ith agricultural subjectl 
will also if Siiiall expenses towards planting etc. 

arc incurred by the college. 


Tho Evaluation of V^iork Experien c e Programmes 

Modern techniijues of evaluation also need to be followed in tht 
area of imork Experience. 


Evaluation of the work Experience programmes involves; 


1, The evaluation of the student teachers performance'in terms of 
knowledge, attitudes, and skills. 


2. The evaluation of the programme, teaching methods, instruc 
tiohal materials, examination ..-nd tests, etc. 


As regards 1 above behaviours given below' may be assessed in 

three or five point scale, (a) student teachers got opportunities 
to participate in wE programmes, (b) student-teacher are ready to ^ 
do any work ,,ith hands and use the tools and materials of different 
kinds, (c) student teachers develop technical skill.5 f?r handling 
of the ffl'torials tools and equipment, (d) student—teacher develop 
the habit of planning and work study, (e) student—teachers develop 
proper work-habits for saving time, energy and available resouroes, 
(f) student—teacher understand the casual relationship and scienti— 
fic principles related to. the activity, (g) student-teachers cleveloj 
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curiosity ^nu nru inquisitive ?x,out scientific ;)i'incipU‘s, (h) 

studont-T.nchers d..velop the ^ttituue .1 co--:-:ratioti whilo 

f.nrina t'v.' :,ctiviLie-s, (i) stu-ent-t^xhers r-tvelop insight intc 
the uccupntions lul-’tcd to 'U'ens of sih, (j) stuuent-tL'achtrs e’evi' 
cnthusiasff; v/.iile perfurining end participating in the prograrunie, 

rtS regarvis (2) abuvo the fullowing techniques may be adoptid; 
(ri) Infcrmal talks with trainees, teedher-educators, Head of the 
institution and w:rk experience teachers of the schools, 



Observing 


lab 


vj-jik 


■',nd 


class ro orn p ■* rt i c i p a t i on. 


(c) hss'ssing the ix-cords, journals of the students. 

(d) Assessing thw various nrocess loaclihc, to the jjruduct and the 
final finished 'rL.duct, 


Keforenee 


Hank in .^rk L 
nduc^tors in Collcycs 


xp-ricnc’- and Social Service for Teacher 
of education (1976). 
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F.ducation, V\lQrlc Experience and Conmunitv Involvement 
Case Study of ?ab al Exporiment 


By: 

Dr. S.S. Kalbag 
Vigyan Ashram 
Pabal 

Dist. Pune-412403 


Introduction 

Beginning with Nai Talim, advocated by Qandhlji and continuing 
with studies and educational commissions, for more than 40 years, we 

have all agreed that true work experience should be an integral part 
of education and should be given to all primary and secondary school 
students. In spite of several changes in the government at the Cent 
there has been no diminishing of the stress on vocatlonalizatlon of 
education. 

It is therefore fair to conclude that there is a national con¬ 
sensus, for greater stress on vOcationalization of education for all 
students; this should help them acquire skills that are relevant to 
their everyday life and the community involvement in education choul 

f 

i 

be greater. Rural areas should get more attention in designing suiph 
programs* 

On the basis of the NPE 1986, and its review by the Ranunurthy 
Committee, the Education Department of KiHRD has worked on several 
proposals to give effect to the above policies. In particular, thei 
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schemes aim at providing vu’ork experience to students, of the acadetric 
streatn» at lower st-'condsry level; the time allotment will be about 
20% and it is hoped th'-t the actual content of work experience will 
be such as to give- relevant oxpericnco, particularly for rural youth, 
will Inspire cemrnunity involvement and the program could be operated 
in the given financial constraints. It is also desired that simii?* 
facility can be made available to out of school youth and girls in 
particular. 

The Vigyan ashram, Pabal, has been working since 1983 on deve¬ 
loping a new system of education, specially for rural areas. The 
basic assumption in this philosophy has been that true education 
gives not only tho ability to think, (analyse the situation and plan 
for further action) but also the capability to -->ct. The latter 
induces, skills training, learning to gather Information and access 
to facilities. 

The approach cvclvs^d was to give multiskill training, in a real 
life sitv iticn and use somi-cummercial operations to give training 
to students and sorvicos to community. This linking of education t; 
community, noc cnly makes the school a true community centre, but 
also builds up .assets for the community and oducotional system. 

The Ftural Technology program, so evolved since 1985 has been 
rccognis d by the State Education Board, i/iaharashtra, for its SSC 
examination and is now given to about 500 students in four schools 
in the Pabal region. The students cover the 8th to 10 stds. and 
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spend sovon hours per woek, nt one stretch. 'Iht some course is 

also given in its entirety or in soparpte tiioclulos t^ out of school | 
youtii. The stuaents, both formal ana non-formal extend services ta 
the community with considerable support from the staff. The- commu-j 
nity pays i-r ^hcsio services thus controlling the relevance and a 
threshold quality. 

uve have found that such a system gives reasonable skill train^ 
to rural students at a low cost; services to the community, even 
where no such services are commercially viable; it actually nurture 
the demand for such services until commercial enterprises sprout U]i 

Such an educational system also produces assets, both for the 


school and the comi.iunity. It can provide strategic services like | 


i 


water prospecting and medical and agricultural lab services. I 

( 

The school nov,' becomes, not only a community Cv^ntre, but also 
a channel for introducing new ttchnclcgy into the village and even 
can solve simply problems in development. 


TraininCj uf Instructors 

For ^'■■renting abov-. program, vic noodt-d the multi-skilled 
instructors, about 15. do trained many of the oropouts, through 
our nonforriial Rural Technology program and used them as instructor 
not Only in our /vshrani but also in schools in other villages. 

'JHo have made our own textbooks in jViarathi and also audio and 
video tapes to aid tho instructors. 
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Thci program Kts sot up the viforkshop and othor infrastructure 
in thk- school r,t a minimum cost. Only ■’hat oquipmont that the 
stu^'^nL io likely to use later after leaving the school h.Ts be^nused 
fur training. Thus the uquipm^-nt isnot selected on the b:isis cf 
modernity buL, on the' basis of economic viability -^f products/ser¬ 
vices provi>..cd. The average school can get a reasonable worksiiop 
and facility for giving work experience in workshop technology, 
electrical, trn’^'sport, construction, agriculture and animal hus- 
l^gndr'y, and home and health, at a cost of rts,4'0,000, this is 
adequate- for one division of 40 students in 8th, 9th and 10th stds. 

The school timetable has boon rearranged to give an entire day 
for the work experic-nce class. 

The school provides services to the community, involving skills 
being taught in the sch-ool. The services are paid for by the commu¬ 
nity at rates such that there is 15% surplus after paying for the 
direct costs and Irabour. 

ih- community paying for services, ensures, not only relevance 
of the skills being taught but also n quality control by the commu¬ 
nity. This sort of community involvement is more democratic than a 
few individuals being involved in decision making. 

Thi. surplus fr^m the community service collections, is dis¬ 
tributed to the schoel, staff and stuc’onts on an agreed basis. 
Incentive nvjards may also be given on the basis of this. 
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Tho school also takes in, non-school youth for training in the 
specified skills through a nonformal practical course. 

we have found such nonformal courses not only beneficial to the 
school drop-outs but they also are found useful in training the sctodL 
students. They are the mainstay in the provision of community ser¬ 
vices. 

( ; )ur Experience 

The inportant points from our experience, are highlighted below; 


Rural Technology 
A New System of Educetion 

Chart No. 1 
Main Features 

Gives Relevance to Education 
Integrates Rural Development with Education 
Introduction to Modern Technologies 
New Opportunities in Rural Economy 
Helps Non School Youth Also 
Maximum use of Capital and Human Resources 


Themes Covered 


Workshop 

Energy & Environment 

Construction 

Ehg. Drawing 


Agriculture 
Animal Husbandry 
Water Resource Development 
Home and Health 
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Chart No.- 2 
Cornmunltv Services 


L>ni.ir-'vn..-uh viclyn Dhatn 64 252 Jan-Dec, 1990 


New English School 
pra^ati rti'’h '-c'^r.o] 

/^sscts ii.rough v 

Drinking »<nter Tank^'- 
hji:k^' r’ j TrusP--c fo.r Staff 
Class Sene ho 3 

Steel furniture for ochool 


28 584 -do- 

88 251 -do¬ 

th Std. Students: Year 1990-91 

Children's Slide 
Room See-Saw 

VJorkshop hoofing 
Poultry Shed 


'''ti'.:fTcjocts by Stud ents 


'du.i L.Jing L-orne dooc^ 3 
Folding LaCd'.-r 
ptry C'livi 

Blnoc; ’^.-jot oi v;hil'.': \'i 


s.atcr Supply for Primary School 
Building vj.C. Block 
/'.griculture Crop Survey 
Childrens Health Survey 


Cha: 


•n *■ 




lur'.i 


'1 


'.' ieo t ed vi E/SUPw A Proposal 


1. Co»i;.j \ Collect'- Rs.COrOOO for Equipment and Rs.40,000/- 
for v'orks!ied ..-tc. 


Grano-^, j... pi'cvrueo '-i. i ultiskilled Instructors, 
dU l -c r.Jr . get. Training and Some Earning. 

Gc'i li igJver, ~ochn.ical Training and Community Services. 


.Services 

Pest Control 
Nursery 

Petr?l L-ngin^- Serv:.c«;,s 
Tyr'.--Tubc- Service 
Poultr^' 


Provided 

Hand Pump Repair 

Electric Wiring and Repairs 

Construction 

Workshop Farication 

Plumbing 
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Work Exiperience a nd C oiamunitv Particinatinn 

By; 

Mrs. Rajni Kumar 
Chairman 

Patel Education Society 

rte arc living today in a very complex period of history where 
momentous changes are taking place in the world; and as wo enter 
the 21 st century further challenges will be thrown up with new 
vistas of knowledge opening up before us in the field of science 
and technology. It is in this world that our students will have 
to live and work and to face the paradox of coping, on the one 
hand, with the problems that science and technology will pose, and 
on the other, with a situation where masses of our people may still 
live in conditions of grinding poverty and degradation. It will 
call for deep insight into societal and human problems and a judi.. 
cial blending of technology and humanism to bring about needed 
changes towards the establishment of a socially jyst, economically 
stable, and equitable society in which we can ail progress and live 
together as brothers in peace and harmony. 

We, as educators and teachers, have to prepare our students 
accordingly and give them an education that will stress equally 
the development of the minU, heart and hand; to help them acquire* 
hone, and refine the requisite skills they will require for ente¬ 
ring the world of work and the world of technology; os well as the 

skills of communication and the building of huftian relationships 
with all the required attitudes and values that go with it. 
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It is in this context that th£ N ti.rnal Sc-rain.M' on i.crk 
Hxp'^ric^nco is being holJ. one! the purpose of this st,'ssion "Work 
Experience and Coniaunity Earticipotion'* is tu dolibernto upon 
ana furr;.ul strategies for stren.jthoning the linkages between 
the school ’nd tho' cori-unity, -nd thereby inake vork Experience 
more ^ffentiv:.--. 

The rationale behind the introauction of worK Experience as 
-'n integral part of the curriculum is too .^ell known to need ela¬ 
boration at this seminar, as well as the benefit that can accrue 
both to the individual student, as v\/ell as to the development of 
society generally. 

That the iracrk Experience programme, in spite of very good work 
d'jno in various stot'-s cind in various institutions over the years, 

has failed to make a real impact on our acadcmically-orionted edu¬ 
cation system as a v.'hole, is also accoptccl and needs no elaboration 
in this paper. 

The constraints end restraints under v\/hich the programme has 
b^en opetivtiiiij since 1975 after the rcComrnenaation of the Education 
Commissicr ^ -va '::-n clearly spelt out by the programme of 

Action cf the Now Education Policy of 1984, and by the recent 
Acharyn rtnmamurthy rioview Committee Fleport, which ho.s made some 
Very vjluabJc sugriestions for this orea of education, especially 
the ''vjcrk bench" concept and the introduction of some vocational 
modules for all studonts at the Senior Secondary stage instead of 
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tlie two streams of vocational and academic education existing at 
present and for which tht3 vocational stream has fow takers. 

Tl-iv-rc is no doubt that to effect a real break-through towards 
vocationalizatlon of secondary education - one of the declared goals- 
ooth work exp'^ricnce and vocational education have .to be redeemed 
froiTi the present marginalised position they are occupying, and some 
very firm decisions will .have to be made by our policy makers and 
planners regarding the future thrusts, priorities and changes to be 
effected in both the structures and process of education toi give 
rtcrk Experience- its proper focus. 

Having stated this, I would, however, like to stress that even 
within the existing framework, and given the constraints, there is 
much that can be achieved through local and school initiative, by 
fistabliohing strong links and sharing resources in a close school 
CP.'I community interaction, 

Floxibility of Democratic Functions 

T;iis is possible because two attractive features of the work 
experience programme; its inbuilt flexibility and the autonomy and 
democratic functioning it offers the schools and school Principals 
to plan and impleuient work Experience in their own level, without 
TPy set or formal curricular pattern, on the basis of the broad 
guidelines prepared by MCERT, SCERTs, the DIETs, the CBSE and other 
Bosrds and Departments-of Education.. It is true that the flexibi¬ 
lity and autonomy given has' often resulted, in many cases, in 
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'^soft Options*' boiHij uffoTwC. to stu .crtts unoi^r tnis ho'.o, like 

d-'incc, or music, or ort, far r-:.'iuved from tho basic concept of 
"education throuijh worl'-". Th^roforo ace'iiUOtL supervision -ne 
monitoring cf the program.iio is nbs-'lutGly essential. This is ,in 
atca which h-'s Leon b-dly negl cted. 

Need to Llocirado S c hool Facilities 

Vdth much more opnortunity for entrepreneurship, solf-gsne- 
ratinj employment schemes and creativo enterprises, schools must 
start upgrading their laboratories and workshops, install more 
technical equipment, as well as re-training their tG^achers in new 
skills, so that the various work experiences offered to students 
are updated, relevant to the times ahd useful to society. 

If some man.'gements and thrusts hjvc resources to build 
sophisticated multi-purposG h.alls, gymnasium and swimming poolsj 
they can equip their schools with Gv.ually sophisticated technical 
workshops as is found in schools abroad, -nd set the pact for a 
now thrust ar.u a new outlook towarcs a work-oriented education, 

Gominun ity buii.- ort 

There ore many skilled people in the comiaunity, artisans, craft 
men an i professionals, who raight be willing tc- offer their skills 
and expertise t; enrich tht regular skill training imparted by the 
regul,?.r teachers, and the schools would do well to utilise their 
servict-s on a part time oasis as required. The educational autho¬ 
rities shoulc^, not cre.ati^ hurdles regarding the employment of such 
personnel« 
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^ivsi 


jCiK'-il-j vviiich .'-irr, •-■■ LJ. *vi\ . sl'i''.'. ; J.,,. rLt'."' th'^ir 

* I * 1 

iwl j-.iSuL!/cc5 ti'rcL'f. ! r'.., c .L:--n ; Tt-ch-r 

p '-jT throuon o r.jut.n; !.j.Ki. thr nct'ry o,nd 

a.-ns Clubs ‘jr other-phij o- r -.tljns. If 

'j^.pro.'’c!^:c: tbuy ''.r^ yen- Ij y i.-' ut. l.j..;.,' , t, - 1 such oduc.'s-" 

tian;'l projects, 

fto rk Exporicn ce and CotTiiHunity ooi'v.icjp i_n ,ACtijOjn 

The preyrr:u;ii;.ti of ^ork experience .--n.] o-ominunity Service- ";c’-^pted 
by ipringdalc'S School, N Vv' C;lhi, ie tii-^ o*'riy sc-V'.ntic-s, which h::s 
been consiccraMy enricii..^ ever the yeo.rs t.’, vdiic'; Is -"^Iso in vogue 
in msny of the institutions in the Ga j- J. tec,ay, I'r s been ru'^de 
yossiule by the active iav-.lvc .>->,nt of lei'-- nuopbe.r of subject and 
Sp^cinlist t-.-achei's who hrvo u-.olc-. thulr skills end i,"iltnts to give 
tfit students up t.. Class X -i '-arietv of V'.'C iti ^n.-ii skill training 
■'Ctivities. Those nave -idvo.U.poc jut th^^ subject disciplines -os 
a part uf tho holistic ediucation -iffercd by the schools, 

Fruui the Science- disciplines havo c cwurs.s in electronics^ 
C'.npuior science anti repoirc of oloctrie.--! -vadg'.-tSv prep'-ratipA of 
'rti.rg.ints, candlG-anci chalk-tnaking, makiri'-i of solar c jokersi, -and 
r-t:t'Hjjra jhy, Sorn.- schools have introduce » C'^i-’-uj photojrap'ihy labs 
'-ncS trrining in cinGmatQgr''.-.;hy with stUucnts iT.aking short vioeo 
films. 

fr-tn the Groativ.: -hrts ijep-.irti.i..nt,- stu. cnts h-'..: bocoitie skiilfad 
oatik and Tie. and Dye, jiuoernrao, Tail ring, Sc re ^—printing, 
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Textile-printing, Pofctory anc: Cer’imics I'./ith tht; help of a profe¬ 
ssional otter rrou: tiv. coinr.iunity) B.'.skot-.Ti.-..incj, Puppetry and 
Theatre Cr-ift» 

Froi”. tho' Hoi.io Scien~^. Dopt., stueonts h.-vo t-'.Kon up hioal Pla¬ 
nning and the rr'-parati;..n of Jow cost nutritious diuts, fruit and 
food presorvit 1 .>n, -■nc; the care and ■-veleroiont oung children, 
Library Science and Nursery Teechers Training ?ro othor courses 
offered. 


This skill based proc,ramme is give-n n social orientation by 
utilising tho good produced (which are of good quality) for the 
benefit of the school itself, and for the comniunity around. 


The CutTituunitv Scrvlco nsocct 

>,t tho plus two stage all students with> ut exception take part 
in the Cf'iuiiunity service part of «tork experience by working in 
gr-ups of 20-30 voch for four periods per wcok (2 double periods) 
in tho .ocular time taole in actual work situations in the community. 


Sorue- student s work in two local h o siitals performing duties in 
O.P.D., the bt ndiging md pl-^stc-ring the baby clinic, the 

children's v^arJ, and oust op-.^rativt >'arc. Others arc attached to 


Institute s fo r .tL'p. iili nd, tho Phy sically Ha ndicapped *.^ 

Thoy perform a nuiiibir of ciuti-.s such as reading, preparing tapes 
for tho blind, taking them out on excursi'.ns, playing chess, and 
seeking netn' exciting c-xieriencos for theiV: such as swimming aind 


glidin j. 
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^nothcr group_ w.crt^_ijl_nj^rby_ sl.uus . b-.stis "inC urban villages, 
■Tfiey conduct adult. iitGr.acy classes, nqn-fonoal classes for urop- 
j remedial tc-achlngfer the under acnievors from the 
(municipal Primary Schools, organising health and irfiuuni.-.ation camps 
in conjuncri-n with Uotary Clubs, nno organising literacy mala 5, 
sports bonanzas, puppetry and street theatre and songs on the Iru mu 
of literacy, drug addiction, dowry ana oth--r social issues. 

Yet another ciroun w o rks in the scho ol pre parin g the materials 
for those working in the community, such ns educational aids for 
teaching the illiterrtosi puppets for the puppet plays, writing 
scripts for the th'iatre group for performing in the community; and 
painting murals for decor-.ting the children's wards in the hospitals. 

Apart from lo.arning the ccmfnunic--tion skills required for 
breaking down walls and building up rel.itionships in the community; 
vocational skills learnt up to Class X, e.g. tailoring, c-'ndle- 
iTiaking, chalk-mn king , dc tc.:gent-jnaking, -re taught by the students 
+ - +Kr, in the slums and bnstis, who, in turn, produce saleable 

articles which,are sold either in the school itself or at literacy 
melas and sui.ooj. faxes. 

The Building of Community Linkages 

During the process of conducting these comiaunity soirvice and 
work experience programmes, close linkages and relationships are 
built up between the school and the com.iunity; with the patients, 
the slum dwellers, the handicapped children as well as with the 
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personnel in charge of tho Institutions; anu hinny other aijencies 
in the fic-ld. For oxamplc, in the sluin ciovelopment ami literacy 
¥;nrl;, ce ntre I i' - s tj be made with tho Praclhans and leaders of the 
slum, with the Director and personnel of the State Kcsourco Centre 
who su'j;..ly thv. literacy kits and mat-'rials? with the Slum Cotnnissione 
who suga«^^sts different ways in whiPh students; with the loaders of tl-, 
Rotary Club, can contribute; yjith the doctors, nurses, orderlies and 
the medical Superintendents of the hospitals. By actually working 
in the institutes, the students lO'-rn many new skills of communicatio 
of how organisations are managed? how necessary team work ana co¬ 
operation is nceoed at all levels to produce good and efficient func* 
tioriing? and what problems are found nt various work places. 

hvaluation 

fcach stuGont keops a 'project c;iary in which hi, records his 
impression, the work he Ivs set out to do, and whether it has been 
achieved or not, including as self-analysis of the contribution ni^ce 
The teach* r in charge also keeps a rucurd of oach student awarding 
him grades insrks at th.,- tnd i^f each terra, fors- 

1. Regularity and punctuality 

2. Interest and attitudes 

3. Thu end-product (how successfully the work has been 

implemented) 
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Thu toGch-isr si so c^nsul'Ls thu p&Ojr'^'t "tho vfix'ious G^Gncics 
to ssct^rtain thoir oplniv-n the vvorR . ttituoes .''.nL. interest of 
each of the: students assigned to them. 

The final grade awarued to the stuoent, based m his/her work 
curing its two-yoat po>'iod. of Class XI and Xil, is sent tu the 
Cuntral Board of Seconcinry cduc tion for incorporation into the 
0 xauiination cortificato* 

Learn i na on the Job at work Sites 

On the basis of experience gained in implementing this Work 
Experience and Community Service programme, it should be possible 
for schools now to go one st'ge further and explore the possibility 
of using the vocational and jjrofossional skills available- in the 
various vjork premises in the local area for training their students 
in viorK skills on the jCib, away fr^jui the classrooms. It might be 
in a local factory working on 1 - thes or machines, or on an agri¬ 
cultural farm, or a poultry, pig or dairy farm, or in a hanv.loom, 
wc-oving or cottage or smc^ll-scaie iniustry, or in a bakery, a bank, 
a hotel, !,iotor v^'^rkshop, garage or tailoring establishment. 

The process would be the same, i'-ientifying tho work place, 
contacting the personnel oonccrnocl, and after obtaining consent, 
to send stuoents in groups at specified times in consultation with 
the a-jcncies c^nc^rneci, but the iiiain difference being that in this 

proj\.'ct tho theoretical knowlodcio would bo imparted in the school 
by the relevant subject teacher and the practical appUC'-'tio'h of 
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the thcorcticT-l knovjl'ji .'.n W'.'ulu he i‘.p rti.'Ci by the skilltu ^rtis.^s 

anJ profvssionr?! wurk.-rs on the actup.l vrjrk site, the p iticipnticr 

01 cu.L.onity vveulc bv^ yrerxer, e.nu the quality of the. vork skill 

learnt shouic- fcc hi.jlior. lh(.;rc may b.. initial reluctance 't allcwir 

students to ’ ork on seme 'Vork sit.-'S, the owners f.orin^j th't theix 


pruJuction moy suff-r, or thot damage may be cnus,eo.,tu ti>ei„ . 
ment or to the students themselves by careless hnnulinr^ and that th[. 
lime spent .-n treining and supervising students could be counttr- 
pruductive. If eur experience in sending students to hospitals and 
Institutes for the Handicapped is any indication, their presence 
has not c< ust-cl any resentment or ciislocati«..n, and ■ n the contrary, 
they have been welcomeci 's ac'.diti'nal helpers5 but it must bo ‘ckn.if 
lodged that the skill training in those situations is not so sophis- 
ticoted ^r time-cjnsuning. the success will largely uepond on tht 
‘iori-usnoss andi cisciplino of the stu. vnt and the supervision excr- 
cisc-d by the teacher in charge, and an impression being gained by 
the receiving agency that the stueerts "'re helping in the pruducticn 
pr-oc 33. 


Shoring J •i_tiej? 

will. th.. '’cluster system" of schools now underway, it should 
i o'ssiblo for the cuucntijn authorities to equip o^ne school in thu 
'“luster and iv„t it serve as the centre to feed -other schools in the 


croQ. 
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it should also be possible to sot up district workshops with 
the support of the industrial houses and service organisations in 
collaboration with Shramik Vidyapeeth, whore students from neigh¬ 
bouring schools could be sent in turn fox their initial training 
before being sent to the work places for "On the Job« experience. 

creation of a Climate 

Since this will mean a considerable amount of planning, prepa¬ 
ration and strategies worked out for implementation by the schools 
in consultation with the local community, institutions and work¬ 
places, a proper climate has to be created for its acceptance using 
the mass media also to introduce the scheme to the public. 

As in the case of the "Special Drive for /idult Literacy" (SALD) 
circulated by the CBSE, making it compulsory for all schools to 
introduce it but making the actual teaching of learners optional for 
students; similarly such work experience schemes relating to prac¬ 
tical applications of "education through work" should be made manda¬ 
tory for all schools while allowing the student to volunteer for the 
particular work experience suited to his interests and aptitudes 
within the limits of what the school and the community can offer. 

ftjstructurinq of Academic Courses 

Restructuring and updating of the academic courses at the 
Secundary and Senior Secondary stages will have to take place redu- 
' cing the quantum and .the depth of the courses and the weight of the 
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tutbooks, iir!'i;Vj time and space available in the curri. 
culuia fjr this isost ippoitant C''iiipont'iit ('f the ciiicaticmai 

-I'n i'ir. aerif'usnfcss of purpose given to it by aU conctimt 
and with gwater comwnity particip-tion ancl a mutually beneficial 
srhoJ and cjiairuiiity linkage, lork experience wil’ be able t: 
a much more valuable role than at present, and not only :o:,ii cIk k 


f 

for liiii;iny education with development and productivity, tut, mo 


i-^t 


iraportaiit of all, help to create self-ruliant, socially cunscious 
younj iX ,'L needed to meet the challenge of tomorrow's world, 
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Work Experience and Coimiiunity Se rvice 

BY: 

3. Prabhavathy Rao 
Principal 

Javvahar Navodaya Vidyalaya 
Sirpurkhagajnagar 
ndilabad (A*P.) 

The comiuunit/ is for education and education is for community. 

This is a dialactical process. Tho tribal world round the earth is 
the same. The education institutions have to break the barriers, 
we must be influenced by Maslows famous concept - Self-actualisation, 
we are here in the society to give and take and to search for balance 
of both. 

School will not change unless the society changes and society 
will change if and v/hcii n changed school has helped develop a diffe¬ 
rent type of being. 

we have to identify the needs of the society-developing certain 
productivity for action. -^he nee ds identified in sample village 
acjoptod ty us art as follows: 

1. Eaucation ^Literacy) 

2. Judicial assistance 

3. agriculture awareness 

4. Health and sanitation 

b. Conservation of national heritage 
Conservation of nature 
Women and child problems 
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8. .^ninwl husbandry 

9. Library mubilisation 

IQ,. L-c jnoinic awareness 

11. 3iinkinu consciousness 

12. bb, urficial beliefs - needs scientific thinkiny. 

The Tari-^et 

1 . Men and women illiterate 

2. Children 

3. Youth unemployed and drop-outs 
T he Sources 

The following sourcc-s are tapped to stream the men and m-:t£j| 
for the work: 

1. hduc.-.ti onal institutions 

2. Covt. r .1 'cic-s 

3. Vi'luntRry sector (NSS, iiotary, Red Cross). 

S 

The comrriuaity hr.s to be coordinated to develop self effici^rs 
Hence the groups forniod to register themselves as societies. Tti* 
societiec "-v': -^"-n ’-' ceiving funds from Banks, ITDa and DRDn. | 

The industr-ial soct^-ir is providing know how. The production is > 
mnrlcetod thri^ugh cooperative societies. 

/.lirmi nLi up the k now hjw 

i 

The local industries can be appraised to streaia line with ti 
cottage industries the local artisans may be given extra advance 
mechanism available for them. Skilled labourers should be invoi^ 
in th.to process, | 
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Production eva lUQte^^_far..,by._the op&ratiuns of School 
r;rTTiB Community •—- 


1. 

The villagers have learnt soil testing 


2. 

Kitchen garden is developed 


3. 

Tailoring is learnt 


4; 

Computer lit'-racy is extended for rural 
population. 

educated 

5. 

Preparing nutritions food with low cost 
like Java, Ragi. 

fooo material 

6. 

arranging the house 


7. 

Purifying water 


8. 

Using smokeless chulahs etc. 


9. 

ivlaking Papads, Phenyle,. 


10. 

Increasing agricultural production. 



As the school hds staged the activities of the govt, in the 
village. The following values are received. They became literate 
once the adult is made to understand better the society in which he 
lives and role he plays. He begins tc question where is my place 
.yi all this? The result is the village attains total literacy. 

The health :.f the village is improved. They know hovj to solve the 
problem and who to approach for. 

The children receive the following values: 

1. Understand the functioning of the govt, institutions* 

2* Sharing and helping child by adopting a child, ■ 

The role of the studai t for the society. 


3 . 
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* T 

Awareness of ’:h& prObl^irts in the rural set up, 

5. tfficient use o; leisure time 

6. iT'jolucticn is to be increased 

7. Ihe conc£i;t jf cConu-iay is unciorstood. 

Navodayas as pace setting institutions have adopted, the viu,v^ 

and govt, primary schools and are on the way of making them self 
sufficient. 

The constra ints met i n the task are 

1, The time is insufficient 

2 , There is no financial assistance 

3. poor response of the govt, agencies 

4. The fear in tribes to welcome the idea. 

If these constraints are removed intelligently this project ' 
of community service becomes a success. India will progress furthjj 
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A Repo rt , o n 3UP w Experijin cea 

By 5 

Mrs. 3. ?romeil9tha 
i-'rincipal 

iWihp tm."' i.'.ontessori i'-=itricalation 
school, 

Madurai, 

1. SUPW Experiences .in Matriculation Rrhopis Thp 

In thy present educational set-up that prevails in most of the 
Matriculation Schools which operate under the stiff regulations 
stipulated by the respective man .gement of the schools and on the 
n.'iixow but staunch expecations of the parents, the neuU for intro¬ 
ducing SUPw activities, into the otherwise rigid matriculation 
School system which focuses primarily on the students 'scores oh 
an unnecessary' oxtra-fitting. 

1 consider it as my duty to stress the nc-.j for introducing 
tne work experiences in every mrtricula.ticn school without distur¬ 
bing the rejOil r curriculuio 'vhich aims for academic excellence and 
within the me.ins and ways that are accessible to the management and 
fsChool administrators. 

In the existing systoifi unfortunately knowledge for its own 
sake is perfectly sufficient. Here the stress is mainly on the 
high standards for all iGarnorsi rigid grading, promotions and 
'academic competition, /ino vocational education has been viewed 
primarily as occupational training for students who do not fare 
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1 

I 


well in the- ,nc?a.rnic curriculum. ,-.s p. rc>sult, .-ducaticn hocomos 
so narrc'A/ when it ols oa.V. '■ ith end skills; so ir.ccii^ 

ploto when it ionoroa affective ec-v ...opment--.ttituocs, c-luos; so 
selfish .'hen it makes tho lo, rnor f^.r-jots ihout the society to whic> 

he/shG belou.i.. 

This Syote of off airs itii.kes ovory responsible- c-ciuc jtj-oi.isi t, 
tecSosisn anc; onrica the curriculum with a iJoper mix of both acads- 
mlc and work c-xptritnccs which should bo c-nsidered of co-equal 

importance. 


2« iiiUpyk faxperiencfe? in .viahatma Scho ol. 

2.1 Nil- thodo logy 

Vjork hxpericnce should be highly motivating and interesting:: 
relevant to students lives. The stuc ents at no point of time she. 
feel that it is another subject to be rote learnt; rather it shoul 
act as a catalyst that reawakens the students commitment to sch.:! 
and society and sparks a renewed interes - in the academic skills. 

The attitU'.e of the stucents towards the work Experience oct. 
vitics" is very much evident from their active inv ilverrent and zc.- 
p a r t i c i pa t i o n. 


we h'vc 


of acti'''ities 
Health Lamps^ 
to name a few 


set aside all the Saturdays and Sundays for the v.irii 
and SUT.ii experiences, comprising Literacy CompaiQi^S' 
Lnvircininental Lare activities, Value Camps, '.<orksi‘. 
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/,11 these activities are so solectea consi'-cring all the 
factors like 'whether the school nee- s trained resource persons' 
-'ctivities require special matexi:.ls, whether the camps will 
cost within the limits etc.. The most important aspect -of Teacher 
Training :care of. Staff development programmes and 
oriontatioii wurksliups are peribaically organised to equip the tea¬ 
chers with the knowledge, skill and above all the attitude to carry 
out the activities in tho project. 

2.2 Activity and Cuntant 

wn-k Experience and C omm unity Particip.ation 

Literacy Drive ; uvery week end tho students organise literacy 
camps for both tho children and the adults of the adopted village. 

';fi aim for total literacy in the village by 1992. Students arrange 
for tho notebooks and writing ra.: terictls to the participants of the 
literacy camps. Hacn one to.' ch c..ncept brings in them the 
commitment towards the society -nc t perfect understanding of the 
life style of the villagers whicii results in an attitudinal change 
towards ti-.e less fortunrste rnembers of the society. 

Care for Lnyiron mant; a lot of -..'ork experiences hove been effected 
through the environmental activities. Students have helped in trans¬ 
forming our 50 acre camp site, a rocky dry lana into a green tran¬ 
quil garden of about 20,000 trees, planted and being taken care by th< 
students. Maintaining a nursery of 10,000 saplings, digging the pits 
fer planting trees, laying out a landscape, clearing bushes arc some 
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of the experiences th.-t h vc macie^ the particip... nts t'j. realise 
herdships oi manual labour ano toiuibibe in themselves the dignity 
cf labour nnu to I'cl-'tc iooiKi ’.liith hcid and heart, 

Mpart frum th^ disl-nt onvirunricnt the students show their 
care for lom^oiate environment also. The Corporation of ivadurji 
ap.^recioting our concern for Nature, has earmarked a long strip uf 
80 feet ro.'d to bo converted intj a clean, green avenue flanked by 
trees on both the sides. 

Students visit GVi^ry house in our neighbourhood and make ths 
inhabitants realise the importance of developing a clean and grc’en 
city. They jjot their assistance by my of getting the water for thi 
plants anij soliciting their attention in rearing the saplings and 
protecting the.n from tne dangers of tho cattles and ignorants. 

Character Build in g ^jnd Incalcatipn of V alues 
•fchrou t' h V^riTTlixpori encd />c tivi biQ^~ 

Value Camp ; Unfortunately moral values are disintegrating on all 
fronts. T'ais is oviuent fr'^m the obvious lack of purpose and direc¬ 
tion pervadi.'.g todays youth resulting in unsrotisfactory cducaticnnl 
jjorformancG, 

C-nsci‘-.us efforts must be niiuo ts^ impart to younger generati-fi 
a value-oriented education, while -efforts can be made to inject 
the doScr of value intu the entire euucatiunal stream the prime 
focus of attention would have t j be the- impressionable group 
of 6-15, years. It is these formative years where a commitment to 
values and virtues can be implanted to reap a rich and composite 
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harvest of character and excellence. Hence we started experimenting" 
the value camps where creative activities, group singing, group 
vities, social service, cultural programmes, Bhajan and Yoga are con¬ 
ducted with the help of resource persons. These activities channe¬ 
lise the buiol-iing energies of a child into a stream of peace when 
conducted properly with the values as basis, 

A group of 60 students every week participates in a Value Camp 
which lasts for l-^ days. 

The work experience activities like making wall-hangers or 
paper-mats as decorative pieces bring about lot of participation 
from the students. They fathom the values that are required to 
make the article to be more beautiful - like the pattern, the 
arrangement and colour combinations and they develop in themselves 
the aesthetic feeling that helps them to maintain everything they 
have as more beautiful and pleasing. 

A chaotic situation is provided with - where the entire room 
Is in total disorder. The students are asked to set things right 
and they realise the value of orderliness. 

Schedule of Activities in the Value Camps - A Model 


5..^n p.m. 

- Arrival 

,6.00 - 6.30 

- Orientation and Prayer 

6.30 - 7.30 

- Action songs 

7.30 - 8,30 

- Dramatics 

8.30 - 9.00 

- Community Dinner 

, 9.00 - 10.00 

- Video show - critical analysis 

10.30'p-rm. 

■ - B^d ' . 
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5,30 a 

.m. 

- 

li'ake up 

6.00 

» 7.00 

- 

Yoga and Medication 

7,00 

- S.O^ 


Environmental Activities 

8. :.o 

- 3.30 

- 

Breakfast 

P , 3■' 

o on 

- 

Art and Craft activities 

O ^f) 

10.30 

- 

Communic'tion Games 

10.30 

- 11.30 


Value Games 

11 .. 30 

- 12.30 

- 

i 

Kit Skit - a creative activl| 

1 

12.30 

- 1,00 

- 

1 

Lunch 

i, 00 

- 3,00 

- 

SUPVv activities 

3.00 

- 4.00 


Feed Back Session 


Sat uro ay ucrks hopr. ; ,active participation of the students in all I 

these nctivit'ios is assured only when they find them motivating, 
intfcre«'ting pne, reiovant. For eg. Higher Secondary Schedule of 
nctivitlcr: on a particular Saturday. 

The girls take responsibility of preparing some food items 
under tht p. dance of the Cookery Instructress. They decide on W* 
menu and w.irkout the cost and procure ,-.11 the necessary ingredient 
All of them involve in these ai-tivities and preparo variety of di*^ 
for all the participants of the workshop. They sell the produces 
during lunch time. 

In the afternoon they design greeting cards and create theo 
with the assistance of the art and craft teachers. The produces 

of these sessions will be kept for sale on a special occasion vtW® 
all the- parents are invited for a fun fair. 
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Students find tht'so .=’ctivitie-s vorv 
feedback sessions we could fcol how much 


interesting and in the 
they have bone-fitted 


fr...' the cxporionce . i-':r 

life situations durir,i^ tl-.o 
arrange tii- - . j.-, u .1, Cl 11 V- 


oy. the girls experience n lot of real 
sc uoi.Kshops vA;herG they ore asked to 

-.f food simple decorations, cleaning 


Lito dishes, pc'.eporing variety 
by the Instructress etc. 


of dishes'fulloviving the rucipos given 


livery week, this welcome break reawakens their general motiva¬ 
tion level and sparks a renewed interest in the academic skills. 


2,3 iiconomies of the riCtivities 

No activity is attractive and encouraging unless it works out 
to be very economical and well within the financial limits of the 
ra.-^nagement. 

dll the activities wo have expcriinent-ed so far, are fuund to be 
Vv-ry cost effective as each ';ctivity is self-generative in nature. 

Every y^aj Rs. b/- is collected as Charity Fund from each stu¬ 
dent. ihe mv.ncy thus accrued will be utilised for the Literacy 
Drive Cam-'aionsj health c^mps etc. 

The doctor pea rents spare very generously the sample medicines 
to be prescribed fur the poor villagers during the health camps. 

The students pay a fee uf rts.S/- for the value Ctamp with which 
the cost of conducting camp is met out. 
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Tht; saplings d:n-'teL to' tht 'scno.jl by th& students .-n special 
occasions like th..'ii' birtl’rays '-r f&stivals, are used for 
various environ.ncntal activities. 


3. rtocoiiL'iicndati.^ns 

? Mji-k ■’ 1*^ • 

The foci- vi loss in tir. time and resources in introducing the 
Work tixporUnCe activities in the curriculum which is the Dlociiing 
hurdle for many schools in introducing the SUPw’ activities can be 
overcome only when they experience them, The recommondatiuns and 
the report un activities we h.'^ve presented here might interest the 
schools which are ready to be progressive in implementing SUPli 

activities their own mys and means without making any compromise: 
any their academic purposes. 


The feed bocK ve receive from the students and parents and tbi 
obvious attitudinal chanje m find in most cf the students give us 
lot cf enccuragcmont to introduce i.jre and more such activities 
which will certainly develop their 3 H^is. 
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tria ls in Day tv: Dr^y 
By; 

V. VasuriLhara D&vi 

Bpl. S.L.M. U.r'. School 

Ha rs ap ur-5 34275 

Blst« iIUdG^ 

v'^e comu across usod/cond£r:jr“oci waste material in r?nc] nround our 
houses, schools and offices in our daily life. Most of them we throv 
into a dust bin or in a junk yard. But by imaginative thinking and • 
proper guidance, vje can prepare with that waste m-terial beautiful 
toys, attractive wall decorations, and many other things of beauty 
to beautifyour houses, schools and offices. 

j 

In these days of oxpansi-n of kncwlcdge, it is necussary to 
inculcate interest and develop scientific knowledge by imaginative 
thinking amongst children right from the pritnni/ stage. 

i/ty work experience with no cost/lcw cost waste materials is 
liv^rc.-vith submitted with v.xhibits. I have guided and dir^-Ctod some 
of my school students and ethv.r chiloicn to prepare pretty and usefu! 
articles with vv'aste material which have won numer'.us prizes, certi¬ 
ficates of mt:rit and appreciation in, District and utatc Science 
Fairs. The concept or thorno of my project is that 'Nothing iss_ti. 
provided we can properly utilize it. 
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Intruductio n 

Thw.ro is nothing- on .crth to bo cnllod :,s waste- ;nat£;rial. 
All the waste lA'iteriai is useful in one way or thw. other. In the 
streets ,’eopiu gnthor waste r..'.per, uscc nviterials and soil them 
rocyclin-; - '' th ..i earn uicnoy. Like* that we cMn also 

r'h’’;-;';;. .V.r<rn tc, fiiako Sw.lilO articles of U.se, out of vr'stc 
materials. 


aims 

( 3 ) Ratio na lv. bchinu cjnstructjen of these exhibits are to make 
people or students self sufficient by self employing themselvts 

w-.riw.' >arn monw;y by rroking toys and other decorative articles wit 
j'uSte mnti.ri-Ms. 


(b) The Scienti fic Prirxit. lo Involver l is to make use of waste 
m.-rccrioi, im'^gin ■ .ivcly, scientifically and to conceive now 
combinations of ic’,Cc..3. while nakinej toys and other domestic 
wall decorations with lo\,v-co5t/no-cost Wwaste materials. 


(c; ‘ j used for iviaking ,^ru used blades, plastic caps, tgg 

shells usw.'d theri'fljCole packing materials, seeds, bird fc-atherSi 
pii cos oi c'.oth, used bottles, wedding cards-, plastic pieces, 
pi stor of i-varis, sea shells etc. 



jj^k inq of ox hibits; 


Liecorative articles for hanging on walls, 


toys etc. 
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R rinf and Conciije Lescription 
tvdlJ* uGC 0X3 1 i on 5 

(a) ni-bO '■’'roi-t blac.os ; Tako a small card board 
and paste a coloun-'U velvet paper on it. 
charitJ*^ er ohiv Linga on it and p-'stc used 
on it decorate them with coloured chips. 


or iiiasi.nito shi-ot, 
Draw a sketch of a 
ar.o polished bl-des 
Cover it .i/ita c^ilo- 


phene paper. Arrange a hook for hanging on the wall. 

(b) vath seeds ; Collect some cucumber seeds, clean them with soap 

and water. Dry them in.shade. T.?.ke a card-board sheet and 
paste'a velvette or coloured paper. Trace n flower design 
sketch on it paste, cucumber scecs in the pl-ce of petals of 
the flower, i-'aste green pl.-’stic wire pieces in place of leaves 
and stems. Arrange a hook for hanging. 


(c) ft'ith used wedding cards ; Collect used wedding cards. Cover the 
printed matter with a piece of paper or cloth. Paste used 
'Rakhis' in the centre or as a design and decorate them with 
Coloured, chips, beads and small mirrors, i^rrange .a hock for 
hanging it on a wall. 

(d) With bio cos of clot h; Take a card board shcv-.t and paste velvet 
coloured paper on it. Trace the design of different birds* 
Collect small pieces of cloth of different colours and varie¬ 
ties. Paste small pieces of cloth on the board as per the 
design on birds drawn on it. Arrange a hook for hanging* 
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(e) VO 11 uoco.'catiscr—shcn.^: ColJoct sea shells and cltan 
theiTi with r, ‘“i' nf, ■ ',t.r. Denw sorro flower design on a deco¬ 
x''.t.J c rd sh^ et an'. >j.ast>. shells ."'.s petals of the fn-jw i 

design. Lur .jrecn velvet pT,.'er into Ic-iv;.s and stems and paste 
them -i.v. .-.xr.wii. The same wall di;Cor.ation can be Uune 

vvitli ,las.:ic c^'ps discarded thormocole package piv-ccs and cth,: 


(f) Bird pictures with bird Feathers : Collect different coloured 

feathers of chicken and other birds. Clean and peel thorn and 
arrange 

/ thorn into small bunches. On a decorated card-board, trr-ce 
figures of eiffcx'ont birus and paste pieces of feathers accor¬ 
ding tc the colour of the birds, /ittnch coloured beads as bi?J 
and eyes, urrnn'.jo a hook for a beautiful wall decoration, 

Cq) rl^stux' of .:aris ; Coliv.ct S' mo pla ster of paris. Jvdx it with 
water and pour it into small .Tioulcis of sejuares, circles and 
triangles. heeiovo them from the .ioulds after they become dry. 
Take a card b.'axd sheet, paste a c-loured paper on it and past, 
pi stor of paris nieces according to a design plann.'d as t fc-' 
of flowers, wclcorae beircJ cr greeting boards. 

(h) Tov.q with Used teeth p.as' ^c el .-.stic caps : Cl 11 oct used tc'oth 
paste tube caps or small plastic bottle caps. Paste one en 
the other as a body, rnd place a plstic ball or marble as 
a he.id, Paste anether c-apj over the ball head os a hat. Psiiit 
mouth and nose with skx-tch pen and attach black beads as eY'-'S 
with gum. i.rr.ango small sponge pieces as h.ands. i.Lake music:! 
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instruments, bnts etc. with m.^tch sticks, small wood or with 
sponge and attach them to hands. Arrange the dolls on a wooden" 
plonk, resembling, cricket field, tennis court or musical band ' 
group otc. and decorate them. 

(i) X-mas tree in_a bottle : Collect used dear 'Ahito bottle. Tie 

a thread on top of a wooden pencil and apply paste to the bpttoi 
of the pencil and fix it in the centre of the bottom of the 
bottle from the neck, iviake a hook of plastic leave, flowers, 
beads, and small plastic animals and send them into the bottle 
through thread and neck of the bottle into the base, y^fter 

putting different varieties of hooks through the neck of the 
bottle up to the top remove the thread and put on the cap and 
seal it. This v^ay one can place number of articles into a 
bottle. 

(j) Door hangers with plastic spoons ; Collect used plastic 
spoons from milk powder tins or tonic bottles. Make small 
hole cn the handle "tip. Hang them one after the other with 
plastic thread into an arch and assemble them to a piece of 
cloth Mi.-, i-M.-ig it .15 door curtain. Door decoration curtain 
Can be made witn used plastic dises and plastic distilled 
water ampules and other waste material. 

Conclusion 

These examples are only a fraction of useful things we can 

make out of waste materials. V^/e can also prepare many other 
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beautiful things i;ith w?si<.‘ aitorials like Ice croair. sticks, basiboo 
plates, brooms sticks, plastic granul.s, nut shells, peckage mats. 

ri.'il etc. 


applicatio ns 

1, To onrn cni self employ by selling the articies> 

2, To decoAiti hcusi-'S by house wives and stuoents with no cost/ 

low cost waste mntorial. • 

3, To put into proper use, all the waste material thrown around 
their houses, schools and offices. 
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yAfationaliz it h W o rl^ L xpGii enc0 

By; 

•S C, Bhargnva 

!.v.gionol CcllcgG of Jiducation 

/s.jffler-305004 

It was always been accepted that the progress of n nation 
ilways depends upon its productive capacity. The larger number, of 
tnc poonle involved in the pro^.uctive professions, the richer that 
Vition will be. Riches of a society depaond upon the fact how much 
it utilizes his resources and gains the wealth from it. Thus it is 
priiHv' duty of education to increase the prc-ductive manpower in the 
cjuntry. The prevailing system of education does not help in any 
way, rather it is producing wealth consuming citizens who want unpro¬ 
ductive employment. In 1937 iviahatnia Gandhi devised a scheme in which 
t^uching-lenming was to centre around craft, where in ••he gave thc 
id'.i? jf wor!<. experience i.e. learning by doing. 

C'oricept of ..ork experience 

The- education Commission (1964-66) has defined work experience 
-.5 participation in productive work in school, in home, in workshop 
-r on the farm, in the fact'ory or in any other productive situation, 
■^n this way, all good and purposeful education includes work—expQ- 
lionco in its scope. Any activity, experience, direct or indirect, 
'*ihich involves productive aspect of our li'f-^ in its social iind eco“ 
Huiaic environment, can be called work experience. 
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..ccrdin^ ti Co'.Mitt.c (1977) Suxi./'.^i^ in '.-urposcful, 

. 1 rc-s'’ltiria ia ^ith^r g. ods or services 

lu.aningful, aianual w-'.k ToS-J-t-j- ^ 

^uT t.; the cjm/.unity. ihey arc related tc the needs 

•tn rsroV'j more meaningful t: the loarm^r, 
of th^. cnild .■'nc canii.iUnity ro i.-rov 

• . .ai cnllv. but must induce planning, 

It is n.'L . i-ea..wlC3.ir>, 

rn?.l\sifa r-n-^ u<.Laiied preparation at ev-ry st:go, so that it is 
cducati .nal in essence. 

SUPv;/..t. stu-.uid not b= confined to four walls of the schools. 
Nor is the teacher soJeroly resp-onsible f-.r organising the work. 
Local community and the governmental a-.cn.cios should be actively 
associated. The ud|. of such organisation 

commission, socJ-,1 organisation, local industrAs/secured. 
Obiwctivc- oL-i.ii)A\vil. 

1, Tc prepare the 'pupils to practise anu perforwi manual vJurk 
individually and oelieccivelv in the social context. 

2. To acquaint cliildrer. with the world of work and service t. to 

unit’' and ’evclop in tnooi a sense- of respect far manuril 

workers. 

To d-v.=lop ■ '..sii-^- to le useful memb.'-rs of society and contri 
bute their bi st tc the camnion good. , 

T.' inculcate positive atttituGv-s of tc.am-work and socially 
desirable values-like self-rclianct.., dignity of labour, 
cclerancc , c..-jpe-ration, sympathy and helpfulness. 


3. 


4 . 
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5 , To develop v^-.- feeling ivhica c^cts as a cohesive force 


in 


linking 'jork exijorionco cactivitic-s vath socioty, Relaticn 
work cxr-'orience activities and community. 


The activitii.'s of a'erk dxpcrionce and the 
interdepcndoiit on each cLher for their growth. 


corniTiunity are mutually 
work experience acti¬ 


vities arc for the comuiunity and community is for'the worK Experience 
activities. The existence of manual work depends upon the existence 
of the community. Skill v^ork is brought into existence by the commu¬ 
nity for its own development and betterment. The community fixes up 
certain aims and objectives. In order to realise those objectives 
t<ork Experience- activities are organised. 


Working together is an ioGalised epitome of social life. It is 
2 miniature form of the coaimunity linking, ^ho mentval and emotional 
factors found in tho cominunity r 4 t large as reflected in the mini- 
•ature community of tho small group whore they work- in the integrate 
approach, work Experience activities can not exist without the 
Ci^iiii..oriity because it draws its population from it. Like wise a 
community cannot do without productive work. Community iaeals are 
constantly f..rfluoncing tho manual work <and work experience activities 
in its turn is mouldian the community by polishing its members into 
enlightened citizens. 

Need and Importance of Strengthening vVo r k ^ 

Experience /activities and Community dolcationshij) 

Work Experience activities cannot be imagined in the absence 
of community. The following points highlight the need and importance 
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of strongtrin-iiintj work cricncc; and com.nunity rolati-^nship* 

1. Incrbasinq Pr'./olcms 

In the nO’. orn ayo pr^Ll^-ms of vjorlv cxp<irlcjncj arc 
The- activities is increasing aue tj incrL-.sc- cf requirement ef the 
coniiriunitv i- •' an.', oisre-gard f jx manual Tjr xk and improj or 

methe'J far djin.j v.iurk cause -Jisccntcnttiicnt and rcstl: ssn. ..r, \ 

solve those- i-»rjhlems, it is ossonti.-.l tc provide physical facilities 
for viOrk experience activities. 


Rgalis.aticn ;^f__ Eu.uc ntional Ob.1 acti ves 
If WG uant t' achieve the objectives of education help one 
children in their physical, intellectual, emctiiinal, social, aestht- 
tic, moral and all-round dovelopilents it is essential tc strengthen 
work experience activities and coflijuunity relationship b^-cause stuilent 
lives in the community .'.nd is influenced by its i 1 ,.ais, values and 
traditions. 


3. Democratic Living 

India is a o&.i^’Critic country. ■. c ''re to ^^cquaint er mmunity 

people with democratic value, dignity of labour ,and prepar'- them for 

manual worl: f.r e^m^cratic livino. For uischv-.rg^ny this responsi- 

oiiitv It is V. .aontiaj, to svrongthon work experience ^ctiviii..3 ".ii.! 
c,jiTi;nunitv rol 'tlonship, 

nt .-.nd Scc iol brouross 

The c.-.mr unity iv s cr-ated many skill oriented activities tc 
hi-l{. thi. I, t ...xirum dv.vclonment and to contribute tcvjar^s 

s..cial prcijross. f i .-.c'ii. vi nrj this jpjoctive it is essential to 
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relationship bs-tween worh eaucetion -i.nd community, 
jnisneed of community cannot bo fulfilled until th.e relations 
^twC'Cn the world of wor^t anc S\;rvicos to the community ere 

strtnQthsaed, 

5. S cientific and Technologica l r\ronrpsR 


Scientific and technological progress has changed the mode of 
thinking, living and behaviour 'wo arc- to depend on each other, Scim- 
tific and technological achievements have brought us closer. As a 
result of these achievementj many changes have taken place in the 
cjEMunity. Hence work education or manual work cannot be divorced 
from the community. 


If WG Continue the present systerii of working-the isolated com- 
pji'tiUGnts, tho manual work not enriching the community, the community 

I 

not supporting the work oriented activities in the school, not only 
will it defeat our real eclucaticnal objectives, but whatever educa¬ 
tion we provide, will be stale and anaemic, 

Aim of linking work experience with community: 

1* To acquaint the students with their community. 

2. To impart knovv'lodge of ideals and values of community life, 

3. To plan Vi/ork experience activities according t-o needs of the 
stuoents and comi.iunity. 

To provide opportunities for securing co-operation of the 
Community. 
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5. To utilize; tho r.s-iv.cos f tl’.. comtiiunity for h^^ppy 
pros;jv-r.-'U3 .'.ife. 

6. ii. tho stuc'onta anJ. the. coninunity in pr-;jrii_ting the voco- 

ti.jnol tjf 1" j-C ijne y". 

7. To dL>vo.Lji -i'-'- ^ iH.-unity tovjnrds tho w-rk experience 

activities of tho school. 

Guiding h rinci nlos fur davC;l oi)i nc: r elationsh ip between 
iiiiork Qctivit ios of Sc hool an'J 1:h£ Lommunity 

Tho following guiding principles should be kept in mind for 

developing rol.ationship botwoen viork activities of school and the 
community, 

1 • vii illinqness to change th- pattern 

The work experienro activities of school should alvwys bo 
willing to chnngo its pattern in order to be more useful to the 
comiiiunity. In othor v.orcs the work activities of school must be 
[jr. p'ireci t’ adopt itself to the lifo of the community. There are 
v~Ti ii,]c aacncik;s with in a community which provide different types 
of sorvicos and tho effort of work activities of the school should 
bw to Wot’’ ' h'T'" ny "'ith them. 

2, Service- of ,-dl 

Tho vjun: octivitios of school within a community ought to sorvt 
all the people- alilco. The school is not to look after only chilorcii 
but also adolescence -and adults. Thus tho programme developed by ^ 
school within a community should cover all sections ol the popu¬ 
lation and provide education through recreation also. 
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3. Medj-.a 

The, school shbuld utilise the in?.s& media of communication of 
nvrk education purposes and play an important role in making the 
life of comiiiunity a happy one, 

4, ScJip^ Cef;t of C ommi-n ity ^.ctivitjes 

The scnool building, furniture, equipment, human resources etc, 
are the public property. They should be placed at the disposal of 
the community after tho school hours. Ihe schoul should remain open 
fcr comriiunity activities. The school library should remain open for 
the public film shows, exhibition and n'E meia should bo organise to 
provide entertainment and information of people belonging to the 

ccmmunity, 

5, parents Day 

At least once a year pcirc-nts of all the students, may be invited 
to the school to see the various activities of students related to 
Viorx Experience. 

6. Schoo l as Guidance Duroau for Commu nitY 

It should be a leading centre for guidance purposes. People 
should know about the loaning system from the banks, functioning 
‘jf bank, post office distribution of seeds etc. For some common 
problems of'villagos* remedies' may be suggested. >U1 this bound to 
strengthen the relationship of sctiool and the. community. 
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7. Social Ser vice i-rp-jr-i'y-lG. 

Social servi'-c- pr" 'lae 'f th,. fallowing nature inay bt 
niso':l unu<.r the .jur.- n-.uc'ti-.-n progra.-'we uf the school. 


(1) Cleaning th.' Irnes; slrui ts and home of locality. 

(ii) bl^’.ninCj the eirains and .;cl..ls» 

(iii) Organising eeliof st.rvices at th: time of floods, 
epidemics, oarth quoko. 

(iv) Organising health squads. 

(v) Helping the villages in usi.'ig simple and modern method 
of farming, co>.king, washing clothes, cleaning utensils. 
Bcautific-tien of the villages, planting trees, digging 
wells, repair of streets and roa/ls, launching literacy 
campaign, d^n-’ting blOwd in cises of Oinorgency, 


Such social activities will bring :bout mutual adjustment and 
cooperation b<-twoon the school and cem-uunity, 

8. v^ocntionail an d In d ustrial i-rocress 

..ork c-xpericncfe activities of the school influence the voca¬ 
tional and industrial efficiency of the community vocational pur¬ 
suits of a community ore practised in school and tha feed-back 
pr.metes c ^•"j.’',lty v.’elf-’re rnd prosperity. More and more people 
becomes self-reliant -nd economically well off bucauso of scha'd 
education and training in cira.fts or modern techniques of productiun. 


Thus We find that the work education of the school fulfills 
the ntuL'S of the community, s^lyc.sj its prebloins, preserves it 
culture, rais'.s its standard of living, co-operates in the industnal 
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, ,'ri ■ in'iintrins its ini'c^ri’cy no.. c;-rit.inuity. 


-ri;. W 


i, ,,1 this Oy tn.. c -inMunlty t;. s'Jit tlvo cn->n:.,cd 


Th- sC'' 

. . 'ifid by u. vg:. opin', .vnj-.'it citizens t^ self- 

LVCtopRi-nt .'. nd './Lu'"!'- Gf th' c .ii.T,unn;y. 


i* . * ?* 


1 , 

2 . 

3. 


5. 

6 . 

7, 

8 . 


uoard (of ry bducetjon li-iijnstheni h linruibook on Socially 

Useful iT'. iuctivo .<,rk 1-98'i.' 

Such, .Vuo,, P./u, Twv. .'.G 'Aurk C.ntjreJ i:auc-tion, 

/^hificd.'ib "1, bv'j''r''t VU-y •fU cthf 19fy, 

nhfirj:-ivu & Jn' lnn.’. j j'. cinll,’ Ug* .tul rTjuuctive v'-ork r^nu 
LOiiiiTiunit/ ■.’v'i coss /uk ft i''J,blic.''tions> 1991. 

.victha, b.b.i .'jv-UlV/' f',1 with Ccit., unity, ’^^ijnys i^ublicctions, 

of u;uc tion; Lv urnlnv t. uo: Tow'.rus ^ Learning 
w!-k.wv: ..ci..ty N'-W u.lbi, .dnistry uf b-ucntiun 

and ujcinl .■ 

U.iistrv of ;io.a.;, ..isouKO 0 vuUi,«-.-,nt (Doportent .f 
i:ducnti:p.)- ;-iisi.:ict In.-titutus of b;Juciti.n ana 
iraining, aui.’.:;ii:r,s, b' t/Goni, 198v. 

rleport of the K-tlonal .u.vi‘v- Sorainar on «/crk Experience - 
f.unn.ing by doing, i'iGtiu-1990. 


,0V.; uxperienc. in Ecn.ol E'uc^tiun - duidelines-NCbilT, 
1Q87. 
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InouQuiation of .jc'.;ine)j. on ^oci^xiofisJ.ization for All" 
on l6th Decr-.nb'^ r, 1 ^^91 af-'.-hiruvanantbapuram by Governor 
of Kerala, ’I'.i- abri v. .«/<'naiy?. 

I a:Vi e,\ ii'iel; happy to :e he.re tais morning to inaugurate 
the national .«;eii.in,i" o .■aaa.iunoer the joint auspices of the 
3 nd j'.iitr' ni'^etan* ihe- y&neral theme Oi t.!*-.; se.ninar, I atfi 
told, is '^Vocationalization for ail -• Concept ana Implementation" 
a topic of current national significance. It is heartening to 
note that the objectives of the seminar are; to review the progress 
of the work experience programme in the States, to share this expe¬ 
rience among the participating States anc Universities, and to 
exchange ideas and to discuss contemporary issues for formul.^tinc: 
new approaches for thie future. 

■ The idea of vocationalization is as old as oandhiji'^i concept 
of basic education. Gandhiji’s theme of eduention had been to give 
top priority to the all-round integrated education of the chiloren 
through 'creative work' anc production jctivities to instil in their, 
the spirit of self-reliancv sne self-help, ‘iandhiji believed th.^.t 
en^hasis on the principle of spending ..very minute of one's life is 
the best eauoation for ci'cize.,ship. 

The Kothari Coramiasion also later I’.id emphasis on introduciny 
vocational courses at the seconaary school level. But the imple¬ 
mentation did not come up to our expectations, hxperts say that 
.the failure of vocation.sl education Cr.n by attributed to the harj^a" 
zard manner in which the scheme was introcucsc and implemented. 
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jjue to the lack of proper technical facilities and laboratories ' 
for students7 it has practically ended up in imparting theoretical 
+r5iring. Poor planning and greater c-i.iphasis on liberal education 
h9s also affected the implementation of the progra.nr.ie. In fact so 
long as ede.' -''■ js an instrument of upward mobility and 

so long as the educat: onal system inculcates aversion for manual 
work, it is unlikely to attract students. 

Some educationists think that the whole structure of education 

can be reformed provided a University Degree is not insisted upon 
as a qualification for appointment to any job. If this point of 
view is accepted the next step will be to make secondary education, 
self-contained ana adequate for majority of jobs. The ten years of 
secondary education should be packed with meaningful learning and 
training for work. Broadly speaking the objective should be edu¬ 
cation fox living. The secondary course should also provide for 

the optional study of a variety of subjects, many of them work- 
oriented, so that on completion o,f the course, a pupil may straight 
away take up apprenticeship for a job. 

V'lihatevcr may bo the outcome of experiments the fact remains 
that the burden of higher education has fallen largely on public 
exchequer. Our Universities undoubtedly are over producing graduate 
without taking into account the general trends regarding man power 
needs and employment opportunities, vve have to adopt innovativ® 
strategies to make higher education cost effective. Our educatioit.al 
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planriGfs noec’ tc- t.''kvi a frt.sh loojc at tht'. existing systGm of 
education whicn is r. i': v.n c;;';atidn. Most oi. tne psresent-day 
probloMs cr'^ ' o solv..'i only by re~structing it and making it 
rusponsiva U/ tr^. noi^os .<f society* 

I am happy that tha seminar is held at iviitrCiO-iketari where 
endeavour has always been wade to rectify the defects in the 
formal syster.! of education in vogue which creates largely a 
frustrated group of youth chasing ih.itc- collar jobs. I am told 
that through the process of integrating different aspects of lifei 
work and personality, the institution aims at development of the 
individual as a self-reliant, committed socially useful citizen. 

I hope the experts and field workers from various parts of 
the country vjho have assembled here will make a thorough study of 
the problems of vocationalizntiun and suggest positive practicable 
measures to solve thorn. This is nil the more important in the 
present context when the process of education has deteriorated 
into an exercise in futility, ftbst of the problems can oe solved 
through vocationalization, if introduced and implemented with 
earnestness, missionary zeal and utmost dedication. I hope this 
seminar will have the- way for instilling courage and confidence 
in the delegates to envisage a thorough overhauling of the system 
of <.‘ducation by introducing vocationalization at appropriate stage- 
I am happy to inaugurate this seminar with a feeling of genuine 
pride. 
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j^nother duty I have to perform today is to release the book 
^fitten by a young, talented, and ,enthusiastic scientist Shri K.K, 

„ This book which blencs stories with a mixture of scientific 
truths, reveals a vision full of love and compassion andieflects 
the joys and sorrows of living. The stories in this attractive 
fjublication excite the imagination of the young minds, instil in 
them the spirit of enquiry and optimism, help them understand the 
dignity of labour and above all transform them into better human 

beings. 

It is only in the fitness of things that the book which is 

quite attractive in form and content and which has bagged the NCHftT 
national award is released in this seminar. I am confident that 
this book will be a useful guide to make the children conscious of 
the woric-oriented technical education. Let there be more and more 
publications like this for the benefit of our budding citizens who 
represent the hopes and aspirations of this great country. 


»JAI HIND' 
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Status Report of uo rk HxDerionce in Andhra Pradesh 


By: 

P. Sudershan Rao 
Professor & Head 
Vocationalization Department 
'■'.C .if.R.T. 

Iydorcbad-500001 


Introduction 

In Andhra Prr.dcsh craft as a subject was introduced in all the 
schools prior to the Ishwarbhai Patel Committee Report in the year 
1977, Different activities were organised based on the infrastruc¬ 
tural facilities available in schools. One craft teacher for each 
high school was also sanctioned. The Government of Andhra Pradesh 
accepted the recommendations of the Review Committee and introduced 
Socially Useful Productive #jork in all the schools in phases from 
1979-80, In the first phase of iruplementation, teachers' training 
programme was organised in 1978-79. Subsequently detailed syllabus 
was prepared and introduced in schools in a phased manner viz: 
Glasses 1 and II in 1979-80, III to V in 1980-81, VI and VII in 
1981-82 and VTII in 1982-83, With a view to extending the programme 
to all the schools up to the X standard through an appropriate and 
realistic plan, the Government of Andhra Pradesh constituted a 
committee under the chairmanship of Shri V,a. Reddy on 5th March, 
1983. ^ho committee consisteo of experts from different fields 
including a nominee from the N.G.E.R.T. The committee submitte‘d 
its report to the government in 1983-84 which contains suggestitons 
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for iinplsinsn'ta cioo of fho prO'jxatiuTiQ frofu Cl^ssss I to X« 

Further action on the recommendations of the committee could not 
;,e taken b^-cn'>se of the chance in Government. The then uovt-.rnmGnt 
wsnteJ to introduce vocational education at, high school stage, 
^accordingly, steps 'were taken for introduction of vocational edu¬ 
cation frot.; classes VIII to X. This was done during 1984-85 for 
class VII,I, during 1985-86 for Class IX and during 1986-87 for . 
class X. 

Tho list of courses introduced under vocational education are as 
follows { 

1. Knitting, garment making, laundry and darning. 

2. ' House wiring and repair of domestic electrical appliances. 

3. . .Radio, transistor receiver and TV-repair and servicing. 

4. Farm machinery repair and servicing and general mechanism. 

5. Composing, printing and book-binding. 

6. First-aid, gen ral medicare, nutrition and medical store 
management. 

7. Poultry 

8. Pisciculture 

9. Horticulture including floryculture, 

10. Sericulture 

11. iWood Work and cabinet making (Carpentry) 

12. Computer Techniques 

13. Secretarial Practices 

14. Plumbing 

Refrigeration and Air conditioning. 
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Thi..sc vocationcl courst-s 


;vc.ro introduct-ci in 345 high schools 


in pl-.co of '.jork hxporionct/SuPJ, offering 2 or 3 vocational courses 
in tach rCi ' jJ.. 20 por c=nt of ttG tiiTiw '.'"'as allotted for those 

courses, uuring the y&..r 1937-88 tho oov^rnmont has shifted the 
concept of the /ocational tdication to the Manda Vocational Edu¬ 
cation Centres in order to achieve rflaximum return on the invest¬ 
ment being consi'-'.ercd. niondr.! being a growth centre, would be mors 


advantageously located and several other schools and colleges and 
make effective use of the facility being provided. 48 such K'landal 
workshops arc being established in the entire State and in a ph^S':d 
manner all tho 1104 ..andals will be provii-ed with such centres. To 
all the vocational schools end the winndal Vocational Gantres the 
infrastructural facilities like providing necessary equipment, raw 
material and instructors pertaining to each course and building 
component has been provided at liach i*"ianoal Vocational tducetion 
Centre. The necessary Textuooks in Telugu langut^ge have been 
preoared and supplic-d to all vocational schools and centres through 
the textoooks press centres at District i-lc<3dquarters. 


In ni.. nign scnuols and primary and upper primary 

schools Sbi-../';,ork experience programme has been continued the 
activities undertaken under this prograni^io; are as follows: 

1 . Preparation of phenyl and detergent power. 

2. Preparation of paper covers and greeting cards. 

3. Preprr'^tiun of fa'e cream, vaseline and tooth powder. 
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4. Clay models and makincj oo.lls. 

5. preparation of chalk pieces and fountain pen j.nk. 

6. Book binding 

7 preparation of sQ.uoshcS' and .jams 

8, Running school canteen 

9, stitching and knitting work. 


n pi6htatio n_Proararnmes. 

About 1000 teachG.rs we.ro given orientation in the SUPkV at the 
rate of about 50 teachers por district. The Teacher educators of 
TTIs and B.Ed. colleges were also given orientation in SUPW. 

During 1990-91, 21 Headmasters wore given orientation programme 
through NCi::RT. 


pre-Service Training Course 

Almost all the universities in the state hav 
Goairaunity Service, NSS in the pre-service trainin 
some weightage to these activities is also given 
r:jnt. 


G introduced 
g curriculum 
in internal 


SUPiJ , 
and 

assess' 


Instructional Material 

A booklet giving details of the concept, objectives, 
ties etc. of Socially Useful Productive work was printi-d an*' PP 
lied to all the teachers and teacher educators in the Sto 
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Bassd on th: piO,-.!' o eri'.isaqcd in Ni^M'^SB ond the 
guidelineo p" psKd by the iChiiT, the Government of Andhra Ptadc-jii 
has decided to introoi'c. wort experience pro ;raiiiiTie in all classes 
from I to A (except in the schools and classes whore vocational 


education was introduced) in a phased manner starting froa the 
academic year 1990-?1. A detailed curriculum for norx Experience 
for classes I to X has been prepared based on the NuEiiT guidelines, 
It is also envisaged to prepare teachers' handbooks for classes 


I to X. 
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State Re port ~ Ja m mu & 


By; 

Gulzar Hussain Sarwar 

R.O.) 5.1.H. 

Srinagar (J&K)-190001 


Statistical data/information 


Year 

No. of schools in which Viiork 

Experience Programme was introduced 

1974-75 

6 

1975-76 

10 

1976-77 ' 

42 

1977-78 

92 

1978-79 

249 

1979-80 

253 

Total 

.. 652 


Number of Teachers 

A reyului part time teacher in each school was engaged at the 
consolidated remuneration of Rs.400/-'Per month. 

List of WL activities 

Agriculture 
Kitchen gardening 
Laying of flowerbeds 
Cookery 



1 £»0 


Kni t lining 
t: mti ro i d e x^y 

V S t? ra V X .~i g 

Oa rpe -t—nia Ring 

Vtfo od—v.'OJirR/.JO od caxving 

j.LOdel making 
Pr'Jii'fc pxeseva-tion 
Vrfeav±rig 
Chal k— making 
i nk—ma ki ng 

Oui-tinQ and Tailo:i?ing 
Papiear iviaci^ie 
jviustixoom c ul't±v.f'. tion 
d~»iHies c ul "t iva-t i on 
Saffron Qrov/ing 
Bee-Keeping 
i£nvelop making 
Poiaicj c Lil i i va t ion 
Crewei '^''OT'k 
Social fo x's s f ry 
siQ no—typing 
Soap riia king 
Poolfry farming 
fjaS.oa making 
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Book-binding • 

Candle making 
Towel-stand making 
Furniture making 
photography 

Ja... and Pickle making 

Repair of electrical gadgets and leather work 

compulsory activities related to sanitation, health 
education and other related fields. 

llo, of hours all otted .to_^.,j,'-yh a ctivity _ per week 

One period of 30-35 minutes was allotted to each class per 

fj 

day (Classes I to X). 

Deta ils of „eva 1 uatj-^gnpro ced ure 

board has suggested evaluation on seven point scale. The 
success or the division of the student does not depend on his 
performance in the vjE ac.tivity, 

Instit ubi ona l. Inf ras tructu ral Faci l ities 

Upto Rs.8000/- was allotted to each school for the purchase 
of equipment etc, and annual grant from Pis.200/- to Rs.2000/- were 
oiven for purchase of raw materials. ' 

~'A^iii^!Il6nt_._S t r u c t ure . 

There is no administrative structure to oversee specifically 
the programme. 
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Starts i iepo r'fc_o f work i^xp e3riencg^_i.xi._J^g_rajL9 

Implem entatio3 99 0-91 


By: 

Thirumeni 
Special Officer 
iiiE programme 
SIE, Trivandrum 
Kerala 


Introdaction 

In the case of implementation, the state • mat 
start with 173 high schools and 176 upper primary scl 
special proyranmes are going on in 4098 lower primar’ 
primary schools r.nd 2002 high schools. In the remai 
pi'imar/ .?nd u-jper prhn-jiry schools a common five- poin‘ 
has been iiiiplemented. They are: 

1 . Cleaning ano. sanitation work 

2. Beautificctier of the school building and 

-V'^ricuj.iui.e - Kitchen gardening and pot cu 

4. Proparation of teaching aids 

5. ^ usxi'ig cx-^y, paper, card—board e 

Conn-i'P ring the cost of iinplcmentation it is de 
introduce the projramme in a phased manner* 

The aim of the programme are; 

1. to link education with life, 

2. to link subjects with vy^ork, and 
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Thus i’t atteiTipte-ci to integrate work anc education at all 

levels* The fulfillment of these aiims is carried out from lower 
nc •>■0 ' i'.hsr classes. In the lower stao(e the first two aims 

classes ' 

rcminence and the third one at the high school stage. , , , 

^ 11*1" P 

Xn the priiiv^ry stage practice has been given in multi trades 
gnd multi processes. Special case has been taken in utilising 
locally available raw materials and waste materials. ''The use of 
tools and skills imparted are employed in activities that will help 
the pupils in learning subjects and the teachers can identify 
“Work Experience” in various topics of the subject. By eaiploying 
work experience as a teaching method work can be integrated with 
education and gat rooted in the curriculum of education. 


In the high school stags the pupils are given practice in one 
trade with a view to jivo a vocational bias, ;vith a forward look 
technologically. 

oeuiinars for* heo'-.:asters, teachers and parents were held to 
Kiake therii un.>.:."stand the concept of woric Experience programme. 

Series of trainin.g courses vvere- also conducted for effective imple- 
fientation. One of tho serious situation we arc facing the trans¬ 
fers of trained teachers and abolishing the post of craft teachers. 
To face this situation training in specific areas were given to 
general teachers. The success of the implementation depends on 
the presence of responsible work experience teacher in each scho 1» 



Activiti Gs and_ li.ii'.-l.'-;’ -r 

Th«-re is spec .fic i; llabus for iiorJ^ hxparience programme from 
stanooix, ' ;:. in n'd^-ition to ttiis guide books with illustration 

were also do 7 o]op.t(-. : <■■.■ fi'-: doni hos been gi/on to the teachers 

to add iaorc nutl/ity i,.sec; cn the importancG of the locality. 
Engineering scheme h^s been implemented in 115 upper primary schools 
and 10 high school:. 

There is a team cf i.ork ^.x.-'erience Officers for the follow up 
action. 

Social ly Us ef ul P roductive 

in addition to the work experience -activities SUPW programme 
has boon iiTiplernentcd in <'.he state as tarn I'Vhile you Learn Program-Te. 
It is rot a cornpul Sw c'; itei. but is airnsd to create a productive 
situation vjithin the school, q production is earned out out-of- 
sci.ool hours. i juipment;; rnd riolling Capital were provided by the 
Departfl'ont to 2002 hiih schools and 365 upper primary schools. Out 
ui" th. 3C p:;-ductive items, five icems are supplied to Education 
Department, .and Stationery Department. The other products are sold 
out througli .ji'ool co-opora^i^'e societies. No extension of the 
pro.jraiiime Vi/as carried out during the year. More concentration 
w.as given for strengthing the existing programme in schools. The 
profit gained t^oi.i :iv.- prodvexion is distributed among the parti¬ 
cipating students and guiding teachers. @ Rs.75^ , 20% arid 5;^. 
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AS done last year Government has <jiven .rn order for the supply of 
writing chalk, Duster, Skipping rope end pin-up-board for the imple- 
^ntation of II phtise of the Op.-ration tUnck Goard Scheme, 

^r k hxporience Se m inar . exhibit ion a nd 
^tT ^pot" C omp^titi_on. 

uvery year we are conducting vvo-'k r.xperience semin-r, exhibi¬ 
tions and on-the-spot competition at Sub~bistrict Level, nducatio- 

nal District Level and State level.. Students from standard I to X 
are eligible for the competiton. bompetitions were conducted in 
43 areas under exhibition and 45 areas unc. r on-tho-spot competition. 
The st.ite level winners in on-the-spot competition arc eligible for 
grade marks in the 'i.S.L.C. examination, c-sh awards and certificates. 
Till 1990-91 the benefit of grace m='rks 'wns given to the first prize 
winners only. Now the benefit is extended to the second and third 
prize winners also, 

Pre-Vocatio na l Cou r ses 

Eleven' pre-vocational subjects have been introduced in stan¬ 
dard IX and X as a compulsory subject in all the hi-gh schoie of the 
state. Syllabus and textbooks were also prepared and distributed 
to the schools. During the year depth courses for a duration of 
10 days was also conducted in Agriculture and Technical Drawing. 

^0 high school assistants in mathematics and 810 biology teachers 
were attended the course. Even though government have accorded 

sanction to introduce 20 more subject areas 9 it was not carried out 
due to shortage of funds. 
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Re gional Ai 

uovv.rniiic.nt t'l'. ,ir^pc al of stru'ting Regional 

L.om»iur.itv ninj "o,'L:'.t-'3 it- iRac str.te. 


The oi“' 'j 


^; C , 11 ' 


improve- the skills of students 


and the teacnois, il.cy 
and ffiaterials available 


; T?0 ) jcee to 'iinnipulate ith tho equipments 

at the centre related to all the SUPiu ar^is 


implemontod in the state. 'Ihero will be skilled technical perso¬ 
nnels for ruidinij them. 

Moreover it is intended to give facility to the coMMunity to 
understand the modern 'cechniques and production process of ite..s in 
which they arc interested, demonstration classes in the villages 
rnd production of leaflets are the other areas to be looked into. 
The centre should help tho com.iupity in starting home units and to 
guide them in ceJling the products profitably 


The educational institutions are benefittsd in achieving its 
goals by the community. In turn the community have to be bene¬ 
fited in cac- way or other by these tducitionel Insxitutions. This 
interaction will give bc-ttsr results» 



Statu s Ijepprtpf thp 


rience frc jTefjirrfe 
iji ^/i^Gnya Pr.'dcs_h "’*^*. 


A.B, Dubo 
Dy. ijiroctor 
Di-'l Office 
3hopal (ik!»f‘.) 


1, Name of the State Aiadhya Pradesh 

2. Statistical Data/Information 

2,1 Number of Institution - (1990-91 ) 

Pr imary Middle High School Higher Secondary 

68649 14277 1770 2278 


2,2 Number of Stuoents: Classwise, Sexwise. 


Class 

Boys 

Girls 

Total 

I 

11 81685 

851103 

2032788 

II 

993325 

712114 

1705439 

III 

973014 

693490 

1666504 

IV 

950424 

552456 

1502650 

V 

843895 

413762 

1257657 

VI 

737979 

369555 

1107534 

VII 

541457 

306404 

847861 

VIII 

538769 

279175 

817944 

IX 

316620 

107484 

424104 

X 

279855 

85759 ' 

365614 

XI 

184149 

48988 

233137 

XII . 

70708 

35072 

105780 
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2.3 , of Tci-~ichb_iis 

Subject teach-ir? vno t.-ocii ,^L -iiu also such te.-.chers (viz. 
craft toachors) v-'^lO dovuto thC’ir tirni ai.J.nly i or .sc prograinme. 

Pri’ ’!': -V M iddle High 3c; .ool lii^jher Scco .-icmi y 

1o7 8i 5 7Vt.65 20796 33997 

Tht.It is no separotf post of craft teacher in primary aiiu 
middle- scnools. iivory teacher in thaso schools also teaches the 

craft* There is a component of craft in which every teacher is 
trained in the theory and practice during teachers training pro¬ 
gramme viz.* 3.T.I. and d.cd. 

However there arc two ^thousand tv>;o hundred forty eight iden¬ 
tical post of craft te^chcis in secondary schools, equivalent to 
the endro of upp.-r £.ivision teacher. In most of the secondary 
scliools the craft deing taught are in the areas of diversified 
courses boinj t.iu^ht ii. the j-chO'jls, e.g. embroiedery, bakery, 
tailoring in hemv. sci-nc:.' c-jsed courvos. uardening, vugitable 
proouction etc. in ■ _rlcLilturi.- basec. courses. Photogr"'phy and 
drawin.,y?cl;r.c^ bascc courses. 

2.3 Data ren^r'-'io'» nt t- on anf t training of teachers 

(e) 1 L 

(l) .vC'jion.il orientation programme for key persons in SUPW 
and community work hold ut Kegional eolioge of Education 
Bii'jpnl from 29.1.81 to 3.2,81. In which the following 

three guidelines hove been devi^lopocl by the Deprartment of 
Vocationalization of hducation, NCiii.T, New Delhi for 
implementing ,jE progi'amme. 
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(i) Guidelines for supervisors/Directors' of L;c!uc 3 tion/ 
Examination Boards. 

(ii) Guidelines for oGuivi/'^oj.Ig j.'j of uouc.'-tion exports, 

(iii) Guidelines for Principcls/.-ieadm.:,st('rs 

(iv) Guidelines for artisans/vciuntarv or ranisations. 

(2) National workshop for implementing Pork Experience 
programme held at SIGH Jabfoalpur, I'.i.P. from 8.9.87 
to 12.9.87. 


(b) SCEriT Level 

State level workshop for preparing requirement of infrastruc¬ 
tural facilities for different crafts at secondary level held at 
3.T.I. Sehorc in 1988. 


(c) PmOST Level 


Ye^r 


1986 

1987 

1988 

1989 
1989 


No. of Te achers Training 


Primary Secondary Total 

14292 17090 31382 

12425 14201 26626 

13977 14226 28203 

18848 7684 26532 

141171 - ' 14171 

(O.B. Teachers) 
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2.‘I of »E ^ ^cti viticvs 

('’) Prlinrrv ; Spinnin^j, Gardoning, ca5rth ..ork^ Toy makin 

Lij-d-boerd or piper ’.jorlc* biiTibOD or Cant; jork, 
Tail'->ring (3 to 5 cl-'ssos), Dravving, 

Note i n stuoent is to offt-r any om- or tbj crafta). 

(b) jA icidle ; One from group 1 or one from group 2. 

(l) Sangeot, Cliitrakala. 

C2) Krii-tf-ing and ■.-.eaving, oardcning, wood work, 

Tailoring and embroidering, Leather work, 
Agriculture, Home manageir.cnt. 

(c) H igh School 

Group (A) ; Any of the activitiess 



Food uanagoiuont, cooking and 

presentation. 

(ii) 

ViQod ,jork 


(iii) 

Decorative bamboo v/ork 


(iv) 

Ornaraent?! sheet making 


(v) 

Artistic leather work 


(vi) 

Toper croft and paper mache 


(vii) 

Clay modelling 


(viii) 

Tailoring 


(ix) 

bmbroidory 


(x) 

Commercial ana Professional 

Art 

Ui) 

jr'hotogrnphy 


(xii) 

Tie and uye, Dyeing and 



Cl? 
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(xiii) N'lusic 
(xiv) Cror.'tive ct^.nce 
( XV) Toy making 

Jroup B ; Any one of -the following SUP'u activities; 

(1 ) He alt h a nd Hygiene 

(i) Cultivation of irfiedicinal plants 

(ii) Para medical services 

(iii) Nursing and First Aid 

(2) Food and Mqricultur e 

(i) Crop cultivation 

(ii) Gardening 

(iii) Milk production 

(iv) Poultry farming 

(v) Bekory 

(vi) Cultivation of spices 
Group Ci 


Shelter 


(i) 

Electrical gadgets 


(ii) 

Sheet-metal work and 

spray painting 

(iii) 

Wax-modeling 


(iv) 

Chalk making 


(v) 

\uood work 


(vi) 

Electronics 


(vii) 
(viii ) 
(ix) 

Bamboo work 

House hold chemicals 
Repair of house hold 

gadgets. 
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(4) Clothing 

(i) spinning -■’nd weaving 
iii'-'ndirig of cloths 
I i a i} 'JO rme n t m? i< ing 


/ • 

i f 1 t. , Jv W 

W LUll 

Cul t ura 

i^ocrc-ational .activities 

(i) 

Dyeing 

and printing 

(ii) 

bloc!, p 

rintinr 

(iii) 

-.nyinc'c 

ring cl tawing 

(iv) 

ICC !:o-/ 

... king 

tv) 

HuP/'' 

.i film equipment 

(Vi) 

Cuinpi'\-' 

. ^ w W 1 « W W 


Higher S ocondn 

I'Jurscry, K.\tr''-n o. •.’■.Q. I-'ood preservation, Poultry keeping, 

e '/Mi 

Prepornticn of '■'c,-;,.' - 'r' its, Plumbing, Preliminary surveying, 

Coi/u'ercial or AIj-V- ' ■ tcui'turo. Photography, Type-writing 

(fcng^isti. ' : Bool: !:oepj-.g. 

The '.'ork i,x)v-. 'ic-nce activities is compulsory for every students 
nt evory fitago l.t ■, oucation i.c. primary, middle, high school and 
higher s’C.indory, 

2.5 H o. ^0 1 houi-t; a 1 Ip tied to^ WE a ctiv i ty per week a nd total 
tenejiing h ours nor i'e^.kj_ OxOde wise . 



1 cf the total time allotted for teaching i.e. 

B 

4 (Four) poi.iods in « week. 
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MiddleSta^ieJ Same as primary stage. 

frlbtiiiT 

» ' ■ 

HighSchool,; Two periods per week. 

nnx) 

Sec on dary Stage ; Tvyo periods per week, 

(Xlamd^TT 

2.6 No,, of workbooks/reference books developed 

Special issue of 'PARIKSHAK* on Work Experience published 
by Board of Secondary Education, in October, 1977. 

3, Details of Evaluation Procedure . 

The evaluation' of vjE programme is internal. The assessment is 
done at primary level on the basis of practical performance of the 
students and same in middle level. At high school stage 50 marks 
are allocated for theory, 50 marks for artistic activity (practical) 

and 50 marks for SUPw' practical work. At higher secondary stage 
evaluation is done continuouiy. T|ae school maintains a cumulative 
record of each student which is open to inspection by the authori¬ 
ties of tho board and of the school concerned. The students offering 
vocational training also have the facility to appear at an exami¬ 
nation specially conducted for the purpose and on passing it 
awarded a certificate of proficiency in the trade. The students 
at primary, middle, and high school stage are also assessed on the 
basis of continuous evaluation. 
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. I nstitu tional „1 n f r ;_31 r u c t u 1_. rj^c i lit iu s 


The instit-itiorss s-l'-ct thi , ctivi+y 
l^v.l *•- ... .-'..3 ano sooic Ltu. co-oi'.'ration 
hUuian T'.. souL'C'-b. livivv-v^r h';icl too] s and 
hoavy in'. ^ within thn 


occoxc^-'.ng to tho avTiiable 
of the- local, 'physical .inci 
material not roquiring 
available rusourcos. 


i\Gsoon so_ of S,tucJ^_nts..jt.o 

The students aru intersstc-d in practical, productive, creative 
and useful activities. They arc- interested in particul.nr to such 
.activitir.-s which are useful productive and local in nature. 

6• now th e .^.L. tivi ..ias are co pjc dinated at the Inst itution level ? 

(i) 'Ihe sclicolc utilise tiio available institutional rosources- 
man and i.^teriol. 


(ii) Use of .w',:..I'^cal material and 'resources. 


(iii) U+ilizia>' 2 ocal ar’eicans, cr aftsmen and experts available 
and within -chi: ‘Cv-h of the school. 

7. /'.chicve_.iu.Tfc-s.o_ storios in the field of work hxoerience 

^i) Lrnft or od.'.'-tion projects are undcrtnlccn in some schools 
.'.w.. V.., Lions seed. manures ire provided by 

pu--I .L n.i-l n= L return art given to school. 

(ii) dlv’.rino the co it and produce by .public and school. 

(iii) Inv;otiiK.vL in production by school development committee. 

(Lv) Org..''.nisi:'g prrents day -ind site exhibition for'goods 

like pillow .;ov^rs, table cl'ot’h etc. specially in girls 
:;Chooln 
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imnagonicnt Structure - ■i.ht '.^enci^s in 7 Ci -'-b.*! 
viz. Directox'ate and Boaro and .lyo.iciGs - 

?,nd functions. 


th& state 
th;>^ir role 


(i) Directorate - cstablisiiTiCnt, d.u,'';.:;''isc.'rs and 

Control at sfrtc .‘.ove' 

(ii) Joint Director at Division 

(iii) Dy. Director at District*.^ 

(iv) B.E.O. at block level. 

(v) SCiirtT, syllabus of primary and middle stage, training, 
textbook developed, teachers guide bookj, orientation of 
teachers at state' level. 

(vi) DIET at district level. 

(vii) Board of Secondary Hducation - Sylleibus and examination 
at secondary level (High & Higher Secondrry). 

(viii) ivi.P. textbook Corpox'ation ~ Production, printing and 

distribution of textbooks and teachers guide, workbook etc. 


9. Is the stfOte having earn vv/hilc- you learn scheme? 
if yes, please give the details. 

The state is successfully implementing '’t/iRN h'kHILE YOU LhARN" 
scheme since 1978 todate. int; oe carls of tno bcnouio, its extent, 

the various productive activities end the ac.nievements there in are 
enclosed, 

10. Details of innovative projt.cts, if any. 

Attempt is being made to make the evaluation of craft ,an item 

of External hxaminntion at Board level, so as to make its teaching 

’'nd practice- more educative and productive, 

* 
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The_ Stp.tjjs. of_ thu •■jork ^xpeticnc c- 

^x'o’^ r iti' \ h ■■ 


iiy; 

Jr. (i-iTs.) NguTU Snluja 
Pi'of« 8. Head 
Vt, SCfiRT 
..ianipur 

^jurk ixxperioncu. or oucially Useful pr;-'ductiv£ ..ork is yiven 

due impoxtarco in the st-rtc of i.ianipur. It hns been made an inte¬ 
gral part of fjcnoral cuuc ;tiun ^nd is one of the compulsory subjects. 

Statistic al Inf orrn atipn 

The state having 8 districts> is geographically divided into 
two regions - Valley and riill, 

The number of institutions at different levels of education 
in 1990-91 are as followings 


Level of bducition 

Valley 

Hill 

Total 

Priffi’ry Level (l-V) 

1511 

1710 

3221 

Middle Level (vI-VIII) 

302 

391 

693 

Soconuary/—^ 

Level (Ia-x) 

252 

138 

400 

Higher oec-ndary Level 
(Xl-Xll) 

25 

5 

30 

Total 

2100 

2254 

4344 
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thesE arE the institutions which ai‘G eitjShissSB yun by the state 
Govornipent or are Uiov^ rnaent Aided or are recognisr.c bj the State 

uovernmerit. 

The: enrolment of students at different Ic'/els of education 
ind sex-wis'" -■'Glm. nt in the year 1990—91 is as follovving; 


of hducatTpa. ‘ 

__ 

ZZSiris. Zr";,Z"_ 

■Total 

Primary (I-V) 
with Pro-Primary 

1,43,850 . 

1,21,320 

2,65,170 

lAiddle (VI-VIII) 

42,340 

. 36,360 

78,700 

Secondary/High School 
Level UX-X) 

26,873 

19,827 

46,700 

^i^herii^econdary Level 

2,750 

• 1,160 

3,910 



Class-wise allotment 
marks (both maximum 
allotted. 

of periods 
and minimum) 

per week, pe 
and percent 

riods per year, 
age of time 

Class 

Periods 
oer week 

Periods 
per year 

marks 

allotted 

Pass ' ' 

marks 

% of time 
allotted 

I 

• 3 


100 

100 

30 

12.50 

II 

2 


66 

100 

30 

8.35 

III 

3 


100 

100 . 

30 

10 

IV 

3 


100 

100 

30 

10 

V 

3 


100 

100 

30 

10 

VI 

3 


100 

100 

30 

8,35 

VIL 

3 


100 

100 

30 

8,35 

VIII 

3 


100 

100 

30 

8.35 


Duration of a period-45 minutes, 
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jiilE / SU P;.' j-vc tivi tius 


Dif fci'i-'nt 

-IS Sop'll.' ''c; 

li.vci ot 


; '-' ti' li V'. b. s-n I'len'clf iad Tnc. irnplemtntcd 
: rfi. L. I'.t E.t.'C.. s of i.'bvc'tion. Till the 
ur i’. , . -'tinitc woiyhtnCjC- is allotted to 


the two CQmporici.Ls of . orb Exp-ri-ncc i.o. Hssorti 1 .■'.ctivities 
and clL-ctivc i-'ro-.-jranirnes. However, these two components of .h 
form an integral part of bUPk. curriculum. At the Hin!’ Sc h ool level 
there is a pre--vocn tio nal focus and the students can opt for the 
elective prayrammos designed by the board of Socondary iiiducation. 

Primary Staot' (I-V) 

at this stage of ^.-duertion emph-isis is laid on tho development 
of good health, envircnr.ivnt.?l saniLiti-on ■'.nd cro tivity and boauti- 
fic'tion yractices through .,h TCtivities, 


The activities in which students at thu primary level are taking 

part ar^. listed below? 

1. ix..<-'cice cf hygiene principles with regard to body, '.'^longings, 
class-room schcol compound and home. 

2. LoTning of diseases ^nc; choir preventive rnc sur.s. 

3. Le-'^rn about the different t>pes of food roquiri-d for a healthy 
body, 

“4, Use of tools and ni’ti.rials — use* of boels for creative acti¬ 
vities, tools for cl&nninCj environment, clothes and body "'pd 
simple garaening t..ols. 
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5, preparation of cruntive, solf-cxprc 3 sion. 1 l -no useful objects 
for bea-utif i cat ion -•sf'.., _r.'»tion of home Tnd-S’chbol by using 
locally available rrinterials ono v.--sto products (paper, card¬ 
board, cloth, threads, inua,/us:o, bulbs, egg*-skills, sugar-cane 
v\/aste etc.) 

5, Learn about different typos of houses .’and living conditions 
of people. 

7 , Li-arning tho scientific mothod of growing vegetables and 
simple, cooking methods. 


8, Hecognising the different costumes of the different states of 
India; 

9, Learning about different clothes required by the body and 
their' maintenance vand care. 

10. Ltarning about tho junctions and services rendered by the 
various service centres and people of, tho community - post- 
office, railway station, bus-stop, h alth centres, etc, 

11. Involvement in different cultural activities and participation 
in n-^tional and local festivals and school functions. 


12. Developing an interest towards the welfare of the people, _ 
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Middle {Vl-yillJ, 


The 0 irn o 
tiic c'i;ir.i^y ■ f 
chuHijing liis 
people vjhe fr- 


i .■'t ''li-'clc leue-l of Gduction is to instil 

[.'.cjf-uctive 1? cur into the stu'. ent '.vith o view to 
LtitJ t,ui 'iC-.t. y'X^’duc‘cive l-"ibijur one tciVi/crds working 
i.i’.ce n -juri .h the society. The- aim is also to 


discover thv, aptiitueo oi' the student for certain l^ind of work and 
to nurture his -bility. 

The emphasis is ran production of socially useful m.’^tcrials 
bringing looming closi r to v;ork. The activities implemented at 
the middle classes arc: 


1. Making of simple handicrafts using various methods and skills 
(knitting of socks and gloves, articles embreidored with 

_ cross-stitch, crepe-pepur flowc-rs, simple jute carpet 
manufacturing ^tc.) 

2. iviraintenanco of school builuing and boiautification of school, 

3. Visit to cifferont construction sites and gathering infor¬ 
mation on materials necessary for construction of pucca houses, 
for Tiaking doors -nc, windows. 

‘t. uevclopu'ient 01 nursery and cultivation and care of planes* 

Learning the constituents of foods and theii' importance to 
the body, 

3. Learning simple techniques of food preservation, 

f* Tailoring of simple garments and the care cand storage of 
clothes. 
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g Participation in community service programmes. 

9, Involvement of the students in the functions of the school 
and society. 

10. Learning about First-Aid. 
c.-.r.-;nria rv /Hiqh Sch_Jol _..Sta^.e 

The concept of Wfi is extended to the High School Stage of 

I 

education. The following activities have been identified, 

1. Clothing end food 

2 . Fish culture in ponds 

3 . Manipuri Dance 

4. Bee-keeping 

5. i.'.usic 

ij'.vtiluation 

There is a continuous cvalurtio.n process for the m/SUPW acti¬ 
vity in all the classes. A scheme of evaluation, of SUPVJ activities 
hrs been suggested for the tocich^xs. 60%) weight.?.go is given to the 

projects..or practical work, 3Q% i wc iqhtaqo to the attitude towards 
the work and 10% v;eightage to the overall performance which includes 

the inter-relation of the subject study with work and preparation for 

professional or vocational studies. 

A self evaluation report is -also expected to bo maintained 

not being done, seriously. 


by the student. This however, is 
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Some of th>. scr:\.-ls put op 3U?/t products exoibition alcngwith 
tlio scicnc '.xhibitton '.;hor- the Suit products i':anufocturod by the 
stucionts .'ire s-lc. Sciiool fete-, nnnuol day or foundation day pro¬ 
vide good oppurtunity for tho profitable dispos 1 of articles made 
or producea by tha students. In few schools the SUpv; perishable 
agricultural products arc c'isposL'd off as quickly as possible by 
selling aruong the staff and students of the school. 

Wo rk"bo o ks/iie fc-ronce ocoks Developed 

As p^r the national guioelina-s circulated by NLlAT, reference 
books for Class 1 to VIII have b. on -cvelopcd in iironipuri Language 
by SCb.-T. Those h:ve been written cither by different people or 
througa the cditoriol Do^rd. These books have born proscribed ns 
SoPv'y textbooks by the uov- rnment of icanipur. Books for IX and X 
h. ve been developed by the Board of Secondcary Education. 

Teachers and Tv^gchers JTraininq 

There is one SbPW subject toacher for each school. 

at National a batch of 20-30 teachers are sent 

for orUntation programmes, workshops and training. At the state 
level, training prograiiimes are organised every quarterly indiffe¬ 
rent activities of Surw, 



^na qement 

At the state level,, -an-officer of the-rank,of additional 
Director, in the office of the Directorate of education (Schools) 
looks after the work of SUW/ivE-prograi.uses being run in the state. 


The Board of Secondary Education, oovernmont of wanipur has 
prepared the SUPVJ syllabus for primary/middle/high school level 
classes in consultation with the agoncios i.e. NCEHT. 

The SCEtjT has developed textbooks for SUPv\i as per the guidelines 


circulated by NCERT. 
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Stat us .oport or t he nork u:<perionco 
£.■'-'1', ■"■^^I'^'i'csshtra State 


By: 

b.B. Thakrc 
I/c Dy. Director 

Vocational cducatic.a anc Trninincj 
Pune (Avjharasfatra) 


1. Name of the State : Jviaharoshtra 

2. Statistical doxa/inf jr.riation : 

2.1 Number of Institutions : 9104 

2.2 Numbtr of Students : Classvi/iso ~ Sexvvise 


Cla ss 

Male 

Female 

Total 

VIII StcU 

3,53,407 

4,02,751 

12,56,158 

IX sta. 

8,12,768 

3,83,572 

11,96,340 

X Std. 

7,74,065 

3,65,307 

11,39,372 

Total 

24,40,240 

11,51,630 

35,91,870 


xta iviaharoshtra the 11 Technical subjects viz. (i) Carpentry, 
(ii) Fitter, (3) Nir-in.?n, (iv) blacksmith, (v) j/ioulder, (vi) vVeldor, 
(vii) Turner, (viii) Fluiib.r, (ix) Building Construction, (x) Rural 
Ttchnolojy and (>:i) Textile aro taught against work Experience at 
Secondary level anv. the- Enrolment of students are as follows: 
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Enrolme nt o f. Stu f;j?jv^ 


Slandirci 

'Govt'l School 

■ “Non-Gov tT 
/^ided Scnools 

Hen-Govt. 
Uh-ai'dod Schools 

VIII 

18,347 

14,821 

605 

IX 

13,735 

12,302 

91 

X 

10,272 

10,792 

82 


2,3 Number of T ea ch eers 

The independent posts of tenchers to tar?.ch ^r^ork Experience 
subject except technicnl subjects at secunciary level are not created, 
nowever the interested teach.’rs from the Institutions are given 
training by organising seminors, refresher courses etc, at National 
level, SCuRT level etc. as follows; 

(1) National Le vel ; Teachers training programmes for SbPW are 

arranged by NChiiT, New Delhi at various states twice in a year. 

In every such progrorru>iv,s, 60 to 80 teachers are given.training, 

itoharashtra St-'to, so far NcERT h^s arranged 10 days 
duration four such procji'ammes with the help of SCERT, Maharashtra 
States and about 250 teachers are given training, 

NOEUT also organise the teachers training programme 
throughout the year and for this programme, the teachers are 
Called for troining from all the states. 
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/Jacut 500 t^oCiiGrrs arc nlsc trained so f-''r in i<i''h.ar-ashtrs 
by --ittenoing above -pror^ra-ii^cs. 

(2) Trainin:' program-^s for stccndary school lovcl 

tcaCh>-.’3 a^b arranjc-c, ovorV y^.T by SOnliT, Mnhrrashtrn state, 
"iho duration of such procrainracs arc- 10 d.iys. ,About 460 toa- 
cherrs in 3 tj 4 regions uf the state arc c.-’lled for training 
for each pro. 


PiVtOST Pioqr r airi'ne 

During 1966 to 1989, 10 d.'iys duration iwass Oriented Teachers 
Programmes were also arranjed by Su-fiT, Pune for Secondary and 
Primary :3ciiool loachere nc through such programmes about 5000 
teachers are given training per year so far. 


resides thi. 'Ocv-\ ory.'.ni??ti jOs, the Stcatb Lovo.1 iverk Experient 
teachers snngh*'th':,n:' aJ so organises ’.t district level training pro¬ 
grammes of 10 c.r>ys i.'uration -.vlty yc-.r in vacation period of the 

school, ' ,/i cn loc pri-r approval of the Sen to dovernmont. Generally 
20 tenCh^,rs subj^.ctwise r'irticipate in such programmes. 


To ■■echnic':! subj-.cts at Secondary Level the number of 

toacninj st'tf in 'oov-rnment and Nun-Covernmont aided as v/all as 
un-'dd.d schools -^s i’ol.low's: 




Qiaas 

No. of periods 

■ Hours 

VIII 

2 

- 1.Hrs. 10 mints. 

IX 

3 

1 Hrs. 45 mints,- 

X 

3 

1 Hrs. '45 Mints. 


Note ! The schools, tenching the subjects are permitted 
to allot 9, 12 and 12 periods for Std. VIII, IX 
and X respectively. 
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2• 6 N o. of wo ri:bGoks/rpf :■ b q_o k^s dev eloped 

(i) nbout 10 vvorivbC'Cks h^iVt bten developed in 1972. 

(ii) ivjn hnnd'oo'.ks for Teachers of technical subjects have 
been published in 1989. 

2• Dfetnils . nf tivnluntion Pro cedure 

(1) The oxe-iTiinations fur VIII and IX are conducted by the 
Schools and the averoijo marks obtained by the students 
in Theory, Practicals, Term ii.ork are converted into 
Letter Grades as follows:- 


I'.larks 

_ tar^de _ 

1« 60/^ and noove 

A 

2. 45% to 55% 

B 

3. 35% to 44% 

C 

4, Below 35% 

D (Failure) 


(ii) Examination for Std. X 

Except technical group, the examinations for Xth Std. 
are conducted by schools nnd for technical groups 
S.S.C, Examination Board conducts thi' examination. 

The grades are given on average marks obtained by 
the students shown as above. The marks for technical 
subjects are given ns below; 
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S. S..C> bxa inJ.o c hn i.c a 1. 

j.ub jLc ct^ RV 

1, 

Theory 

30 

Marks 

2. 

practical 

30 

fvbrks 

3. 

Class work 

5 

marks 

4. 

Engg. Drawing 

30 

ivmrks 

5. 

Class work 

5 

A-iarks 


Total: 

100 

Marks 


4. Institutional In fr.nstructura.l_Faci lities 

Iri some schools, soparoto classrooms/workshop sheds are avai¬ 
lable and where technical subjects at secondary level are taught, 
tlie facilities of workshop/classrooms for technical subje^cts are 
also usc-d for other wt subjects by such schools.and-where neither 
separate workshop sheds nor the class rooms for technical subjects 
arc available, the schools their regular classrooms to toach 

wrk experience. 

For u'ork lixporisncc, sopornto grants are not sanctioned by the 
Govt. However, the grnnt-in-aid schools meet the expenditure on tools, 
OQuipment and raw material c^tc, for .H from the grants sanctioned 
towards contingency (12/2%) by the Govt, and non aided schools meet 
the above expenditure from thoir own funds. 


-ttgsDOnse _o tuilQ.nt_s__to_ .Pr oOLrajUmg. 

If the teache . s who tench Wc arc- motivated 


students are good. However, if the teachers art 
response of the stuclonts aro not much appreciable 


the response of the 
not motivated the 
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6, 11 ow th c oil .ic clVj.t-i''.'j 'is. _c—■;>rc-j.n n1 1 . 

fit the' Instituti'.-n 

lixeept tcCh.'iic,'s'-ibi-s-*"-. no'T/ levul, sepr.r''to ^osts 
cf rs cr.'-t..:. .lOW'-’K-r, int.,ri-5tc.d tc'ichors in , 

schools nri. .ii-puL„ l’. r n tminin’;, .t tintionnl L'-vc 1, Stnto Level, 
District Le . j. ■-■,■ . "rious oLgnnis..itions and by such trni- 

nou t^,.'ich>_i 3 , .i:! s’-bj-cts nre taught in schools. 

In schoolsj every toach-or is required to tench 30 inours per 
vjeok nna the t ecuers vjuo oeech ^ t cover this subjects within this 
workload of 30 hours. 

7, nchiso vo(nejvt^^uc c e stprios,_ in the 

fiolci of ..pr^k^. ii jcp^&rj^^^ 

Fcr an £xo:..plG, I vam aapny to sight oxaraplos of two schools 
viz.-(l) i'ah''l High dchocl, i-'abal^ Gist. Fune governed by a well 
rtnowncel nun iv;r. Kalbag, (2) Aptc I’roshnla, Pune, w >0 is h.ndod by 
Shri F.l,, Vaidyn. iho subjects under V.orK txporicnce tought in 
these schools is found te’ Le auch useful to the students. 

/^narrated by those two follows, the students strength under 
w£ have st.'.i'Oi d their C'wn businoe^s in Cater-ung rancl Service Sector 
arc (c-.g., Pi'to fittine '.je,rk, Building i.mintLnance l.ork Services, 
tU'pairs and i.unintennnce of /.ppliancos etc.) 

u.hilc the subject teught at .abal Institute, basically covers 
tho agriculture course, laachincry, tools and equipin..nts and -agri¬ 
culture equipinents which aic used by farmciS needs yearly rnainte- 


mnce and rep'^irs. The same is taught to tho students under 
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the Psbal Institute.' soihg projr^cts to c-ovclop equip- 

■js® 

for fpriTis c..j* institute h.s develcpcd a low 

,j 5 t tronsport^jtion model v'lic. ^ -o useful t.. the f-'rmers and was 
-vdopi^d ^nd prop^3:ecl by the stucents of Xth Std. The. students 
. -Iso b^ei’. given tho training to spray the insecticides syste- 

jjj* 3 A 

jjtically and economicel.ly. i.ioroover, they hn/o b on trained in 
jud Technology. 

Thereby tho institute o-'-rns money by selling tho buds and 
[aWiers are benufitted by utilising the services of the students 
far spraying the insecticides ‘t economical cost. 

Such many other stories can also bo told in other fields also, 

8i oiJ^naqemcnt Str uctuxe 

(i) SSC hxatninntion Board prepare- the syllabus of various 
subjects of '..b and also moderate the same from time to 
time according to wants and needs and also conducts the 
examinations of Xth Stc. f or technical subjv^cts. 

Directorn te; Sbi-.J un^lor the control of Directorate 
of Education, Mriharashtrr State, c.onducts 10 days ouration 
training prograiames for 3ec..mdary ano. primary level 
teachers every year. The Directorate of Education/ 
Directorate of Vocational Education ano Training 
control over the schools. 



. 1^2 ; 


(Ui) 

iilha^^shtroi^lg^xj b/eoks ouiv.au; i'rcp-.r; s ih.. 

tvX 

tbooks of 


vario' . sujjw.'Cis '.f wu. 



(iv) 

'. schools - .ii^ko arr^n .,e i;i,nts to ■ cn ,.h 

to 

the 


stu^-cnts by prjvi'ling infnstructur'il f. cilitios, 
trninijd ti,. 3 Cb>-rs c.c.j .^.no nlso Cv-nouc. c-xamin.-ition 
upta Ath Stcl. c :;co;jt technical subject of Xth Std, 

(v) The ieciucation Offic. rs of Zilla Parishads periodically 
inspect the schools anc soe that ,»H is tought in schools 
Ciccorciing to syllabus and r-lsc guioe the teachers as well 
as solve the problems if any, 

9, Is the Stgte hg Vino uci rn whil o you _learn sch eme ? 

If Y e s, gi ve' the c’ct"a'irs*, 

,at present th’.rc is no such system oovelopod by which the stu¬ 
dents earn whil*. the/ -'re working cr Ic’rniry. But whatever the 
work, tho students per. arm during th_ work experience period if it 
is counted in terns of money, it will he an assets to the Institutes 
anu tion that a proceduxe- can be laid down for shrariny of tlie pro¬ 
fits by the students while thoy learning or taking education. 

10. 0e-tails ‘A .I,nn_siy:vt.Lve j -re jec ts ,if, any 

The SbLuI organises tho seminar vVv.ry ye''r, and throuyn dis- 

cussions of L-xpuTi onc>,'S, vxchnngv of by funnulating comiei- 

tt^..s tc up“tc“:wate tm.; s'/lIaLus, and also introduces the new sub- 
j‘-cts according tv nvons of the society, taking intv consideration 
the devolopino r ■chnoLogy. 
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Qa:fcia.oj i_.sub c t s 


Candidates shall hnvc to select any one of the following 
jgbjtcts-as per the scheme given bv.lowj 


Name of Subl'oct" 


1, Introduction to the ...joridof 
IVork AND y\ny two Vvork Expe¬ 
rience Projocts from tho 
list given below (25 karks each) 


MarkT'for “"torks 'fo? Totn" 
■WQ£.lc_hoo k Practical f,terks 

50 _ ■- . 


OR 

- 

'50 

100 

(I) tieraents of Homo Science AND 

50 

^ , 


Two Vi/ork-ExporionCO Projocts 

(i) Needle Work, Embriodery, 
Knitting and Crochet 

(ii) Preparation of Nutri¬ 
tious Food 
(25 Marks each) 


50 

' • 100 

1 , * 

(II) Technical 

50 

50 

100 

(III) Elements of Agriculture 

50 

50 

■-100 

(IV) Elements of Commorco md 
Accounts 

(As given on page 227) 

50 

50 

100 

(V) Elements of Fine ^-^rts 
(Any ono from the list 

50 

50 

100 

given on page 227) 



• 

(Vl) Elements of Industrial' 

50 ' 

50 

' .100 

Crafts 





(Any one from the list 
given on page' 227) 
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work Lxpt.'rii-'nct> 

(«ny tw'j pr- j- cts-2b ..orki o^.ch - Total 50 ivnrks) 

1» uS(_ of G>.'jT.Tnjn Ijols 

2. iV.air.tos'i.'.ncc ariJv x-r,..ucti.:n vf School Science Appcar-'i.tus 

3. j.ioi.VLL n/ ncG ari'J bl-rn. ntnry repairs, iiopa' rs of iOavilos 
i-ropor..tion of Tliistic i-'.rticlcs 

5. uatik ,irt 

6. i'rs.p'.Xiiti'jn of Suitcases 

7. wain tv. nonce ono Lilcmcnt ry ^-lopairs of Time—pieces 

8. Ll«„.aentary t^luxSing 

9. i.>aintc,iancv; anJ Elcmento'ry .tepairs of .voter Pump 

10. i-lomonrary Chemical Technology 

11. iviointcncncG anT i-roparotion of Teaching Learning Aids 

12. I'leodlc, work, EmbriuCery, Knitting air.’, Crochet 

13. F,-,rm Op»..ration 

14. Poultry 

15. Preparation of Bivad and Biscuits 

16. Pisciculture 

17. iiorticul turc 

18. Bee Keeping 

19. preparation of Nutritious Food 

20. i..arinc Fisheries 
21 . ivnimal iJianagoinent 

22, i..a-.:-v-iriiiCvi uid Lleiuontary i-topairs of Typewriters 

23, Silk 3cTv.on x'ainting 

24, 1 'a in ting 

25, Sign oeird i-nanting 

26, House Pc c'’ration 

Home Science and work txporioncG trojects (2) 

II, Technic.al 

III. Elcruoats of /agriculture 
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IV, Elements of Commerce end Accounts 

Theo ry Practical 

blements of Book-keeing Typewriting 

or or 

Elements of Commerce Irr-cticnl .j' rk in Commerce 

or 

Economics 


V, Elements of Fine Arts (Any one) 

1, Drawing and Painting (History ana Appreciation cf Art 
and Practical 

or 

Ivork-Hxperience Projects 

(Any two from the list given above) 

2, Indian Music 

3, European iviusic 

4, Dancing 

5* Clay Modelling and Cera-.^ics 

6, Metal Craft 

7, Furniture Design 

8, Textile Design 

9, Interior Decoration 

VI, Elements of Industrial Crafts (any one) 

1. i^iGtal Fitting Craft 

2. Tailoring and cutting 

3. Hmbriodery and Needle Work 

4. Typography 

5. Radio Engineering and Servicing 

6. Jr. Chemical Technology 

7. Plastic Technology 

8. Handmade Paper-making 

9. Cano and Bamboo work 

10, Fisheries 
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11, Cl^y ucJoliing L tj pL'ttcry 

12, '.''/rk 

13, T^xtJlo Tcchn':logy ...nving (jt-owur) 

14, '4.xlllc} Tochnclogy 

(i) Dyeing 4; dl'.nching 
(i:] i^nginccring- 

15, i’r^.p'irtion of Coir articles 

16, phetography 

17, electronics 

18, Puppetry 

Introuu ction hv, . >.'orld of -.'jork 
Oblecti vos 

j 

To enable the pupils to - 

i V 

1, acquire knov/loduc about Cifforent types of occupr?.ti"ons and 
thoir relevanct to th^ nceOs of the louple. 

2, acquire knowledge, about tliu factors tv be considered in chuosir.gj 

one's own caroer. ; 

3, understand the factors which arv. i.sponsible for poverty of 
pf' 'plo and their relation to the World of work. 
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of tho Work Exosiioncc 
Fro_qTmm^.Xn the 'St a'to ’ bf "7<Gst 3Jnq%Y 

« 

By; 

I 

Shri u. Stigchi 

Dy. Director of odiool education 
wcot Bengal 


Part-A 

Statistical Data 
No. of Institutions 

No. of Students 
No. of teachers 


; Primary “ 51 ,000 (ap'.jrox.,) 

: Seconvary-14,000 (approx.) 

; 54 (fifty four) (approx.) 

; Primary ; 1,73,000 (approx.) 

! Secondary’: 1,26,000 (approx.) 


All teachers at the primary level are somehow engaged, as per 
requirement of Primary School Syllabus in the stat^j, which include 
the following major curricular areas: 

(a) Physical hducation .sctivitics," 

(b) Content-based subjects (viz. mother language, j^rithmatic, 
History, Geography and Natural Science)| 

(c) Direct Experience activities 5 and 

(d) Productiv e .pnd... works —r-lato^-', to thi work expe¬ 
rience activities. 

At the Secondary Level each of the Institution in tho State 

has the teaching staff grouped as under; 

(a) Head of the Institution 

(b) Language Group 




(c) sci..r.cc. P', ,iic3 ^::roup 

(cl) 5^'CiPi r;c.:'.c ..x ci.' liist^ry S. -.cogra'phy); and 

(t-i) f-hysic'^. L? .’-i.in . vrk liduc-ction 'jroup. 

In a 6 unit lCci, 1 cl.^’-'S-s V-a A'ith only one unit in uRch 
class, t.i. . ... ... cne of thc-co 12 (twelve)teachers 

utiii^ 'Ci^e i/eiu. '.'^oL' 1 ..biI._iL./iC n|Lji » Craft teachers or t., 
belonjincj to t.ic Lc-chnical stream in the old H.S. stream in the 
seconuary schools ar'^ pi ccin the •.■ork hducation Group. The 
Work education tt,rach<irs .nainly devote- their time mainly for the 
work experience 'Ctiviti-s ir th« schools. 

For any larogrammo incluning short term orientation programme 
under the Directorate of Snho.)! education, SCj-IJ, PWOST /OB-PmOST 
the v.ork If'ucntion T. ache vs naturally get preference. ;it the 
Teachers' Tr-ining Level (Sccor.'’ary), two Institutions (one at 
ilahnra viz. Aahara vest Gr'-LuatQ Basic Training College and the 
other at Benoy Bhnwan, Lnrtiniketan under '/ishwa Bharati University) 
with much more woightagv, (40/b uf the total assessment area) produce 
Trainc.i l».acaers (in-sorvice and Pre-service - both with one yoar's 
course) wh-'. cn c'irL^ct.iv iv -■ppointeu as vjork E;'Ucation Te.achers in 
the .scho 'Js* ijoth univi-'rsitiL'S has also revised the U.hd. syllabus 
T'-Contly glvln-j w.--iylitagc' t' ».ork t'-iUccition Msp<.cts at tho Training 
InstitutiL'ns (o.x-d. Colleges) with one full Taper (Content and 
(/.ethodj) in Aork c. uc^tion. 



Sr^orlc Experionce inclu..‘js me-aningful prcc.;uctive m,?>.nual works, 
forwarcJ looking given in real pro.-.uctive situation. It signifies 
direct involvement in problem-solving activities roletou to the 

I 

casic needs of life, which result in concious perception of 
reality in term of knowledge, skill and attitude, 

the primary level of School Lducation, the activities are 
grouped in 2 parts - one for the Productive dorkp and Creative 
iiorks - both for the tLachcr-traineos (in-service and pre-service 
following a coriiLiion ana uniform Teacher ciducation house for one year) 
in the 63 primary Teachers^ Training Institutions in the State 
'Productive and Creative works' are compulsory. Examining subject 
at the External Primary Teachers' Training, Examination with 100 
marks (for theory and practice), ^t the school 1 <^'Vg 1 the students 
have such activities (mainly at the A.vAhEIIESS LnVEL) from their 
teachers. There, is no fin^l examination (external) at the end 
of the Primary Stage (at the end of Class IV) and students pass 
through continuous and comprehensive evaluation systems, as pre¬ 
vailing in the state. 

At the Secondary Level of School Education also spocifical 
activities/itom of work have boon incorp'-rat'-d in tho iievised 
Syllabus (1982) which is aimed at closer involvement in tho pro¬ 
grammes and changod/modifiud pattern of Evnluation (External) at the 
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cnu Of ci'4^7x ■'Ktv-rn-i 

beforo the'’OSc.1tGrnal, --xpiran -cj. 


. x^.r.ii'i .T-icjn marks 
on~20, viv: voce 


£x-?,,mination-20. 


1, jj.-!. - Ltc.r.tion ijcok-IO 


of 50 (porfv^rmancG 
by thu; Extern?,! 
TGt-?l-50). 


^ • 2 Invol ve mo n t ? c h ■ rs 

rkS pLi rnr.'.wnt Or or '.ssuo.' in 197‘’i (at the time of 
introducing revise..’ s/ll'^bus fer Secondary beuc''ticn in the St,?!^) 
it 'Mas laid down that all teachers shouIlI bo involve.’ in .jE pro- 
■jraiJiiiiGs and for such involvement two periO'.is must be assigned to n 
tenchor with cerrospondinu adjust.Tiont in the total work-load per 
week. While the work edacatio'. Teacher would ronain in full ch.arge 
of the progrTiuMe, otiior te.acheis might take part in environmental 
activities prescribed in low^r classes (l-v'III) or even in higher 
cl,asses (I.l ano a). Howovor, in actual practice, however, the i..,..'? 
C'f inv'. Ivin.g of th^ subj..rt teach .ts in work education i.etivities 
eli'l n^'t lu.iterialis'.. vjork schools. 

B, 3 i'.'o. of ilGu_i_s_r? 1_1 o_tted. to >. £ .a^ctit_ip_s 

1 hour (..daily) for each the primary classs 

1 hour e.cily (excepting saturony) in secondary schools for 
feracii ..f s..c-n I'i cl,asses. 


b.4 Institution aJ.__ InfXTs.tJ!uct ure 

Initially, t!ie sch^^ols wnuld, et lump-sum -imount fur implc- 
nient,ation of v,i..rk lexporii-ncv. (pr~ductivu ran’, crcrative- works at the 
prim'Ty level and work uc'-ti :'n at the secondary level) in schools, 
but gra.u.ally such r.leas'- of grants was not forthcoming. The 
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heads of the institutions even if intcrcstc.., coulU handy make the 
piograintnos successfully iiTiplomentou in their institutions mainly 
because of monetary ' .cf^nstralnts and secondly duo to lack of proper 
motivation. 


B,5 Instructional luate ria l.^ P o .vol opi'nont 

Progress the field of development of instructional materials, 
in West Bengal has not been with much significance. However, one 
teachers' guide book and Specific Instruction manual for Exami¬ 
nation (Assessment) of Work Education Activities in secondary 
schools have been published. Vocational Guide/Instruction Books 
have also boon released. Teacher Training Colleges(secondary level) 
and Training Institutes (primary level) with work education activi¬ 
ties are guided by NCEilT publications on the subject and also on 
State Syllabi for the project. 


B,6 Student Resp onse 

Psychologically, students want .to do creative work, produce 
materials with their own hand; ’But duo to practical constraints and 
consideration students responded rather feebly "to the programmes of 
tJork Education. • ■ • 


B*7 Achic-vomen t /Suc coss Stories in .th_p... .fi„cld__gf..nE 
Nothing significant in recent days. 

^•8 Management Structure 

V«est Bengal Board of Primary Education (alongwith district 
school Boards/Gouncils'for- Primary Schools in districts) at the 
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piiiT’MV i'.VLi- ni'darafa Donr; (for Madarasa 

£'‘uc“tiv'3n), 'is.-st D'-n_’i ..t ,fv A d£Con ■■.ry ti.'uc.'ition, SOhuT, Dir»-C“ 

t r’r.it.’ of oclii'; I hi.'tj .'.■''■5 >;>. ptr fivT’!...'.! (with ;jrariChin'j iit tht 

u:;st]:i:t3, vL- ivisiwns circ.U,s/blocks) otc. nro the major 
function‘iTi 1 ^ ‘in ■! h - *>n-i any improvv-ncnl/continuing program.-'e 
fm: ii'ovi; --vi ■ all such institut icns/ngoncics at 

tnt- nation.'il oint- iovci or any cthwr iow.-r Ic-vel, 


Howovor, thDiri.-r L'r. te of School dducatiun must be allowed 
to rcinrin/.?.ct as tin ....wrdinatiny/l'loial ngiincy for any such programing 
for proper inipl u’cnt.ati >n. 


E P rtho_ r__ile-coriim''..n. y t i ens, ■ 

iioscarch stur’l..?, ev'jlvwi'iont cf ovnlu.aticn tool, for rntasureinent/^ 
assessment of the 0 .v 5 of the stud-nts and the teachors, 

puriO'.iic 'in.', systciii tic riont"»tiv)n jf school supervision, 

sti.-ssing ui’cn r^'' ii.lv ii xi.ipl..ra.ontincj the iTogrammo of vjork 

hxpGriunco/uuuc.'iti: ti -j; fir'lly porioclicai end rogul'r follow-up 

works are boin ivc. ..u on. ee, - to ho Lakon up oy th& apex bodies at 


the i''iatiuiiai/ueit'j IlvcI in erder that the scheme may produce 
expected fru'its tnivU' h c r..I'uil/ though aut work strategies. All 
.-.iLmci^, s 'I'^ntijR'. ' in tiiv. Ins’e paragraph shoeld bo got involved in 
ony such prO'.,i'Pir..'i.u. 
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Tfnr 9^ wrgHTtqcii tmiT w 


^ tmiT 

^wo?rTo5 

TfnT 

rrr^ % TOT ^T-rTiafr tiTtofTfrrT tr f§ vrrVtggjt--, 

qr^ 31 "R ^ %, ^o-^TTIFfl ¥^15 ^ gm'in'htrr I- uit 

HtoKTii ^ 31^ ^ 55 ^rm st % i sifi: 

gH ^TfT ^ t ?? ggiTTN-fi' qit ^ gT ^o r 

?r ^ tsrryr -ejwpjt qi't Tf ^ aiiRT 

3^^, T^T^T ^ 71^* I 

3alT ^ ^ ^TcTqcIi iiTtsprirf ^ ^pcff ?^5^T : 

^rr?FPr^ t arfR- ^ 55 3fR fct^ qr mti tjrT 

^ HSUT i^WT i8,f«, foil ^ 18 rfR ^ I 3 t 1T 18 rTR ^ ?f 50/- 

mfu 9 ?i-m cr^TPff bt^tcPI''^ eX mfi t i 9 31^°^ 

trfr 0 T?e|Jif ^ ^ 8 ,?rni ^o’eT^FTTs'^e- T^t^ir ^ f 5 ^ t Fjfh 1 

'rffi^TPif ^qr-3rT3^ t q^rl ^rifr t 1 gn g^ir 

irfm ■FffT.TT 9 - 31^fft°"f + I t^TTI FT#™ 

JrHI'D’f ^rT-3TTJ^ ^ 10 Wtg tJR ^’trT^ TrlT qT ^TturmT 

1(5 ulTrl .1 1 . 

|?fr ^TT go- g Y T^ fggg TflT qr FRPFT 4. 25 nr UT^ sgrrft^'f 
hW fRlT 4. 25 NR STtPTR^ 55 NWI 2 NR ^ tT^NRT 6. 25 NR ' 
b"f^ ^Tq" 3 fTJ^ ti w ^ If nitt f i 
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Vi 


^ _ _^3Tnr’^ ot x i°~>'3t ^ q"frfeiPif 

Tb nl?| T ^ 'I ?TT?? 


/ 


I sigTfn''^ 

; ; nT':; 


. eT#qin TctTv'^ ITT BTTTOTi 

j _LJF 5 , 


3 23 ■- ^ -M r?.-'Y tr^rcjir^r _ t^-TOT 

”*" -'**^ I ^ »-• —^ T^TT: * /^ TST nj-j 


4 2^j "'■^2 

Jr-/-----r^=^ — 


ffT ^TT rr#^?7 'fnT 9 ^TUi + 1 c^fTil q^JlrffT g^TT 
= 10 ?IT?3 r^T TcTT ^Z 4.25 + 2.25 t^H3 = C.50 ^VSt 


a:-jmT^tri£imi 

4. 25 n'ra 


Tffr^ 


iOTT 3“ 

3TT3^ 2.'25 tTTg 


g'ltT^ ^Tt'GI^rrTT ?Vd ^]Tfl % T^l TtWT ^ WiT^rf^qW 3PW 

clTTgfiT?4~(S ?.JTL;Tr yi ci^'r ITT^TOrTT I 1 


9^T 7i> '^rrisiT ^r jTomH : 


FinqT-^ W ? '^iicr ' ri-TT 10 % fcTT TZ ^6142 

f? up^''.'' ni. m ^ cPTEft^-i^ '^r I, 

3T7'^T'Tyi 7ppf'“~'' 1 i.u^ ^ rlrTT % 1 BTf^TPSp Hr41*^5^ ^ 
n'iTT^rTTTTrrr^ ■.'t j)‘?' 4 c:(T Y-r-rr tt'^T c rqj ^ qjEjTT 3 fE; 4 Tqi 5 T 5 Pr FflT 4 TiT ?r 
5T^f 4i r •■^r^f^::ir: YiT- P 7:''i, ^, C W 3 t 1T 7ft 


sr5f c"' 


P'tGI 


^ — >, ^ 


'uf\ 


?H.nt ^ ^t^ =rrT q"!'^ TfT"^ jfTEfir 
T>f^r mr ^ fi'm 55417 1 o ^ q"^4tT ^ 


lIs^ t Tni?' 3Te ^iff tit'^ 7[t% 1 


55r^tjqci Ef- -Tfsnr ^~T ^ 6 142 ?^T?f4T ^ ^iteRi - 

Tfr^tltni) ?g YfxjTTfTtrq^ft ZTqr^qi 557 ^ ?mr7r ^gr ^ 3ft^Tg7^ 

W -d q^7€ TIT re^r %, t5->^ fgtr7s:d- W ^ 1 000 ^ 3^ t^TPT^lY 
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^ gH 'lYreiT mj- i, b'y Tfsm' 3 ^?^? ^ 

1000 ^ ^ ^ 198Q-89 200 ffit 1000-^ 

^ ^ ST^TTTT Vg rt^ UTrl ^ ^T 

l$r I, T^aTFi^T ^ t^qr 5 tth^ I tq^TT^t^t■^ 

I 1 


tmiPl^TT gft H^s^TT ; 


5?i 

3Ttw4 W ^ 9"^ ^ 
m t j 

- fP-fr 6 1 

r 

42 t^TPI^ 

H 

'f qtj'Ti^S''•W ^ 1 

tqSrTrfqf ^ rl'Y t 1 

- iraf^ 

1000 t1 1 


sTpr-fjmrarf ^ S 3T3^Tt^ i: 

6 r42 t^:rTeT^f ^ ^ 1000 tcjtW^ ‘‘f^’raq’T % 




— t 


— j)- I — — — — — “5 — — -" r* "" 


r 

cfr, I ^srr - 9 

M. "" 

244 ^rtrfST 
(! 

I 244 ?^0 X 4' ?('tTl4 X 

5'' u’nrr^ I 

'756 ciTTi^f ^ ‘fq£[TcT4' | 1,51,200 
g. 75'6''f^O X 4 ■ 

50 HIY g. 


mr “ 1 e 

49,600 


1,51,200 


, S 




lYrr 


! 

' # 


12, 0p,flO^) 


i '2,00, 000 

■ 1 . ' ■ 

-fl- -- 









* I "5 6 - 


-rt ■.ii;^F'Tr : 

fi-v ..'l '"T 3^il" cq^FUT nT^rf^ ^ 

^ 'rt ■'<■ iT >■, ■‘■-t: •n74[c |Tei HE^^TTcrcii ?g 3pir 

tE?sii4 jiL-irtrr^.f .f"'!- ^--,c>-n-'ji- .‘n.^r 3{^4n art^^rq^ -qnrqr 

■Tgr ^ : 


jT^Vf i'--,%>-'rr Tp ^f^tp Epf 'pt ^ artqTqii r^tttt % i 

iff 9‘^T-?- ?i fgjTriii ^ rfWT' 8 3it:qTC75 foT 'n^fircPT 1000 tq^TpiirT 

^ X 0-3fE:7rrq-qi = ^oon q^Tfr f 1 

3 :£:^rtT 5 T cot gfi 1990-39 ^ sm tftjrH 

gf^r=fr g-Trrff^ (prrqr t i 

iPTiqfinT -'PY ; 


Sil 

I 0 ! 

^ * J. 

^^8 


tPcjTT $] 5 cpTVifTlf ii)1 tqTnqfT cqaTpur % : 


^TiTg5 


v. 






STpITTI 


nrTTTT 


_^_ ] . 1 p’JTYj|Trl1?[i 


HTqr 


"TiarfY^ ^VSlT 


j tcr:iTr^|/fg!,l-pf-2 


'1 • 1' 1/ ;jc I 'H.^l 1 'I 


^ i-iPiT'nq'P 
I ^cpto'Tcp Ti-imq 


9 

6 

A 

6 

6 

6 

5 
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ggj' gqj ^ crrqpjT ; 

Vo , 

ITT i-yq>Ti- ?)7-- rT,r^: amt ^ fni qi't fptf cifUfjr 

^t ^t t ^ 

^ <715^4^1*1 ^QVT7 fn^‘ umiRT : 

cPT'^^f^Tjci gf)' rTRTT SFcTtcT Hmfgq) nm uat ctftJTrl m ?i UT-vT 

srrr ^ gjfr^ qft t, ?wm ^ ??i 5 hT 

mir jrq-msfTT ?r g-f i ^ sttmit ^T ^rqf ?5t FTRmtq-JTHt 

cfiraf ti ^ -ifi- t^^rr mcrr, I i 

?ro sfto?fro 3TE:i.^[, rm^JT girtf^rft ^ 31985 I 

^ ^ H^TTiT 9Tgflft, fPJiT: TiTE^qtA^ thtY qr 

tTT^Ti ?7im t^7m=rtTmm rgr i 



313 19'TgTR"t 3 1 ^ 5 ff^ 3 

323 6 ?i a 3! 

sTimuTTrar 'fi^T 9 ?iio | 

i ■ . J 


5 - ^ 
i-'i 


4 ^'i nrm 
10 ^trTTirr 
J6 ^tfrricT 


J 


16 ^-tfirm 


!^l 


0 yTrf9“TTT 
4 ^i^rm 


siTg'cm cfT'fH^T t[ ftrsTe- ^. 'fq} ^1* s-Tmf 

‘fcpqr m nmi t 313 srtrm^ 323 ^nf 1 rr ^ 

?f 5‘TithRg5 cfi^TmT 31 fTTg^rfq^ qr ^ir'fs^ wrr 5p;ff 

q-^ 7]T£;qf71^ 3TtT ?«rIT3{T ^ qT hTt 

^ r4 I C{c|i cPT^lf qr ^cT 3{T«# 1 

rm^q tmT ^tfr 3 1986 3 ^ ifr §?ft ^rr ^ w^tcr ^ ^ 


1 
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^OHYo^OjlTTO^O SIFT FisirqTT 3T^qf rt 

tl^ ^ ?rTF BT:^ 9'^TT ^ ipt FrF^KT ^ t : 

i 1 i FT^qrfqgi - 3ltw4 IT^ ^ W ^cilT ^ m\ B'm 

Fiii FIT J I 

]2,5 qir4 - ^'nf % W I^BT^FTIT 

q>r w tfyr ^ bt?!- 4 m 5 ^q’ ^ . v^w:^ bT^f 
qif^r I 

JTfTF 9^T M 4Y qJF'qf^qg ^ ^ftT 9"«Fn' ?[ Firq^T?iRj 

^rqf ^T grr^^ gr^f^g f^i fstt griF FTFifgiF m ?r qrr ^ftt I 

rPiT 3TtrTgB grgf gt aiT^F^i grgf^g w ^ ^ qn 

tqjgr ^TBT I 1 fBT grgr I jgTBFniFgFq- qii^f^^g ^ ^T^^ fi?jr 

srfgfrg Pitqf I mjT wr m qr^-g^g fr^TF tggr ggr t tggr 

qrr FBT t I 

jcii J 3Jr^?F;i tfirgfjgg -. 

FUT^g JTTrTsq gg-js' ^ 3I5HTF tg?ft 

95! frirq- 5iT gqg - ggiTT, gtggiri^ p-gTBT, qite’t^Tcft, 
BtqfFt, gFt* g^rgr, m 55 T ggr^^ fl?jr 3 ;^ ?f 
?g w,T 5!T?J, -qtgg fHi'q, giTTg", tg^H, 

^iT^TT, g?fr gr^gr ngrgr, qr'il'fT'T ggr^r 1 
grfFg nirm^qg : 

■i I li e^FF-rg 7g TqTsgF, TggTTrq WJT TFfT-qftF ^ FgFBrTF 

ji^-ggr^T 1 
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?^r?iortTT, c^-ri^FTT, gt^T, Sl'ftl, n^PT 55 

q^, grg n>t f^T^i^rr, ^3ir=rT, i 

g'^dD'T ?i G?'i7r2f, c7ij:{fr cTi, ^ hT-T crrrc^ff^f ^ 

jgm w^Th 1 

.]2^ yi t^Ff - g'q^TT V q'n?^ •--■^rnr, ^ 

^^T^T ^’‘JV JT^iT TQ-P51TP | 

^ 3 ] 3TT^TI - Err q)t ?■* ei-Ti U'rct-^-.Tci^ Mpwin qjfHT, 

5Pr HTTflrT I 

343 ^ - ?Eriv-F^ g-^TT ^ cTF^r qit ^-sr? qsY 

^r&, iRT^, raqr^, rn^n^; 'TiY ^T4 ^ }i^tt 
fn?xr t?MT€ isr^r i 

353 FTir^tfr? mr - r:? --rt q-^f rnr 3?r^ 

qr rff^gfriq) ^r4fTi HT^rt'fqqfr ^-rt i sps^cirft 
^4T^T, errq-HxT ^T 5'Eit^, cnYvqYfT, fiYoi grq q^r 3F4TH i 

36 3 ?Tr^r?qgi qp?? ir.ir hti'R ?f'ar - fii^rE-q or ^ 

q"m-q^l7i 3i ^Tnrtq’^^T giiT ^ r qGi'-TrFi i 

3rR 'TTqi^frq anmrarY ft ?qq?TRf 

ffFT4cTr 1 

3rTTU qTs7T efi ■'^rr>c;7 iJ'iTiRT Tp'Y-qFT^ qT 
^Yrr(?DT, ifhTr>i-rrfi, ^-t tTr^rr ^rri i 

jtttt ip^^rr ii q&ir 9 fPjr 10 qr 4T^-i3i'’77 3 ^’r^f^qq 3 
3^3 i 

FiTFlYEr ^crerr^rTT RRfiqfgri 5^’ ?r qrt? ^ttut 

3 I 3 f'Eq^TcqET qft 4r 3fr£7frrrl 3TgrTTT t^i-q'^rrlElf 

qr cTT'Rr '?^ fr'sqfirr ^Y^r i 
■9 
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l3i "3] l-Tm H^r*iT I 

•^4j > ■: ■> ■- , ■■ "•-“'rCl' olffT^ FT^T^T 1 

.■^r > ■:>,T:T"TTrt(f 

6 ^ tf» 14 a r "f" H 

3"^ a or.T^^'ir^ 

^e;j 3P=^-T VrTFq- 

iio^ ^tq rrTFcr 

^ i I ii ^TC TJj, ^wrr 
5 3 2 r^TTf 3Tt^ oTT^ 
d.r:j3. ??i-c^T€ 

31 4.i ^frr 

^15 2 TTr-T^ «Tr<^^ 

;[ 1 6 2 TTPT^ 

J ii i?'^T 'T'm^ 

318 2 H’nr-H^^srr Trcrr^ 

319 2 HYtiloT 

a202 n?jr ott ^t ^'ra 

1 z^n=rpf^ fTT^ rf^rT 
222 2 cp't'dTj.lTLhl' 

2233 Tr^w\ 

2 2 4-2 TI^-CjqrT 

3253 tITq> rf-UT TitTicTrcfr 

226*2 fPTTft'^T Wn cf-?^ cPT t==mf^T - 

j 2 7 2 ^ • crT^ fi^rr gif^r i 
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^28;| ^ q.T ?Milf^T 

^293 3{tT gn=^^5?ifr qiT ^TP. 1 




32 a 

i^l 

^42 

363 

373 


M 


393 



3113 

3123 


fTTRT^^J ciHcf^TT ini' ^Tn ?iR-'M* T';' i- 'i^, '-FTsi^ 
fflW^ f UT^f qr -.fi.q^'u- > 1 

frrjqrT^ra T^rfi ^ .■"ir.iuiq "-v-^'^-i vc* ir;TfiT afr 

7TOfrr ?TOr= i 

^5"n=r cpT Fff 3I-4T?1 3 4 ^^ ^ ^ 

TicT ^ tji^T ] 

5!!rir 

^m's^ 3 3{r3'?'CT I 

Fg ^ctr arri^ wrT ^ ^ i 

tqcr'niq' cpT 9 'TrR, fTRtgifi ^-pi'-rr Fg ^r=p ^ 

ftfr git^F I 

P'T^FT Tm crp g-CfTTE ^ gt 55TT ^-qT^RT^ TVPH^f fg^Pt 

3i?gteprf Fg ^rrr %rTrg 4rgf gl* ggr^ gr^ gt 

0\ 

fnFg ^ i 

tg-j-Rg ^ frgg-figg qr 3itRFg, %?3, girit, h^, g?gfTT 
errs; sRfgrtRY 3ir?g ^ 1 - ^‘rggtrgTTrarf, ^ g-Rfggf 

mr grr^tTfrg Fg rrsr^g ggf gr ?ggr gnr i 

stxT gt 9Tw1gg tggfrR egrgru Fg ^VgrFfF gr^ ^ taF 

^trg tggr grg i 

HTifrgg c^Tgrn Fg gr 3rT4tgF ^qjgr grg ] 

0\’ 

ffgrg ^rgr 85 g^nJ ^ sttpItt T^ing ^■gr'Nt gr nrgtgg, 
'fggRg ^ fTtsrC gpRn Fg ergrgs' frjr ^pFrrgRg ^gr 
rgrTfug gr^ ifT wrt^ i 
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cyy>.'.TT ; 

_ 2 » ^ ^ — —— — 

iTryfoH ‘i I'lnr'-¥‘'y“fp''i' M^T W '. yr^>ST "HlTy itfTT f 1 
5 ?(T: i^ tfliyT t I 

-- ■"--' ■■' or.r i' ir'y; c"yt Y%, q)Tqf^y n^T 

It 

tTfiT^ Cjj'i ;^' ; *'I .-''I ■„■■■ H’in'~ '-'4 ^ 5 ^‘TT fT'jT cUTT^ 

Tfi? oTc-ftT? ¥Fif 3; ^ijfcR 9‘f'fyT fr'Tfm I : 

Tiriifrriq 



1 1 


N G 


^ l| 

yty 

f! 

1 

*i j 

i_J 

qiryfrqy J^sTyr^i-m 
3{T^n'''Tcfi I^T^' ‘ 1 1 

M HI 1 ^hJ 

j fi 1 1 n| 

5 1 




- — — — 


- — — 

1 

4 

3Pm 

? 5 5 

5 

5 

5 

30 

2- 

aftisyTT 

CN 

5 5 5 

5 

5 

5 

3C 

3- 

T5?l¥:iT 

5 5 ■ 5 

5 

5 

5 

30 

4- 

inyyfr 

jiT^qri'y^ r^itqT/^-t^ fmrr 


50 

5“ 


5 5 5 

5 

5 

5 

30 

6- 

jifrl 

5 5 5 

5 

5 

5 

30 


-J i' 


200M 


-ifeTjT^FTT Fpy }I-rMTT tWciq Ft^TT : 

■ 1 J ?t 4 T^yfrifT 3^ir^ 

32 j ji-'yTH T)t 4 ^ fiE^qTtyfrr } 

HytiT-yy 

5514 554 j^G-ecTT, y!Tri¥nT -<m€n arr^RTn' 
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^TufrW ^ 3rrmT qr -yifTn 6T^T vt 

arfs^?! ^Tfrr t bttt ^'rcrri^T ^ fetopTf ^ 

^TTff f : '• 


5TnrTrTrTr ■ 

200 3i^T ^ ■^'Tcofili 


75/ ^rr mr 

30- 150 

¥ 

60/- 74/ 

120- 149 


45/- 59/ 

90-119 

?ft 

33/- 44/ 

66- 89 

#r 

33/-^ 

00-65 

■i 


f^T^ q^ : 

5'ftRi laT^ ^nTf^-f-ig, ^1? ¥g ^?rli}5 tg-riiTT iJiT^^Tlf ^ ^-tmTPT 

STTiT'Nq % ^rn" q^ ?q:^' i 

?fiF2Tr^' : 

tTiit^fr 1000 ‘i'gtrTpT^T ^ ^ cpj?? €wr^ 20 u "'nj’muf ?it looo-oo 
TO g'frT ^ 3f5?ilT jq'qiTqT ^TPT elT^r^ THTfR fiTTT 

315^7^ 'f'^j;T W I I 3F'a 800 T^jTfT^lf E-FI ?5qT 

?niT^ '3? tri^TTrefi'^ t .1 

HT^f ^ ^ ^tcT : 

tcfcrTK^f mf 'em ^ »fr ^r 

t 3R:ifh SiTn Eti TT gSTOft i m 3? 

^ 7% f I T'cr^tTil W f\ ’^rreisr 51 3It& 

VfF 7% t I 







:204: 


rfsi ^Tf! I 1 ^ 


jf^V ^'fi fcj^l ^ ''*^51 


j'r^tr-T'Cr 


cfl^'?] g>pr'3!, n Fi^ fpY fTFc^e' Eicir^ ^ Sf?r - 

rTe:^ Yf" -51' tST QTi^, ^*fl >fn-f ^ rPjT r^fti-?T=l 

n*4TT l;;^^T„ J^T^hSIT'TT c^-irFf, ^^TcPr ^'■IT^r, Sch'icTTiPT T^5’, tlT^i 
I 


^cf^nT ^'l'_^!5FTt^f_:__ 

Sn4n ^'^eT TiirTGr, tirjitr, Qr'frr^T^ ^ f<4nrfTtr^ tM Tgr 
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Appenclix-ll 


/Agenda of the Seminar 


9,12.91 

(Monday) 


10.12.92 

(Tuesday) 


11.12.91 ^ 

(Wednesday) 


rtogistrn'-ion and v.olcome 

i-'resentati jn of state reports on the status of 
impi cment?!'on of iiiork Experience program e. 

Presentation of theme paper on 'Vocationalization 
for ;U1 - Background and Issues'. 

I re3eatation of sub theme paper I: Character 
Building c..’’ iacLlcation of Values through viih 
a c t i V i t i c s. 


T.aaugurr. -ori of the seminar by H.E, Shri. B. 
r.r"-; . j'/'-I; Governor of Kerala. 

pr-..'.t jtior of sub theme paper II on 'Teaching 
i-rocad’.’.-".:Teachor Training'. 


Visir ‘-.c dif 'or-nt departments of witraniketan. 

Lat'. -i so-s,s:.i.*- \8.30 p.m. to 10.00 pm.) to 
di^ uoj ' .1C- or. sub theme II i.e. 'Teaching 
i’: ‘J '-.a - jd 1 f. .rhing' Training'. 

Pr:= -= t on of sob xhene paper II i.e. Work 
E\'. -3nc'. anj C .;jn"-ity Participation, 

Fin?, l.Lzati n of the papers presented in various 
scso^oiis hv cahing into consideration the coninents 
of r i LC„patn'; in Group Work and preparation of 
atiens. 


Presen'i atiun -f Group Reports 
Concluding Session ^ 

..’ii i.-’ruteof Educaff 
oji > 


•. No 


wciN.r..>:.r.T . 




